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VISION STATEMENT

Students recognize choices and make decisions in their
personal lives, academic growth, career, and community
involvement with competence and confidence.

MISSION STATEMENT

Students lead successful and productive lives because
schools have incorporated a comprehensive approach o
student development throughout all levels of education.
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INTRODUCTION

This series of comprehensive student development curriculum guides were
developed in response to needs expressed by business and other
organizations - throughout the Southwest Florida School-To-Careers
Consortium, a five-county dlliance that includes Charlotte, Collier, Glades,
Hendry, and Lee County School Districts; Edison Community College and
Florida Gulf Coast University. The grant specified that school-to-career
philosophies and activities needed to be institutionalized beyond the life of
any funding and that to do so would be most effective by codifying a
Kindergarten-Postsecondary curriculum.

Student development is most frequently and properly located under the
training and responsibility of counselors, the student development specialists
in educational institutions.  Their training includes curriculum in career
awareness, planning, and choice as well as individual development. They
were thus selected as the team leaders and the magjority of the writing team
to develop these curriculum frameworks and guides. Other educators from
related fields were also included.

The curriculum writing team represented all levels of education and all
involved districts. The team consisted of the following:

Elementary School (K-5):
Team Leaders: Susan Shoemaker, Lee County
Mary Fischer, Lee County
Ann Cole, Lee County
Susan Rose, Charlotte County
Mary Lowell, Charlotte County

Middle School (6-8):
Team Leader: Sharon Zebley, Lee County
Karen David, Collier County
Anthony Leftiere, Collier County
Deborah Marsh, Charlotte County

Southwest Florida School to Careers Consortium
Comprehensive Student Development Curriculum
Elementary
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High School (9-12):
Team Leaders: Jack Pause, Glades County
Christopher B, Smith, Collier County
Vicki Chipman, Hendry County
" Janice Foster, Hendry County
Jessica Owen, Charlotte County

Post-secondary (Freshman-Senior)
Team Leaders: Dr. Lorraine Guth, Florida Gulf Coast University
Susan Potts, Edison Community College
Cheryl Lynn Dratler, Career Counselor
Russ Crawford, Lee County
Yolanda Flores, Collier County
Carolyn Gorton, Charlotte County
Nancy lacovone, Collier County

Exceptional Student Education
Team Leader: Mary Fischer, Lee County

James Bedrava, Collier County
Christine Ford, Collier County
Richard Hollis, M.Ed., JobSmart, IncC.
Brenda Lazarus, Florida Gulf Coast University
Jessica Owen, Charlotte County
Donna Robson, Lee County

Evaluation Team:
Team Leader: Dr. Madelyn Isaacs, Florida Gulf Coast University
Jack Pause, STC Coordinator
Susan Potts, Edison Community College
Susan Shoemaker, Lee County
Lynn Thiewes, Collier County

The writing project was coordinated by:
Dr. Madelyn Isaacs, Florida Gulf Coast University
Dr. Lee O'Hare, Lee County Schools
Jack Pause, STC Coordinator

The manuscript was initially prepared by Dr. Scott Fry, Hendry County and
was edited by Dr. Madelyn Isaacs, Florida Gulf Coast University. The revised

Southwest Florida School to Careers Consortium
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manuscript was prepared by Stacie Kidwell and edited by Dr. Madelyn
Isaacs, Jack Pause, Susan Potts and Susan Shoemaker.

The process of development began with the adaptation of Florida’s Student
Development Program into a matrix of goals and outcomes. The program
was already geared toward comprehensive student development and the
infusion of school-to-work concepts and activities. Once the matrix for K-
post-secondary curriculum outcomes was identified, the writing team met as
a large group, divided into subgroups based on levels of experience and the
need for overlap and fransitions between school levels, and compiled
activities for each applicable outcome in school-based, connecting, and
work-based environments.

The curriculum is designed as a whole with special attention to transitions
between levels. However, it is presented in sections by school level;
elementary, middle, high, and post-secondary. Districts and post-secondary
institutions are expected to review the total curriculum, customize it fo best
meet individual district/institutional needs and goadls, and begin to
disseminate the curriculum by training counselors and administrators in its
outcomes and activities.

Each level specifies competencies presumed to exist upon student entry and
exit competencies for which it would be accountable. Each curriculum
section contains such a statement. This statement is followed by a chart of
how the curriculum coordinates with Florida’s Sunshine State Standards in
Health and Social Studies. These subject areas are most often infused
throughout the Student Development Domains.

Southwest Florida School to Careers Consortium
Comprehensive Student Development Curriculum
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USING THIS CURRICULUM GUIDE

This curriculum guide is organized into four curriculum categories: Academic
Achievement (AA), Career Development (CD), Personal and Social
Development (PSD), and Community Involvement (Cl). Each of these four
areas is further subdivided into general goals and aftendant student
outcomes. The curriculum categories, goals, and outcomes are designated
by leftter codes and numbers. Thus "CD 2.2” translates to mean Career
Development Goal number 2, “Understand interrelationships among life roles
and the world of work”, and outcome number 2, "describe the advantages
of various life role options.”

For some godal and outcome areas, an “N/A” or “"Not Applicable” is
designated. For these, it was determined that the outcome or godal was
either not applicable yet to the age/grade/developmental level or had
been adequately covered previously. For information about how other levels
have addressed specified outcomes, see the curriculum guides in their
entirety.

Activities are meant as examples of the range of possible activities to meet
any particular outcome or goal. These are listed in the appendices and
copies are included in the back of the curriculum guide. [t is assumed that
there are many other activities already developed or to be developed which
can also meet curriculum goals. A reference section accompanies each
guide. Some extended reference material was adapted from Insights from
the FHorida Department of Education, Bureau of Career Development, and
Developmental Guidance: Classroom Activities from the Center on
Education and Work at the University of Wisconsin at Madison. These two
curriculum guides are especially recommended although many other quality
collections of activities exist and could be appropriate and useful.

Southwest Florida School to Careers Consortium
Comprehensive Student Development Curriculum
Elementary
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ELEMENTARY SCHOOL

During the Elementary School years students are expected to become
aware of the world of work and their potential place in that world. As well,
students begin to acquire specific academic skills, work habits and attitudes,
and a sense of themselves in terms of school and eventual adult life.

ELEMENTARY SCHOOL EXIT UNDERSTANDINGS, ATTITUDES, AND SKILLS

When students leave elementary and enter middle school, they should be
able to demonstrate the following understandings, attitudes and skills at the
appropriate developmental level.

Basic academic skills
e Demonstrate grade level reading, written language, math, and
computer skills
Demonstrate positive learning attitudes and behaviors
Be able to work independently
Have and apply effective stress management skills
Have positive test-taking aftitudes
Have effective test-taking skills and strategies
Understand the relationship between attitude and success
Have and apply effective study skills
Be able fo manage time effectively
Understand and apply @ decision making process
Understand and apply a goal-setting process

Personal and interpersonal skills
Have a positive self concept
Be able to work cooperatively with others
Be able to resolve conflicts constructively
Be able to communicate effectively (expressive and receptive verbadl
and non-verbal) ~
Respect and value human diversity
Have good emotional and physical health habits
o Understand and behave with personal integrity

Career Awareness
e Understand the importance of work
e Have work experience in school and classroom jobs

Southwest Florida School to Careers Consortium
Comprehensive Student Development Curriculum
Elementary :
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Understand that jobs and careers are interrelated and interdependent
Have experience working as a volunteer .
Have knowledge of different local jobs and careers

Have identified personal strengths and weaknesses

Have identified personal areas of interest

Have identified possible career paths

Southwest Florida School to Careers Consortium
Comprehensive Student Development Curriculum
Elementary 1 1




™)

L)

‘(wsyoiynd pun

AIUNUWIWOD 8y} ©2UDyuS PUD PUD}SIOPUN

‘8bDINOD ‘Ajsauoy B:8) uazyo poob D Jo saynb ayt smouy 1 1°ZD°SS ov 1D
Juppodul) 810 (S1IBU}0 JO
1B ey Buydsadsal pub moj sy BuiAaqo 'B-a) Ajpqisuodsal
DIAID PUD (PaJpoNpa 8q 0} Apunuoddo ayy 40 eBounApPD
Bumpby B°9) Ajqisuodse) [puosiad Aym spupysiepun 222 0'SS
‘SOILAILOD
j0ouod puUD ‘JuBUIBACIdUI DIAID ‘©DIAIBS ALIUNWILLIOD sjoslo.d
ybnoiyy uoyodipyind o aounpodull 8y} spunisispun  1'2°27D’SS S82IAIBS JBaUNIOA AHUNUWIWOD ul aodipyiod pup dojAasg 0'€ 1D
“WBYL J98W SaLIUNOD JBYO
PUD $840D4S PaLUN B4} Ui SBILUD) MOY PUD SPOBU DISDQ SMOUY € 1°Z2°a°SS apud AHUNWWOD Jo asuss b doeasq 0Z 1D
siodj@y puD SISXIOM ALUNWILIOD JO 810) 8yf aybalddy 'L 1D
JUBSWIBAIOAU] AUNWILLION
O
)—
o ® ® -

Aruitoxt provided by Eic:



Lo
el

US|

SI0OB yjpay Bunaiyon Ul pio
0} silodpy AHUNUILIOD PUD ‘[O0UDS ‘AILUD) §SIIUS O} MOY SMOUN

"SONSs| Ujjoay
JO suouido pup sBues) ssaidxa APAILOBYS OF SADM SMOUY
"(spodsl uajum Jo 1o ybnouyy ’B:8) soepl pup uopUIOLMUI
yiioay SulipdIunuIuIOD 10} SPOUIBUI SNOUDA SMOU
‘(Aoupyoadxa 8y "B'a) suoisioap ulpay

BAIISOd JO $8UI0DINO0 BuDIpaId 104 SPOUBUI SNOLDA SMOU

: "(s8Nss| JuswdopAsp pup
ymouB Buiuieouod spusind o) Bupoy B:8) suoisioap pabial
-Uipay Buppul 10} UOLPULIO! JO $82IN0Ss aipudoiddn smouy

9'CCO3IH
€CTCTO3H

CCTTOIH

1'2ZTO3H

€T UO3H

¢TIl O3H

*SOIIUNUILIOD PUD “SIDNPIAIPUI ‘S31ILID)

O

Aruitoxt provided by Eic:

E



L1

Agjoay poddns oy s8iousbn ALUNWIUIOD B4} SMOUY
sdnoIB pUD SIPNPIAIPUI YLOoQq O} SD8PI PUD

UOIDULIOIUI Y0BY 8)DINDOD ASAUOD O} SADM SNOUDA SMOUX
(oD Us Ayjipay jnoqp sivad oy

Buny ~B8) uoyDUIIoUI YHDBY 8IDYS O} SADM SNOUDA SMOUX
‘(&snap pliyo ~B'8) JINPD

paisny D Jo dipy eyl alnbal Joy; sweqoid yynay ssyuspl
Yjosy

[puosiad esusnyul UDD ABOOUYDSS UOIYM Ul SADM By} SMOU
Jonoyeq Wiosy

1noqp sBulea) puDb SpYBNOoYL 8duUSNUl DIPBU B4} MO SMOUY
‘YHoay jpuosied Buiupiuiow 1o Buinoiduwl 104 seibanls sesn
“WIOBY {NOGD UuOYDULIoUI 9pIncId $82IN0S 1BY40

pup ‘ABojouyos} ‘DIpaul 84} YdIym Ul SADM ayy seziubooel
'SHADY Yipay jpuosied poob saoionid pup smouy
‘UOLDULIOUL YL oBY PIDA 8pIacid (DY) AluNuiuloD

PUD ‘[O0YDS “BUIOY WO} $82IN0SBI BJ0D0| OF MOY SMOUN
‘WIS 84020( 0} MOY PUD (S}oNpoId pup

'sooDid ‘aidoad '6:8) UODULIONUL YHDBY JO S8DIN0S SMOUY
‘28N Jioy} 4O seduUeNbasuoD

By} PUD pasn g jou pinoys sBnip [pbaj)l Aum smouy
‘poipal pup pajusaald

8 UDD $assaU||l PUD S$aLN{U; POOYP|IYO MOY SMOUY

‘A0S pajpall

puD pajoslep aq PINoys swaiqoid yioay Aum smouy
‘UBIPIIYD JO s qold yinay UOWILIOD {SOW 84} SMOUY
‘Wioay [puosied seousnyul AU 84 MOy SpuDjsiapun
"POOYPIIYO BuLNp Y}joay |Dioos

PUD ‘IDUOLLOWS ‘[DjUBW ‘[0D1SAYd JO SIOJDDIPU BY) SMOUN
‘Bueg-jlem

[ONPIAIPUI 82USNHUI SIOIADUSQ YiDay {DUOSIad MOy SMOUY
Yiosy

[oUoCYOUId PUD [DOISAYd Usamiaq diysuolDIBs 8y} saziubooal
‘swa|qold asayy jusaaid o) SADM

B1QISSOd PUDL UBIP|IYD JO sue|qold Yinay UuoWUWoD sayuep!
. ‘SUOYN|OS 8|qIssOd

SPUDSIOPUN PUD SWaIqoid WDaY [04USUIUOIIAUS $8ZIUB0DS!
‘uoluaAsId aspasip puUD UoYoUIoId winay 10} (184s1S

pup ‘upipJonB ‘' jusiodpuniB ‘Junp ‘J1eyio} ‘Jeyow ‘6-9)
sloquUIBW AIUID} JO SBLIICISUOCSSI SNOLDA 8y} SpuUDjsiopuNn

€LUTOIH
TUTO3IH
I'1'TO3H
U'L'1'O'3H
€C¢C493H

1'CC893H
AR EL

(AL
(AR ]

[AAXA KL
(WAL
6T 1'VIH
8¢’ L'V'3IH
LTL'V3IH
9T 1'V'3IH
AR AL
€CL'V'3IH
C¢CI'V'IH
8'L'L'V'IH
SLI'L'V'3IH

AN AL

€LULV'3IH

‘Ssou|leM

O

Aruitoxt provided by Eic:

E



81

8OUDYUS DY} SI0IADYST WDBY 8 AIIS0d spUDjsIapun

"$JUSUIUOIAUS
Buiuspalyl-uou pup BuluspaIY) USBMIEQ SOUSINBUNSID

“(WBJSAS 19gUINU DIAPR A B4} PUD 'PHOM UISISON

O Ul SOLIBAODSID [0DIWLIOUOSD “}dAB T Ul UOHOD JO 85N

By} PUD UOIDDYIUILINUI ‘SIDPUSIDD UDADA ‘DUIYD) Ui lodpd
JO uoyuaAUl 8y} ‘B'8) s8IBID0S SNOLDA JO SIUBSUIBSASIYDD
O2IBOI0UYDS) PUD DYLUBIDS JUDDIUBIS B4 SMOUX

owly

1ano aBupyo sBuiyl puo ‘seop|d 'sidoad oy} spupisiepun
puUD saull puD $8o0|d Jusiouip Ul 8))| AbpAiaad saipdwod

'SI0IADUDQ UJIo8Y [Duosied eousnyul
AJILUDS PUD [00YDS LU0} UOIIDULIOIUI MOY SPUDJSISPUN

'$90uoDId Yyoay jondull JoU spunoiB®onq
DINLIND JUBIBYIR SADY SIDNPIAIPUI JDY) $8ZIUB0 03l

(UOLOD 'sA Apnissod

‘Buidy sa Bupjioy 'B'8) suoyDNYIS 1OIPUOD Ul Pasn SIoIADYSQ
aAlIsod pup aAyDBBU Usemaq 9JUIBHID SUL SMOUY

(sBnip [PBa| osn oy Buisnyal B°9) suoupnys snosebupp

Jo [InyuIny Afipyuaiod Ul asn 0} uolpioBau puD [OSNS1 SMOU
‘(uoyoipaw Jeed B'8)

JOIPUOD BUIA|0SBI IO} JOIADUE] SALISOd ' JUS|OIAUOU SMOUY
"10IADYSq

aAlpsod Buisn 121U BA10S81 O UDIUM Ul SADM SNOLIDA SMOU

(sBnup B9 osn o) Buisnyal ‘68) suoyonyis snoseBuop 1o
NyuIDy Afioyualod Ul asn 0} suopUOBaU PUD JOSNI81 SMOU
‘Buybiedood Ag 'H:9) s1oUlo pUD i85 JO 8oupdadoD pup
'UOIDIOPISUOD ‘810D 9JDDIUNUILIOD O} SADM SNOUDA SMOUY

CLL'V3IH

S'1I'L'93H

STIV'SS
€TTV'SS

L'TTV'SS
L'L'L'V'SS
y'eeaaH

¢TTHIH
eLUTEIH

ANAE]

LTedIH
9T edIH
€T eaIH

AR

9°T¢9IH

L&A % L

SOLIUNUIWOD PUD saAl| Ayyosay dojeaaq 0'g Sd

"SDUILLIB|IPR 10100S PUD puosiad Buiajosal 104
S|IMs Bupiowl UoIsSIoap pup BUIAIOS Waiqoid aAI1Da Yo aJNboy 0/ Sd

'SUOIIDIOBdXS PUD SUWIOISND Jusloyip 104 uoupioaiddo
uD PUD AJISISAIP UDWINY PUD |DMNYND 104 Joadsal D doeaaq 0'9 Sd

JOIIUOD IDIDOS pUD jpuosed
BuIBDUDW 1O} SIS PUD soIBalbys 8ALONYSUOD doAaq 0'S Sd

(BUPDYS PUD UOLDDIUNWIWIOD B'9) 1oguuswl

IC

Aruitoxt provided by Eic:

O

®
E



-~
Ie

0o

AllwD) pun pusy 8|qisuUCdsal D 8q O) PaPaaU S|IPS DUl SMOUN
‘(IBWBY D INOYIM axIg D apu o4 Buisnya) B'8) suoyonyis
SNOBBUDP 10 NJUUIDY PLJUSLOd Ul 8SN O} S|[IXS [DSNS) SMOUY
‘(,NOA NUDYY, PUD

LJaspaid, BulAps pup Buupys '6°8) sI8YL0 JO UOYDIBPISUOD
pPUD 8102 BULDIIUNUILIOD JO SADM SNOLDA SMOUY

‘sBulfes) puUD ‘spuDM ‘spasu Buisseidxe

UBUM S}iS UOYDIIUNWILIOD SAYISOd 85N O) MOy SMOU
‘(s1eylo Buidipy pup seioyod Buiop '68) lequuswl

Allluny pUD pusLy 8iqisuodsal D 8q 04 PAPSSU SIS BY) SMOUN
‘(uoissaidxe DD} PUD seiNseb puby 'B°8) UOLDIUNWIWOD
[OQIBA-UOU PUD [OQUSA JO SPUD SNOUDA BU| SMOUY

‘suoybNys Bulsipaiyy Ul dipy 388s 0f MOy puD

suoynnyis Buiuainaiuyl BUIPIOAD JO SPOUoW sablisuouep
‘SJUBWIUOIIAUS

Buuspaiy-uou pupn Buiusjpaiyl usamiaq saysinBulysip
186UD BjpUDY O SADM BALISOd SMOUY

“UOYDIIUNWIWIOD

jpuosiadiajul 82uUpyud 04 SIS Buiusis) SAYUSHD SHGIUXD
‘(@bonbup| Apoq B°8) UoYDIINWIWOD

[OQUBAUOU PUD [DQUIBA Usamiaq diysuoypial ey} spupisiapun

(,NOAUDYL, PUD
Lasoaid, BuiAps pup Buupys ‘B:'8) sieYlo JO UoYDIBPISUOD
PUD 2100 BULDIIINWIWIOD JO SADM SNOLDA SMOU

‘sBuley aipuby 04 SADM Ayypay sayyuspl

‘(wsyolpd pun

'abDIN0D ‘Ajsauoy B°8) uszyld poob D Jo sauoNb Yyl sSMouy
‘(uo|d

ssaujjeom [pnpIAIpUl 1oy upjd uoyon up Buynaid Aq '6'8) pob
[puosied D BuineIyon PIoMOY $$2.501d SYDUI OF MOY SMOWUY

: ‘(ssonpoud
000DQqO} 8sn 04 Jou uosinep ‘B'a) swe|qoid pup sanss
yjioay o4 sseo0id Bumpuws uoisioep o AiIddo 0} moy smou

‘(UOYOD 'sA Ajinissod

A% L

LA R% EL

LARY:EL

€Lee3n

(AR EL

Uredaan

LAWY EL

S'LI'L'83H

¢LULIe3H

STEEIH

1'Z¢e3H

LA R% EL

8°'1'¢'9'3H

LU'1'e’O'ss

L AAROE L

AR

$|IMs [ouosIediaiul PUD DIDOS JBISON O'Y Sd

SfiiYS UOYDDIUNWILIOD SAILOSYS JBISON O'E Sd

SHDJ} 1O SBIPND Jay 10 sy JO uoynwiyse aAlisod 0 dojeaeq 0’z Sd

IC

Aruitoxt provided by Eic:

O

@
E



£¢

"BUIIY "SA Dum|Dy "B'8) SUOCLDNYIS JOIJUOD Ul pasn SIOIADUSQ

o
™

BAIsOd puD aAypBaU USeM|BQ SDUBIBYIP UL SMOW]  £'Z2'€'93H
'SUoUPNYIS
BAISNGD 10 Buiuaipaiyl BUPIOAD 10} saifaipls smow,  ¢Z2°1'9'3H
TnuLIoYy
10 Asi 21D {DY 85044 04 8JDS 81D JDU} SIoIADUSq seiodwod ‘22 1'9'3H
'Sy yjosy .
jouostad 10} Ajgisuodsas Buiuunssp JO aouppodwil sy smouy  1'21'9°IH
'siigoy yjjoay
jouosiad 1o} Aligisuodsal Builunsso Jo aouppoduwl ay smow}  1'2°1'9'3H
‘(asngp piyo ‘B e) Ayypayun 1o Ayjosy
2g ADUJ J0IADUSQ [puosied tNogp SUOISIoap oyl seziuBooal 21 1'D'IH
"SIUBUIUOIIAUS
Buiuaipaiyi-uou pup Buluaipaiyy usamiaq ssusinbuysip S 119 3IH
"SI0IADYUS(Q 9J0SUN PUD 8108 sauyusp!  Z'LU'L'9°IH
.0y 00} 06 J0u
S0P, PUD ‘1ID} S ‘wa|qoid oynads D $9A|0S MD| 1O 8N pooH
D JOU} SMOUY PUD 8PDUI 21D $3|N1 Aym PuUD MOY Spupisiepun € 1°1°D'SS
‘pajoadxs s| Aooaud uaym
SMOWY PUD UOUNLISUO D) $BIDIS PaLIuN aul AQ pasiuniond
1uBu puosied D s1 Aooaud O JUBL BYL IDUL SMOUY ' L2 D'SS
‘salgIsuodsel
BulyNg JO siBUSg BY4 JO BUIOS PUD ‘Ajligisuodsa: Buinjoaul
SUOLONYIS JO $OIAWIDX “AIQISUOdSsal JO $92IN0S YL SMOUY  €1'2°D°SS
4 ‘Buiytewlos op
0} JOu 10 Buygeuwlos op 0 AINp D S Aliaisucdsal D Joyl smouwy  Z'1'2°D'SS
(wisyoupd puo
‘abpIN0D 'Ayseuoy 'B8) uazyo poob D 4O seupnb sy smouy  1'1'ZTD'SS 1oIADYBQ UMO I8y JO SIy 104 Aliqisuodsal jpuosiad dojeraq o' Sd
juawdojaaaq INID0S/IPUOSIDd
sdiysuoypiai Yiom aAyonpoid pun
BAlIsOd a|gousd 04 S|iMS sUoYDIBI UDWINY aALo8Ya dopereqg g0l AD
sgof ebuoyo
PUD UIDJUIDW "UIDLCO 398s 0} 8UO 9|gpus o} siips doaed 0’6 AD
siMs AlpapAoidwa dopaaq
*AIOYSIY ©DUSNUI UDD
SJUDAS PUD 'SUOISIDBP 'SDBPI 'SIDNPIAIPUI MOY SPUDISIBPUN - 12 1°V'SS

‘saqisuodsal

ssao01d Buppw

IC

Aruitoxt provided by Eic:

O

E



ko

Buliny JO Siyeusq 8y} JO 8W0s PUD ‘Ajliqisuodsal BuinjoAul
SUOYONYS JO sojduwnxd ‘AIqisuodsal JO $82.N0S By SMOUY

‘soylqisuodsels

Bulyny JO siduaq 8y} JO BWI0S PUD ‘Appqisuodsal Buinjoaul
suoUDNYS JO SOIAWDXS “AYIQISUOASSI JO $O2IN0S BYL SMOUY

‘$92IN0SSI [DINYOU JO UOLDAIBSUOD PUD
asn sy 108D juswdoasp JILIOUODS PUD ‘UOLDIIUNUIWOD
puD uoyblodsubny JO spoysw paaciduw  uolpibiu

uDwny ‘Wmolb uoyonindod sD Yons $1I0J003 MOY SpuDjsiepun
"I04BI00S O} [DNPIAIPUL 84} WO “S[OAS} AuDW

U0 $82I10UD Sauinbal $82IN0sal JO AJIDIDDS DY} SpuDisiapun
'$92IAIBS 10 SPo0oB jpIDads may D 8onpoId

Aay} yoym U1 sqof ul iom ajdoad Jsow {1y spupysiopun
‘SUCKDNYS ADPAIOAS U

axpwl ajdosad $82104D 84} S1091D AJDIDDS MOY SPUDISIBpUN

"$S8210UD SALDUIBLD UM PaIDIDOoSSD Sijauaq ey} puD §jsoD
Sl BULIBPISUOD SOAIOAUL SUOISIOBP aAlDae Buppw oyl
PUD $}S00 AHUNLOATO SAI0AUL SUOISIDaP {0 DY) SPUDiSIBapUN

‘Yioay jouosiad saouanjju; Ajiub) 8y} MOy Spubjsiapun
"POOYPIIYO BULNP Yyosy [0100s

PUD ‘{DUOCIOWS ‘IDiUSW *0DISAUd JO SIOIDDIPUL BU) SMOUY
's901oD.Id Yypay jondull joy} spunoiBxonq

[DINYND JUSIBHIP SADY SIDNPIAIRUI JDY} $8Ziubooal

'S92IAISS 10 SpOo0B [pIvads may D 8onpoid

Aayr yoiym Ui sqol ui yiom sidoad jsow oy} spupisiapun

€1TISS

€1TISS

§TTaSs

ceTLrass

1°1°2°'a’ss

L'1'1°asss

1'2’1°a’ss

AR AL

€TLVIH

[ANA R

L'1'e’ass

UoISIDap puD BuIAiOS wa|qo.d Jeaind 8y} Ul uolypinbal
-J|©S PUD $SaUSIDMD-§|8S 10} AoDdDD oy doeaaq 0'g 4D

siips Buiuunid
pup ‘Buppw UoisIap Buinos weiqold 1eaI1nd ainboy 0’/ 4D

s|IMs Bupowl uosIosp pup Buiajos waigoid jesipnd dojpaaq

SUOISIDBP J881DD 8)DW PUD swa|qoid
J93IDD SAI0S O} UOKDULIOJUI JBBIDD SN PUD PUDISIBPUN 09 AD

YIOM JO BINIDU B4} O} PBJDISI 8ID AUIOUODS By}
JO BINIONYS 8y} PUD AJSID0S JO SPBBU Byl MOY PUDISIBPUN 0°'S AD

ALUNPOddo Je8IDD PUD PUOKDINPS PUD
JuswisAsIyoD [00YOs usamiaq diysuoynisl sy pubisiepun 0y ad

iom [nyBuiuoawl sAyonpold oy palbel so Buuins)
Buojeyl pun JuswdopAsp [PUOSsIad JO SSBUSIOMD UIDHY 0'€ AD

abpamouy [puUoDANDD0 PUD JDUCKDONPS aliNbIY

YIOM JO PUOM
Y} PUD 8101 841} BuOWD sdiysuoybjeBUl PUDISIOPUN 0'Z AD

Buppw uoisinap pup BuiAios We|qold 188100 0} UWB_Q
SD Jdeouoo-j|es papibajul ‘e|qpys ‘eayisod b dopasq 0L 4D

abpayour-|es ainboy
juswdojaaaq 18310D

Q

Aruitoxt provided by Eic:

E



L

-~
@]

leyieboy

oM UDD SANOIB PUD SIDNPIAIPUI SADM SNOLIDA SMOU

1006 UOWIWOD D PIEMO} 8jdoad aiowW JO BUOC UM SHIOM

b ‘Buiyieulos op

0} JOU 10 BUYIBUIOS Op 0} AINP D St AYIIQISUOdSa) D JDU} SMOU

'$821040

aALIS0d 93D O} SIBUYLO 82UsN|uUl AlRAILISOd O} MOY SMOUY
(syeq Aj8ips Inogp B'8)

5801040 aAlisod Bupiow Ul s1oyio BulsIssD 104 SPOYIBUI SMOUY

‘(4od D 0 $50| ‘H8) S50} 10 ‘uopIDdBS

Jusuuioddosip AQ pasnpd Joub aBboubud 0} SADM SMOUY
‘SIS JusUWIBBDUDUI-SS814S SBSN PUD SMOUY

"UJIBYL 0} $$820D SOY PUD ALUNUILIOD PpUD J00YDSs "SuWIoy

By} Ul $92IN0Ss81 JusuaBDUDW-SSS LS JO ALIGD|IDAD U} SMOUY
‘sBulesy ajpuny O} SADMm Auiipay seyiuspI

Juppodul 1o (S18YJ0 JO

sjybu syl Buyoadsal puo mp) ay) Buideqo B6:8) Alqisuodsa.
DIAID PUD (Pa1oonpa 8q 0] Ajunpuoddo syl Jo aBpJupApD
Buppy ‘6-8) Aupqisuodsel jpuosied Aym spupjsiapun

‘sayljiqisuodss.

Buyning 10 sjpduUaq 8y} JO BUIOS pUD ’Aiaisuodsas BuinoAul
suoyoNIS JO sajdwnxa ApIQISUOdSal JO S8TIN0S SUY SMOU
'$900|d JO $O1SUSLODIDYD UDWINY PUD |02ISAUD BUIOS saylusp!
. ‘sBuy pup saop|d

‘g|doad JO UOIDD0] BAIDIBI PUD 8JNIOSCD S} SSUIULIBlep

S'TCO3H
S1'TO3H

AW AR

¥'ZCO3H

VUZTO3H

8°T'€93H
RN EL

STTV3IH
CRRR:EL

TTTOSS

Dl XA R
L'L'eass

L'°1°a’ss

s|jpob asoui
uioHo digy DUt SUOISIOSP &)DWI PUD SiP0B D1LBPDID 185 0'8 VV

SIIMS $S820NS |OOYDS PUD JI8S $S85SY O'Z VYV

Buiwps| |Nysse0oNs
104 S|IMS UOYDIIUNWILIOD puD [puosiodiaiul doasq 09 YV

JUBWBABIYOD
DILIBPDID O} PBDIBI SIOIADUSJ PUD SOPNLILD PUDISIBPUN 0'S VYV

SiiMS JusuueBDuD W ssays aAloaye dojpraq OY VY

SIS Juswsboubpw swly m>;omtm dopersqog vy

sliMs Aprys @AlOaYe dojereq 0'¢ YV

luswiuounue |00yos D Ul aypdidyiod pup punisiepun Q'L VY

JUBWIBAIIYDY JIWUSPDIY

SPIDPUDLS 84045 BUIYSUNg

suUIDWOg WNINoIIND) JuswdopAsq 1Uspnis

G-

S31IANLS VIO OS ANV HITW3IH
‘SAIVANWIS JLVIS INIHSNNS ANV SIVOO ANV SNIVINOQ INIWHO1IAIA INIFANLS NITIMLIF XIRILYIN NOIUVIFIIOD

IC

Aruitoxt provided by Eic:

O

o
E




62 6z

o
Vs syiod 198100 |puosiad o|qIssOd e
1 A, 1S2184UI JO SDBID [DUOSISd  *
V. A, sossowDaM PuUD SUIBuUSs IDUOSIDd
Va Va $198I02 puUD SOl |DOO| JUBIBYI] *
L L L NIOM 182JUNJOA JO SouUDUOdW PUD SNIDA @
1 A, A, A, 5198102 PUD SOl 10 douUBpuUSdapIaIUl PUD SSOUPSIDBLBIU]l e
Va YA Vs Va V. Y. ALUNWILIOD j00y2s Ul apud puo uoupdiopnd e
Vs Va V. /) ) 1 (sgof WOOISSDIO PUD [00YDs Ul eouaadxs yiom Buipnioun) yiom JO aouopodul] e
S v g 4 | A SSaUIPMY 1931070 Bujuuibag
Va V. /) Y. ) y3 $S900NS PUD SpNIHD usam}aq diysuoupial Su} JO Bupunisiepun e
YA Vs Va Va /) I UoU PUD [DQISA oALde8] UD BAISsaIdXa) UOUDDIUNWIULIOD SAIDSYT e
VAl Va Va /) Y. 1 UOUNIOSSI JOIJUOD SAONYSUOD e
Va VAl Va Va /) /) SIBULO Ylim ARAILDISdO0D YION @
Va YA Vs Va /) /) AluBaul Ipuosiad ssa1dxa JDUL SO2I0UD JoINDYSg e
/ / / / / / sHODY Yooy [008AYd puD |OUCHOWS POOS) e
/ / / / / / . 1doOU0D JIBs OANSOd e
S |4 e 4 L A S[IPIS [PuosiIadiaju| pup |PUOSIdd disbg
Va Buiyes-Ipob aAoNYSUCD) e
Va Vs BuMDUI-UOISIOBP PO0S) e
YA VAl Va aul} JO JusweBDUDU SAILDBYT e
/ / / / SIIMS ADNYS BAILOBYT @
1 1 1 A, $S9OONS PUD SpNILD usamjag diysuolypial sy} Jo Bupunisiepun e
/ / / / Va soIfbBLDYs PUD SIS DUND}-1S0} OAIOSYT o
VA VA Vs ya /) Y. SIS LUBUWISBDUDW SSSUS BAINODYT e
/ / / / / / SOPNYIHD BUND-SO) OASO]  »
Vs Va Va YA Vs V. SjQDYy oM Juspusdeopu) e
VAl Vs Va V. ) ) SJIOIADUSQ PUD SBPNJIHD BUILIDS| DAISOd
YA VA Va V. /) Y. S|IMs JoINdWod pup Wow ‘ebonbun| uspum ‘Buipnsy e
q v € 4 L A sjdaouo)) J1uBpnIY disbyg

‘s|eAg| ajoudoiddo Ajpjuswdoasp 10 abo pub apoib 10 wayi Addp o) a1go Buieq AQ paiolipul s|eAs| spr.b oy}
10 sjdeduod prusuwidojeasp 21s0q Buimo|o) ay] Jo Buipunisiapun BBy} 9101SUOWSP O} 9|gD 8g PINOUS SiUSpNS AIbiuswa|3

MIIAGIAOC INNTNDIRIND INFINDOTIAIA INIANIS AAVININIT]




Nerad
o

0e

‘Juswsnoidul
paau JoY} SDBID

(/g ddy 895) pup sybusys Buiuuioxs
“S|IMS 4O JOOYDS JO JNO PUD [O0YDS
JUBUISSOSSD }9$ Jadpy | poyD Msep o|dwis / 1SIMo8YD | Z-1 | Ul pasn S|IMs APrys Jsy/siy
'$s0.001d UMO IOHUOW Jad yum siounof Apnyg Buisn s|iMs Apnys ssessy | G-¢ | aonipas pun AJuuep| Z2'2
'$5900NS
@13 |O0YOs O} ©JNGIYUOD

'$JojuB W ‘013’83 ddv /g ddy 99¢) {044 sHaOY pUD s|iifs Apnys | 'sjifs Apnys aAyoaye

‘jledipy Jead b Buleg pup Jedpy eed BulnDH SHUN SIS APNYS | G- UoWwIWwIOD AJjuep) 12 dopreq 0¢
‘JPaio Buluiniqo 10}
saNpa20id pap|el pup
‘SIUBWIUBISSD HoMmauloy
‘sBuyeaw JO BN[DA B4} 'S)PBID
Jusiod ps| Juspnis ssp|o ‘ebolenn juiod
‘SOOUBIBIU0D JBYODS) apnIB 'spoda. sseiboid
-juepnrys ‘Buidesy '$8INP820Id UOYDNIDAS SD Yyons ‘sainpeoold
piooal yim Buidiey ‘UORDDIUNWIWOD MBINSY MoogpPuUDY UOLDNDAS 184D}
‘soppIB UMO abDIBAY usind Apeem/AiIng JUBpNYs MaIneL/pDSy | G-Z | PUD |00YDs &quaseq 'L
"$9JDUISSDID PUD SI8Yo0Da}
(GL3' 13 ddy 88%) UM sdiysuoyoiel
‘siojuew ‘SivjuUB/salIAgoD Buiuing| Buppiom aayisod
‘selqisuodsal pup ‘uoyponpa Juaind ‘Aoid BAII0IBd00D uoynjosal s|o8|jel 1oyl Joinoyaq
sqol |00YIS/WOQISSD|D 8101 ‘suolbjussald OBpPIA JOIUOD-UoHDONP] 80D38d | G-N ajpysuowaq ¢l
“5|I00YDS
O0YDS AIDLUBUISIS SYISIA usamiaq pup JByjoun

10[9SUNOD |00YDS SPPIW 0} [9A8| DIUWBPDOD BUO JUSWIUOIAUS |O0YDS

"IO0YOs PP :sBuUI©aUL/SUCHDIUSIO ‘suUoKD}OSdXD SSNOSIP wiol) uoiisunl} aAalisod D ul syodiood pup

0} diy uoybIuB O Juaiod/isyona) syl JosN ~ SUOIDIUBIO JUSPNYS | G-N D ajpysucwag zZ'L pupjsiepun 0'L vV
"JUBWIUOIIAUS
Buiuins| paIoys D uj
(8oD|ANI0M PUD BWOY (g1 3 ddvy @9%) JUod axpy pup 840edo0d

‘£°9) ‘$JUBWIUOIAUS JBYL0 So|NJ JOJ UKDy  ‘SonI 0} J9pio Ul sainpadoid INIWIAIIHOV

$QO[/|00YDS/UWI00ISSD[D) 0} S8|N1 10} POSU 81D WI0O0ISSDID/I00YDS MaIASY | G-N |OOYDS MOUY {°L OINIAV OV

SSIIAOY POsSDE-HIOM SaIJIAOY Buydosuuo)d SSIIAIIOY paspg-1o0Yds IA1 | sewodnQ paspg-|jooyds | juawdoljaaaq juspns

XLV WNTADIRIIND INJWJO13IAIA IN3ANLS JAISNIHIIdNOD

JooYyIs Aipjuswia|3

Q

Aruitoxt provided by Eic:

E



v
"Jouup|d 10 8|INPaYds
‘IDPUSIDD AlIoP

"SOINPOYOS
BAJ9SQO O} DIBLBYDD
"SO1O Of SPSIA MO’ M

(£13°013 83 ddy 999)
"BINPBYDS
fouosIied--saHAILOD

‘pojeiduwod ag Jseq jubiw
SIUBWILBISSD pUD S$YSDY
DILIBPDID JOY/SIY Usym
Yoom pup App ay} JO

SIS JusuwabBoupw
oWl 8ALOBYS

jouosiod uMo UIDJUIDIA woy sipads jsand Buiuubid pup JDPUBIDD | G- | soWIl SHO puUD AJlyudpP} |'E doprag 0'¢ VY
Mspy D buys|Idwod
JO SNjOA PUD UCYODISILDS
‘UOYDNIDAS 'SOOUBIOJU0D ‘pateiduwod 1osloid jpuosied ay aquosep
sqof eWoY/|100Yyos Jusipnd-1lsyona-juspnig JluswuBissn/qof a4pNIPAY | G-2 pupD 8zZIuB0oo8Y 82
"OpDUI $SOADYSILI (/3 ddy 99%) 'sseo0ud
yBnoisyl ymo.b ‘soousadxs Buuina| sy, 4o uod
Apusp| seousuadxe "SUOYUSAUI BuluIDS] SD SoYDISILI JUDHOGUII UD SD S9)D4SIL
UMO BIDNIDAJ /SIOJUBAUI JINOQD $SOUOIS JO sjjouaq uo suosse] | 6-) 108020 puUD WBDSIA £
(ZL3°113°013 83 ddv 889) ‘Buiuna| JBu/siy
"JuswenoIdul ‘ssauboud (1q ddy a85) 10} Ajqisuodsel Bupny
BuispaIouUl Yum swioy | pouosied piodsal Moogejou 'sjusuIubISSD Ut JSO18JUI PUD SSOUBIDMD
1D s810yd 9)8|dwioD JuBWIUBISSD UIDJUIDIA g)o1dwo)) (gg ddy 99%) | 6-2 up apysuowaq 92
‘uoIsiAIBdNS INOUIIM
(LA 'vQ ddy 9953) puUD UM Bupiom Jo
‘Ajuspusdepul "Jojuswl 4198 JoJ Ajipiqisuodsal ‘jsnuy 2ouppoduwll a4yl 2qQuIsap
(5)gol paubissp ULI0IBd Ylim Juspnys Yoo ‘SODI0YD JNOaD SUOSSST | G- | pup anoa sy} upidx3 G'Z
(013°83°Z 3 ddv 999%) "9Jl| 40 8408 dSD JBYIO O}
‘uoypndoiund (g ddy 2909) pPaD[al 8D $$800NS |O0YDS
spods 'sqof swioy 'swpnibosd "SUOSS3| $S2UDIDMD J188IDD 1O} SHADY PUD SIS Apnys
/1004DS/UI00ISSD|D ((S)1expads jsong UM SHUN SINS SBIPNYS | G- | Moy 8quosep pup isi {'2
(MO’ YoM (£13 day 999%)
JO PHOM UJO) Sioxpads (1Q ddvy 29%) "SDy D JO 8oupwoued
$8n9 Hoogelou ‘S90S [DUOUDALOUI PDSY INJSS2o0NSs 0} diysuoybial
Juswubisso Ul plooal (3 ddy 993g) | 2-1 S| pup s o Buoyoonid
'SQOf JOOYDS/WIO0ISSD|D ‘aouonud 04 (S)|IMS 408188 ‘@oUoDnId Jo Jomod ssnosi | g-¢ | Jo enpasulequoseq €2 .
SOIJIAIIOY PASDG-HIOM SaIIAIIOY Buljoauuod SOYIAOY PasSDg-Io0ydS 1M1 | sewoonO pasng-1oouds | juswdo@aaq juspns

XRILYIA WNTNDIRIIND INTFWJOTIAIA INIANLS JAISNIHIIdNOD

|00Y2S Aupjuswiadl3

Q

E

IC

Aruitoxt provided by Eic:



‘SIS JusweBouUDW $S8US
Buidoprsp 10 SUOSDO

(14 ddy 993) 910 PUD 84)| JO }oBdSD
‘PIey ‘SI04ODY [DJN{DU D SD AJoXUD
(L'r vV ©89) | yoey woy jexpads jsens $SOU4S JO Alsseo0uU Yyona) | G-) puD ssays i deody 1
‘$80DJS oy
Ul pUD [00YDS D Ul [NySSa s
og [ pusweBoupw ssals Jnogp (14 ddy e99) 21D DY} sUoyDNYIS S|iMs fuswaboubw
199102 ssaulem/yipay $194s0d 840810 ‘SUOKDNYIS ‘sonbiuyosy pUD spueAe [DOIdA} $S0.14S OAIOBYD
U} ojodidyng $S914S {NOAD 0BPIA | JuswisBDuUDW $Sa1s Yona| | G-) SIt PUD Ajuep| 'y doprsq OV v
"$$900NS
[OOYDs O} pajpial
(£13°013 ddy 999) sHiis juswebouDw
e vV 99%) (AR AT (r'e Vv 889) | G- dwly 8ipNIPA3 G'¢
‘soyuoud
Juswsboubus swly
'SSOUDALODYS (£13°013'8 3 ddy ©98%3) Buiysiqoyse puD s|Pob
anoidwi o} seuunid ‘spode il sseiboid Bunoguow pup Bulles
/IDpUB|DD/8|INPBYDS Apsponb/Apieam/AIDP JO BN|DA 8Y} BQLIOSOP
AllDp asiney SIOJUBIN PUD 8INPaYDs UMO mMalrsy] | ¢t puD sbpamounoy t'¢
‘©|NpPayYds Buuupd
Apteem D UO wayy
YIDUJ pUD sjusuIUBISSD
[OOUDS UDY} JOYLO
(£13°013'g 3 ddy 889) $YSD} PUD SBYNP SUYNO}
(1'e Vv 999) (1'e Vv 99%) (I'¢ ddy @989) | G- 1O UOWWIOD §si €'¢
‘SJUBWIUBDISSD
Nlomewoy Jo
uousIdwoo pup Apnys 104
paxIoW awy JO spoued
SO4D2IPUI O} 8INPBYDS
(£13°013'g 3 ddy ©95) Buiuupid Apfeem
(L' Vv 99%) (1'g v ©9%) (I'¢ ddy &99) | G-t D Buyum ureunNO Z'¢ .
SONIAIOY POsSDg-}IOM SalIAOY Bulosuuo) SSIJIAI}OY pasng-jooyds IA1 | sswodnQ paspg-looyds | juswdoleaaq juspnys

x.~:<_>_ NNINDIRAND

jooyos Aipjuswidlg

INJWJOT3IAIA INIANLS JAISNIHIIdWOD

O

Aruitoxt provided by Eic:

E



BENITE
yiim sdiysuoynias Buppom

aAlsod Bupiing o4
pojDIa1 S|IMS [puosIadiByul

alplsuUowsp
(L'S vV 999) (LS VYV ©9%) (L'SVYVods) | Vv puo Ajuep| ¢'s
'$$800NS
0} paipe: 8ID S|Ms
JO ©oyonid pup BumuIy
(9L ddy 89%) BAYISOd MOy Bquosep
(L'S VYV ©9%) (L'S VYV ©9%) (L'SvYvod%) | Vv puD 8B 029y €S
"SpIDMBI
puUD $a1nssad O1suULixd
('S VYV 99%) puUD Disuujul ussmieq
(L'S VYV ©9%) (L'S VYV 99%) 'SOOUBIBYIP LojsuIDlg | Vv sjpyusBlia ¢'s
'$$902NS |00YIS
JO swigy Ul saunssaid
Joad s|qouisapun
(D ddy 999 puD 9|qQnIISaP "JUBWIBASIUDD
sdousyiom ‘Apid- 801 (-/+) Ajnuspi pup poddns JIUBPDOD
Jusiod pup wpiboid ‘uounledood 198d pup sdiysuoupial 0} palp|al sioInDyaq
J1opads |IDUOURAILOW | Uo suossaT 'ainssaid 1ead uo 1998d jo 1emod pUD SSPNYIHD
D4 198100 SOUIALOY "T2'V'd | Suosse] epniyib Uo Suosse | VW By} pupnisepuUn |'S pupbisiepun 'S vv
'$$900NS
(14 ddvy @99%) [OOUOS O} SJaIDQ 19JUNoD
'y vV 9839) (Z'v ddvy o93) 'y WV ©99) | S | ©Of sedaioys Auep| S
(€13°Z13 ddv 883)
‘sanbiuyosy "Yonoo/iedisy ‘sonbiuyosy OOYDS LD §8820NS 1BY/sIy
Buuonuow-}18s asn 1oad/104usul UM IO BuLOJIUOUI-JI8S Yona] | 6N o} sleunq AJyusp| vy
"SS2S pajDjel
JOOYDS 18U0 puD AloIxupn
(14 ddy @9%) 188} yim Buidoo jo
‘sonbiuyosy ‘sonbuyosay SPOYiaUI PUD O} PajDISI
Bunoliuous-jies asn 'y vV 09%) usuIebDuDW $$844S Yona] | 6-) S|IMS 2I1SDQ /YD €Y
SSIJIAIIOY POasSDg-HIOM SOIIIAIIOY Duljd8uuo) S3IAIOY PasSDg-|00YdS A1 | sswodIng pasng-jooyds | juswdoiaaag juspnis

XLV WNTNDIRIIND INJWJO1IAIA INIANLS JAISNIHIIJWOD

fooyos Aipjuswell

E

O

IC

Aruitoxt provided by Eic:



€€

‘AIDP $$800NS

'SOOULIBJU0D

‘sdiysuonal Buniom
uspnys/ioyonay ey/siy

[PIoIADYSq HoYD | 18008/ juspnys (S)IOJUs €LYV 99 | 6-¢ B1DNDAS PUD SS8SSY {7/

STVETITEY e Yle (W]

paau JDyi SIonDyaq

AjIop $$900N8 'SOOUBIBJU0D (Z13°6Q°2Q 'c8 ddy e89) BuUILIDS| PUD WOOISSD|D

[DIOINDUBQ HDYD | 1I8YyoDnay/iuspnys ((S)IOJUSN ‘Aenuns ebpamoun jios | 6-¢ BY/siy Apuep| ¢/

‘s1I0IADYSq BUILIDDS|

wooisspo BuipinBel

syiBua.ys Jey 1o sy

(1'S YV 999) (1'S YV 9989%) (Tl3'6Q°£Q°cqddy ©95) | V 9JON|DAS PUD SSOSSY '/

(T13°63°6Q (A 'vQ ddy 88%)

(1'S YV ©95%) JUBWIBASIYOD
‘($)adUseJu0d "sayIAILOD BuulIoisunIq 0] pajp(al s10iADyaq ‘Sfis
leyonay/juaiod ‘pPIDO podal Joinbyeq 'sojAls BUILID) 'SI0NDYSQ BuLIDa| WOOISSD|D $5920N$ [OOYDS PUD
paj} juepnjs Buiuioa] umo ajpal)) | Buluipe| aAlOaYS Uo suossel | v aquosep puUp s L'/ JO5-859SSY 0L VV

"AIAOD

(63°LH'01Q day 99%) OIWBPOID UD Ul Buius|s])

(L9 VvV ©9%) (L'9 vV ©85) (l9VV ®9%) | V | 9AuOsye ajpiysuowed 79

"JUBUISASIYOD JIWIBPDOD

0} pajbiei SUoLOD JIvYy}

Bupipbal siey o JuoyuUOD

(L9 VWV 999 (L'9 VvV ©89) (l9wvvess) | Vv puo juswiidwo) ¢'9

‘sjoeloid

pUD $aUIALOD BUUIDd|

anypiIadood ul uod eaion

up axp} puon juodpiuod

(2L ddy 999) dno.B aayosys up

(L'9 vV ©99) (L'9 vV ©85) (l9vvess) | Vv Jo sjoiey 8quoseqg 29

v13°¢13 'y ddy 993)

‘salIALOD Buluna| 'SIOYLO Upim sdiysuoypiel ‘Buing|
L 'qof, Buiobuo upo so anypdo0D 'Buuby Bupiom eayisod {NJSSOO0NS 10}
Juspnys JeYouD IoLN] ‘Buioy SSOUBAILIDSSD “SOIAILOD BuIp(INg O} paplel slIMS | SIIMS UOLDIUNWILIOD
‘SUODZIUPB IO PUD Jojny Joad pup ‘Buuply | uoyponpe eopead ‘salINIOD |[ouosiediaiul 8joLsUCUIBP puD [puosedIBuUl
sqQnjo U ajpdidng JoJpIpaw ‘(S)I0JUSIN uoiDONP JBJoDIDYD | VW puo Ajguepy 19 dojenrsq 09 YV
SBIIAIOY PAsSDg-NIOM SalIAIIOY Bulydauuo) SSIAIIOY PasSDg-|00YdS IAT | sewoonO paspg-jooyds | juswdodaaq juspnis

XRLVIN ANTRDRIIND  INFWJOTIAIA INIANLS JAISNIHIAAWNOD

jooyos Aipjuswall

Q

Aruitoxt provided by Eic:

E



V/IN

VIN

Vv/N

“SBIIAIOD BUIUIDS|

JOUIO JO UoIO3|es
8sIN0o ym up|d

1SNipo puD SIPOH PIDMOY
ssesboid-JojuUoN '8

Vv/N

Vv/N

Vv/N

"JUSWIUIDHD
IDOB O} PO (M JOU}
seouBlRdxs DILISPDOD
JBUYLO pUD $88IN0D

J0 8oudnbss IDsA-IN0Y D
pJoosl pup aziupbiO ¢'¢

(L'g A 88s3)

(L'8 4D 893)

(113 ddv e95)

"S|IpoB

JBY/SIY UliM JUSJSISUOD
8ID JoU} seousdliadxs
DIULIBPDID JIBYLO

puD S9SIN0D 10818S Z'8

‘upid uoyoOD JO JBBYS oD
aipudoiddp up 8)8|Idwo)

'sIpoB tnogp 'oJe
'sio0jusw ‘Jusiod mainiau)

(113°6Q '¢9 ddy 995%)
‘Bues 10ob uo (s)uossa

'SIDOB OIWBPDOD
uuB-Buo| puD UIBY
-poys yiogq Ajpusp| |'g

'S|IpoB 5oy} UIDUD
disy oyl SUOISIDap
&)pw pup sPoH
OlWeppoD 85 0’8 VYV

‘suoydo 1e8Ind
JOPISUOD 0} SHNSa1 83N

Jeyonsy/iuaind
pUD JOJ9SUNOD
UM SJNSS) MBINSY

©L13z13
'€3°13'vQ 'eq ddv 99%)
'AIOJUBAUL JSBIBLUY

"SDBID JIUUBPDOD Ul [8OX8

04 ssiunpoddo puo
JUSWIBABIYOD DILBSPDOD
Ul S|IPfS pUD ‘saligo
‘sisaiaiul [pIDads JBy/sIy
4O pup AJuspl £/

"Allop
$5900NS |DJOIADYSQ oY)

"S9OUBIBIUOD
JOYODB}/IUBPNS ((S)IOJUBIA

(Z3 '6Q Q1D ddy 899)
(€L WV ©99)

'Jooyos
noqgo sepnypp jpuosied
By/siy ssossy 9/

"Allop
§5900NS [DIOIADUSQ UDUD

'S6GOUDIBIU0D
Jayonay/juapnis ((S)I0JUSIN

(¢13
1D ddv 988) "SaIALOD
uoloonNps 8o08d

v

JUBWSASIYDD OJWSPDID
UO JOBYD 1B} JO SULIB) Ul
sdiysuoypial Jead Joy/siy
B1DN|DAS PUD $S9SSY G/

SSHIAHOY PasDg-JIOM

SalIAOY Buydsuuo)

SSHIANOY paspng-j00yds

|

S8WIOJINO Pasng-|100yds

juswdoiaaaqg juspnys

XRLYIN AMINDIIAND INIWJOTIAIA LNIANLS FAISNIHIIdWOD

Jjooyos Aipjuawall

IC

Aruitoxt provided by Eic:



(81Q '6Q '€Q day ©3%)
(€ #

‘sjpob
19202 PUD ‘IDUORDONPS
[0100s ' jpuUosied BuiASIYOD

SBIANOD | 2 #AD L ADLLVWVEL O} 8Dl SOYSBJODIDYD
lIDJ JB3InD UoOYDOINPT JSI0DIDYD | vV 81D[BLI0D O} SBUIALDY) | 67 | IoNPIAIPUI Moy uIDidX] '
(€a9D
SOIIALOD | ‘SO 'ED ‘LD gy ddy o8%) "1dadu0D-48s PUD JoINDUS]
uoybiodaid Jiny J83I0D @€Lr'zierLan pajpiom usamiaq diys
D) JoBIDD | ‘smainelul jusInd SIOJUBIN | /'L VY ©1D[91 O} SBUIAYDYY) | G- -uoypdl sy upidx3 §'|
"‘@2104D 1898100 0}
palbdl sjdieq PUD ‘SaNDA
(€3°90'6D '€D ddy 995) "SOUIID ‘sysalajul jouosied
(L' LYV ©9%) (L L WV ©8%) (L'LVWV 99%) | GF JBy/siy Aluepl 'L
"SOUIAILOD PBDIRI-AIOM PUD
‘$QO[ WIOOUSSDIO 1O |O0YDS k! ‘2INsPV| *$}08[gns |00YOSs Ul
ysduiooon dipy spoy '213°81Q '6Q day 999) sassowpaMm puD syjbus s
sqof |ooYUDS/uWIo0IssD;D | aalsod umo Moy 8quoseq @Laoees) | v [ONPIAIPUI 8QUo$Sd €L
‘SBlIAIOD paJDial
-MIOM Ul J[BSIaY/JeswIy
‘'sQO[ WIOO0ISSDID IO |O0YOS 1NoQD BpPNYILD
ysiiduwiooon dipy spinly Q'O ‘v day 898%) anlsod D Jos8) DY}
SQO[ J0OUOS/WOO0ISSDID | 8ARIsOd UMO Moy aquose( ('Laness) | v | sionoysqgasioysuowsqg 'L
‘Buppw
uolsap pun Bunos
we|qoid 198in0
0} payD|aI SO JdBoU0D
-J|@s aAlsod D
dojarsg (8bpsmou
, , ddy v .u__wewc\\m_me_c -Jles aunboy) 0L 4D
'sqol WOOISSD[D JO [O0YDS 913°LD 298 puUD SIBYI0 AQ USSBS
ysiidwooon dipy spioy ‘sjowInol SD $O1SUBLODIDYD 8Alsod INIWNJOTAAId
$qO[ |00YDS/WOO0ISSDD | @Alsod uMo Moy aquaseq ‘salIAYOD JdeouoD Ji8s | gz Jey/siy aquasaq |'L AARINVO
SOIIAIOY PBsSDg-JIOM saliMOY Buyosuuo) SBIIAIJOY pasDg-jooyos IA1 | s8wodnQ paspg-jooyos

juawdo|araq juapnys

XRILVIN WNINDIRIRIND INIWNAO1IAIQ INIANLS JAISNIHIIJWOO

jooyos Apjuswal

IC

Aruitoxt provided by Eic:



i)
Ay

by

(53'73°13°81Q ddv 899)

“Aousnofl

a4l 1oU/sIy oI pajoIbolul
puUD palpbeLelul

aliD 8| [pNYIIds puo

SOIAEOD/SBI0UD AU wnNN21IND ‘8INSIB} " AJIUID “YIOM UDIUM
SQO{ WOo0ISSDID/|00YDS @zanoess) —Ayjpay Bumois | G- Ul sSADm aquoseq G'Z
(13 o
'$D 249D 'GO ddy 995) AONPOId PUD PBOUDIOG
SOIIALOD/SBI0UD Ajluun "SOUIAILOD WNNDLIND D O} YIOM JO SUOLNQILUOD
$QOf WOO0ISSD|D/|00YOS (1'2 ad 999) —Ayjoey Bumols | G- ayjequoseq vz
‘(SHAQPY Hiom
'$921040 jpuoypdnoo0
(g3 "SON|DA ‘©INLND
'€3°/14°9D 'sH ddy 99%) SNYDLS DIUIOUODB0ID0S
SOUIAILOD/SBI0YD AjLIDS (g2 ‘B°9) $8|A159}1| SUILLIBIOP
$Qo[ Uo0ISSDIO/I00YOS (Z'2 ad o9%) D PuUp 2’7 ad oipey) | G-¢ {0OY} $I10JOD) ©QquUdseq ¢'2
(Z'2 ad o9%) «£1a
'$198IDD "1d 9D 'sH day 99%) 'suoydo ajo1 8Jj|
snoupa Buyussaidsi "SOIJINEOD SNOLDA JO SoBDIUDAPDSIP
SOUIAIOD/SBI0UD AWDS | sioxpads Jsanb ‘SaiIAOD | ALSIDAID [DINLND ‘SSIIALOD pup sebpjubApD
SQOf WOOISSDID/|00YDS uoupONPJ IBIODIDYD SSOUSIDMD |DINYNDIINIA | W aylequoseq Z2'¢
- ‘Bueg-||em 2ILIOU0DS
puD [D2IsAYd ‘|DUOIHOWD
"I0JUBUI O} SOINILOD MWIOM JO PUOM By}
(63°zQ "' Lv ddv 998%) 2INSIB| PUD ' AjlUID} puD $8104 8)) BuowiD
SOULIALOD/SBI0UD AjluuDS '$01do} yjjosy "SOUIALOD WNNDLIND ' 199102 JO 8ouUDpoOduwll sdiysuoynieuaiul
SQOf WOoO0ISSDID/10042G | SNOUDA UO SioYDads jsons —Ayjpay Bumols) | v aylequoseq |'g pubjisiepun 0’z dd
‘SjuswaiINbai
BuuDy 10 PUCDINPS
aJnyny o} diysuoypiels ul
"SOIAIIOD (814 °'/1Q 1D ddy 99%) sossowpaMm puD syibusils
D} 183100 uouDONP3 JBIODIDYD @1 aness) | gt jouosiad equoseq /'L
SSIJIAIIOY PasSPg-YIOM SSIIAIIOY Bulydosuuo) SOIANOY PasSDg-100ydS A1 | sewoonQ pasog-jooyds | juswdojaaag juspnis

XRLYIN WNTNDIRIIND INJWNDOTIAIA INIANLS JAISNIHIIdNOD

[ooyss Aipjuswus)3

IC

Aruitoxt provided by Eic:



{\.
=N

J
5y

‘8oD|dI0M
SY} Ul Y}oday pjusu

(13 ddv 889) PUD [P2ISAYd UIDJUIDW JOY4
(G'¢ D 9@9%) (CENCOEEY) (GedDo9%) | Vv SI0IADYSQq 8jplsuowed /'¢
'sIms gofl Jo Juswdoensp
€13 BuiobB-uo sy} ul pasn
'91d’8a ‘LA ‘v ddy 99%) 9Q UDD DY S|IMS PUD SHADY
(G’ D o99%) (CENeOEEY) (GeQgd®ees) | v Buuioe| sjpysuowsq 9¢
(8@ '£Q dav 899)
sayqisuodsal "SI0IADYSQ WIOOJISSD|D ‘SIOINDYSQ
puD sgof/auloy "SOUIADD JO [DUWINOI/LIDYD SN0 PUD SOPNYHD HIOM
WO0ISSD|D/ 100428 uoybONP3 JBonIDYD Buiuios| eayniedood | v aAlsod apysuowaqg §'¢
(g13ddv e99)
‘SOpPNIYD aAyisod '$$900N8s qoOf
UO SUOSSS| JoHIDa 82I0JUISy| 0} sepnb aAlisod pup sjivs
SOLIS HIOM (¢ ana9es) (g1 day @9%) aoupuUsuUIDW [pUcsIed Jo
jusieyip 04 sdu} pidl4 (1'e @D @99 (ZTeQaoee9) | Vv douppodwi Yy upidx3 ¢'¢ | om jnyBulupew puD
‘goupunoued | eayonpoid 0y payblal
r3°8Q°£Q 'gv ddy @9%) YOM [NJSSS00NS sp Buiuins| Buo)
(€S VY 999) O} SiiP1s PUD ‘SBYIID | -8)1] PUD judwdoAsp
SOLIS HIOM "SOUIALOD SBUIALOD WNNDILND ‘sjolfeq ‘sepnyb puosiad Jo | jpuosiad JO ssausIDMD
JusseyIp o} sduy ple4 uoyDONP3 BIODIDYD —Ayjipey Bumoss | G-z | diysuoyoiel sy aquoseq Z'e uibiy 0'¢ dd
(€3°'23°'8a'vQ@’'1Q day 88%)
‘S19810D (abpemoun
SO4IS HIOM “19Ypads 10}9sUN0D LUSIBLIP 104 SIS YoM NIOM O} s8§DjB) BUILIDS| [ouoDAND20 PUD
Juslayip 0} sduy pield | Je8InD ‘sienpads jsens 0} SIS IOOYDS 8JDIBI0D | W Jusund moy aquoseqg L'e | |1puoubonpa ainbovy)
*aoupuwionead
(31’13 ddv 993) Qof puUD sjjps PUOKOANDD0
sqof ‘Juswdoersp 1O Juswdolansp
WOO0ISSD|D/ 10048 'SQO[ pUOM D3I BY} {IMS Of 8JNQULUOD SBIIALOD 0} $8JNQULUOD 8INsI9|
1Dy 188100 | Of S|IMS Wl 881 81DISY suwJl} 884 MOY UO UoSsse | | v 10y} SADM 8quosaq 9
SOIJIAOY PasSDg-JIOM | SalIAOY Bulyosuuod S3IJIAI}OY paspg-jooyds 1M S8WOJINO PasSDG-|o0YS juawdojaaaq juapnis

XRLIVYIN ANNTNDIRIAIND INJWJO13A3A INIANLS JAISNIHIAJNOD

Jooyos Aipjuswia)ll

IC

Aruitoxt provided by Eic:



6F

‘solpqIsuodse)
puUD sqol umo

‘Buisn q pinod/Buisn 840
sjuapnys s|ivs ol Ajuusp

(£33 ddvy @989)
(Z'v @D u pun Jesin))
‘SOpPNYIYD puUD

"SOIIAILOD IDNDUIND DIIXD
10 swniBoid uolponNps
BAIDISJ00Y ‘sjusuBINbal
[puoyodno20 BuiBubyo
puD SUOLDANDD0 JO ALIBIDA
D 0} AiIddp uDoS oYy SIS

0} s|ipfs ©|gooNddp Ajddy (¥ @D 99%) | siMs gol |psioAluN Apuep| | G- s|qoJajsuny Aiyuep| 9y
"J9XIDUI JOQD| SU}
ojur Aiyus Jo/pup Buuioly
Jaypny 'siolow 869100
JO UOUDSIBS BY4 0} $8JDB)
JUSWIUIDUD jOUODINPS
Vv/N (r'y Q0 999) 'y A0 899) | G moyoequoseqg Gy
‘MO MOL ‘SpUBl} JOQD| 9pIM "‘BuluiDi) PUD UOKDDNPS O}
uoyopONPS 40 souUPpodw -AlUNoD "uBwWwAoIdwg aipRI spusy JuswAoidwe
v/N Uuo Japads jsens) JO juswupdag opuoy | ¢+ moy Ajjuap) 'ty
‘Sipob 198100 puo jpucsiad
‘sayIIqIsuodsal DABIYDD O} SIS [OUOLDIOA
pup sqol/aulioy sioadg jsens | (£3°23°gq ‘s ddvy 8985) puD D1epPnOD Addo
/UWIO0ISSD|O/|00YOS (L' @D o99%) (€2 aoe8s) | Gv O} moy ajpljsucwsg ¢y
i ‘suolpdnd20
(€3°23'9a 'va SNOLDA Ul pasn 81D
D} J93IDD ‘AP siooadg jseno e ddy 89%) (/2 WV) s1o9lgns j0oyos Ul Jubnoy
YIOM O} PIIYD JINOA &30 | (L'vaD 299) | siee1pd Busn jun jesInd | ¢4 S|IMs Ul Moy AJyuep| v ‘Allunpoddo o812
(rQ '€O ddy 99%) puD |pucyDONPS
A L) "SOUDA §I9A3| [pUODAND20 PUD JUSWSABIYOD
‘DOYRUSPI SADY SJUSPNYS ‘$198IDD JusIayIp i0) popasu JOOYOS usamlaq
$J98J0D Ul paioidwe [oyusjod o) pepasu uolIDIONPS JO JUNOWD diysuounbiei sy}
('€ gD 99%) o|doad mansyu) UoUDONPS Y2inasay | § oy moy aquoseq L'y pupbjsiepun O 4o
‘Buiwins; Buogy| 10
2oubpodwl 8y Jos)al oyl
Vv/N Vv/N Vv/N syjod 198102 ©quUOseQ 8'¢
SONIADY PasSOG-NIOM SalIAOY Buljdauuo) SBIJIAOY Pasng-looyds | IAT | SSWOIINQ paspg-jooyds | wuswdoidaaqg juspnys

XRLYW ANTNDRIIND INIWDOT1IAIA INIANLS JAISNIHIIdWOOD

|00y92s Apjuswe|l

Q

Aruitoxt provided by Eic:

E



‘IoNPIAIPUL
YO0 §)084D 4 MOY
uipidxe pup ALIOUODS

v/N v/N v/N [oqod suyeq §'G
"S8DIAIBS PUD
spoob jo Alddns ey o040
SUOLOUNy pUD Sspaau
Vv/N Vv/N Vv/N s,A19100s moy 8quoseq 'S
(&2uDouIubis
[DI1D0S 8ADY sUORLAND200
‘$19810D SNOUDA i) ‘suoypdnao0
sy JO seBupyo [DoLOoYSIY SNOIIDA JO 82uD2uIUBS
v/N | piey pup sioxpads Jesin)d) SSNOSIP PUD INOQD P8y | G- 0I00Ss 8y} uiDidx3 €6
'y gD 999) "SINIOM 1O} puDUISP
‘SpuUs.} pup Alddns ul eBubyd
Vv/N GV vy ad o9%) JuswAo|dwe Mmeney | G- | JO sjoaye ey equaseq 2'S
. "YIOM JO 8INjDU 8y} O}
‘suoupdNo20 | paypidl 8ID AWIOUODS
NIOM JO uo 8Dy sebupyo By} JO 8INoNUYS
DOM 8y} pajoayD aADY [p21BojoUYOs) PUD By} pup Aje100s
sefBupy? |poIBoOUYOS} DIUOUODD ‘IDIBID0S J0Y} JO spaau 8y} moy
Vv/N Vv/N MOY MBIASY s{osys syl aquoseg L' pubjsispun 0's dd
"SOILIALOD JIDINJIUND
Dixe Jo swpliboid
uoypONpPa aARIBdo0d
_ JuswAodws suly-pod
‘soousadxs 19auUN|OA
ybnoiyy padopasp
(13 ddy e989) aq U g||ps jouoOAND20
(G'¢ @D 99s) (G'¢ @D 99%) (G'¢ o o9%) MOy ajpblsuoweq [y
SSIIAIIOY PAsSOG-HIOM Sa|JIAIJOY Buyosuuo) S3IJIAIIDY PasDg-100Yods N1 | sewodnO paspg-jooyds | juswdoj@asq juspnis
XRLVIN NNTNDIRIRIND ININDO13A3A INIANLS JAISNIHIAANOD
{00Y2S AIDjuswus)]l
o

Aruitoxt provided by Eic:

E



o)
LD

'sajs gof
JUSIIP HiSIA O} sduy pleK

V/IN

V/N

(SWBJSAS

2ouppinB 1881 PaJsISSD
-19}NduwoD ‘uoiPULIoUI
19IDW JOgD) ‘SIPLIDUI
juud ‘sooqpuny 6'9)
$92IN0SA) 1898102 J0 abuDn.
D JO 8sN 8)psUoWBq €9

'soy1s gof
JUSIOHIP HISIA Of sduy ploY

(AUAoD
PasDg-|00yos 88%3)

(lv ddvy 995)

'$92IN0SS

7 1508 o Buisn |9

an 1o} uoubuLoUl JIBYIDS

'sdnoJb

[ouUOYDAND20 JNOAD UIDS)|
0} $92IN0Ss8) ALUNWIWLIOD
PUD 'SSALD|SI PUD SpuUSl
'sjuaind 'jooyds Buisn

Ul slis sjolsuowsqg 29

‘so)s qof
JUBIOIP HIsIA O} sAy pley

(ApAyoD
PasDg-|00Yos 88%)

(1Q'gv ddv

08g) 'seuobeino usapb Jo
SULBf Ul £/ WY Ul payluep!
5198102 SNOUDA 8I0dW0D)

Sv

's1DY} Aljouosiad

palisep ‘sjusueinbal

[IP{S PUD |DUCDONPS
"SUOIHIPUOD Bupjiom 'SHSD)
'seynp JO swsy ul sdnoib
[OUOUDANDD0 JSDUUOD) |9

"SUOISIOBP

188100 aHpw

puD swe|qoid 188I0d
BA|0S O} UOYDWIIOUI
Je8Ind 8sn puD
pupjsiepun 0'9 ad

Vv/N

Vv/N

Vv/N

"Usl pUD USWIOM JO
sweyod 188100 BuBuobyd
8y} paousnyul 8ADY

10U} $1040D) AJyuep| £'S

Vv/N

Vv/N

Vv/N

‘Ul pup

usuwiom Joj JuswAoiduwa
[ouowPRIUOU BUISOOYD 10}
swajqgo.d pup sabojupApD

SY} ©quosaq 9'S

SSHIAOY PIsSOG-)IOM

SOIIAIOY Buydauuo)

SSIANOY pPasng-|o0Yds

|

S2WIOJINQ pasog-|ooydS

juswdojaaaq juapnys

XRIVIN ANTNDIRIAIND INJWJOT1IAIA INIANLS JAISNIHIIJNOD

|00Y92S AIpjuswiall

Ic

Aruitoxt provided by Eic:



i
Higp)

V/N

V/N

V/N

‘seousedxa

niom Aiojusuwis|dulod

pup ‘suoydo

938IN0D ‘SIPOB 1IN Ypm
up|d Jo3ID2 JONPIAIPUL UD
uiIDjuIbwW pup dopeasg v/

Y/N

Y/N

(83 '3 ddy @85)

"SUOISIoaP )t Jolbwl

18Y}0 0} 8JDI81 HIOM puUD
UoKDONPE JNOQD SUOISIOSP
yoym Ul shom Ajyusp| ¢/

V/N

V/IN

Yv/N

'SIDob

J98IDD aAYDIUS} joBW JDY)
$9$IN0D |00YDSs BuisOOYO

Ul sdeys eyt equoseq ¢/

Vv/N

‘wpiBoid
uoyboONPS 188J0D
UO Uo§DONPD {Udind

(13 dav &9%)

‘$921040

188102 0} |Ppow Bupipwl
uosap Alddy ‘Buppul
UOISIOBP UO SUOSST

‘BpDU 81D S821040
198402 YdIyMm ybnoiyy
sdajs eyl equoseq 'L

‘slipfs Buwuoid
puD ‘Buppow
uoIsioap 'Buin0s
we|qo.id 188100
ainbdy 0/ ad

v/N

‘wpiboid
198 JUn|OA/IoJUBIN

(813'1Q ddy @e3)
(Z'9 @D 99%)

‘SIOfUSW IO ‘S|ppowl
8|01 '$82IN0SaI UOHDULIOUI
SO sjoNPIAIPUI AYusp| §9

V/N

Vv/N

Y/N

‘S19310D2D JD X00| O}
pasn 1o Aayl moy uipidxe
puUD ‘(PUDjjoH ‘uolDIOIdX]
[puoLdNd20 0}

apINS ‘sajll PuUoLANOOO
JO Aipuouoig

B'8) SWIBISAS UOLDDYISSD|O
[OUOLDANDD0 SNOLDA
Ajyuspt Agosn0D 179

A

SOUIAOY PasDg-HOM

saliAdY Buyosuuod

SBUIAIDY PasDgG-|00YIS

IA

SBWIODINO pPasng-|o0YyDdS

juswdojaaaq juspnjs

XIAIVIN WATNDEaND

{o0y2s Ainjusuwial3

INJWJO13IAIA IN3ANLS JAISNIHIIdWOO

IC

O

Aruitoxt provided by Eic:



98

v/N

V/N

(§3'81Q ddy 899)
(Z'8 VYV PUD /' / WY ©85%)

'$92I040 [puo|RdND20
puUD [DUOUDONPS
SAUDIUS] O G§'8

V/N

(€'8 0 89%)

('8 D ©99)

‘weigosd

J88IDD D BAI0S 0} palnbal
uoipuIoUl Jo Alpuonb
pup sodAL oy Aiyuep| g

V/N

(Z'8 @D ®89)

('8 gD 89%)

'$s800ud Bupipwl

uoIsIoap pup BuUInjos
wa|qoid JesInd sy}

J0 sabpys sy quoseg ¢'Q

V/N

'$9210UD
Jo8ID2 aiqIssod 0O}
slepow Bupipw uokIosp
183100 |pIBASS Alddy

(13 ddv 895%)
‘sppow Bupipw
UOoISIO8P SNOLDA UoD8|

S-v

"SUOISIOAaP JBaInD Buppul
puD swajqo.d J18aind
Buinjos 1oy seibalpiys
SNOUDA 8quosaqg Z'9

V/N

'suoisiap poob
pW 0} uaJPIYo Buuinl
-UuolDoONPJ JUBIDd

(I'£ g0 88

G-

‘Bupjoul uoisioap
pup Buinjos wejgoid
Joaind Ul abpbus 0}

pPaBU 8y} PUD UOIDBPUI
188JDD JO 8OUBISIXD
oY) aziuboo8y |'g

'$59004d Bupjouws
uoisiosp pup Buin|os
weiqoid 188102

oy} U uoynnbal
-}|8S PUD $$8USIDMD
-J19s Jo} ALondod
a8y} doereg 08 Ad

V/N

V/N

V/N

‘Buiuioy

JO uouLoNPsd AIDPUOIBS
-js0d 10} 82UDSISSD
IDIDUDUY 8IND8S PUD JOJ
Aiddo oy sdays Ajuusp) 9/

V/N

v/N

V/N

‘BuluiD} POOUDAPD

Jo JuswAojdwse [eAs)
-ALUS JOJ SIS S|gpiaIDW
O} POJ| M JoUL

jooyos ybiy Buunp seoi04yod
ajpudoiddp Ajyusp) G/

SSUIANOY PISOg-HIOM

SalIAOY Buljdauuo)

SSIAIOY PIsSDg-|00YIS

IA

SOWI0JINO PasPg-100yds

juswdol|aaaq juspnis

XRLIVIN WNTNDIRRIND INJWJOTIAIA INIANLS JAISNIHIIANOD

[00Y2S Aibjuswiall

O

Aruitoxt provided by Eic:

E



V/N

v/N

V/N

"SUOILISUD )} $IOM-0}
-%JOM PUD ‘AIOM-0}-|O0YIS
’|IO0YD$-0}-|00YDS &1DW
diey 0} aIgDjIDAD $90IASS
Jusuwiaopid aquosaq 96

v/N

V/N

V/N

‘(8bupyd 10}

sayunuoddo pup ‘sjyauaq
’SUOILIPUOD Bupjiom

~B8) seyiunyoddo
ouUoRDANDD0 $S9SSY G4

v/N

v/N

V/N

ALUNUIUIOD B4} Ul
seunpoddo jusuwiAoidwa
JO $82IN0S AJuuspl 76

V/N

v/N

v/N

‘uoypo)ddo gof eye|dwiod
puUD auinsal D aIpdald €6

V/N

V/N

SAD|4 ©102)

"MaINBUL O |NJssedoNs
D 10} AIDSSE08U SloINDYSq
pUD SepNID ‘abpapmoun

‘s|iMfs &joysuowsg 2'6

V/N

V/N

AALOD Jadodsmal

‘sbuuedo
Qol 1nOgD UCIDULIOU 8SN
pup ‘Jaidiojul ‘8207 '4

‘sqof ebBupyo

PUD ‘"UIDJUIDW "UWD{qo

oS O} QUO B|IQDUS O}
sims doAeg 06 Ad

v/N

v/N

(r13°¢13 dady 99%)
‘SIOULO JOBYHD SO210YD
[DUOSIEd MOY UO UOSSE

"SIBY40
PUD J[©S UO SUOSIO8P
J9BIDD PUD PBJD[BI-HIOM
JO J0BYd Byl aquoseq /g

V/N

V/N

(ZZ'1'2ad 899

“SUOISIOBP 188IDD
Buppw Uo yipsay |poi1sAyd
PUD [DUOCKOWD JBY/Siy

JO JoBye 8y} 8quoseq 98

SSUIAIDY Pasog-)HIOM

SaIjIAIjOY Buljosuuod

SSUIAOY PasOg-[o0yds

|

SOWOOINO . PasDg-100ydS

juaswdojaaaq juspnis

XRILVIN WNTNDIRIIND INIWHOT13A3IA IN3IANLS JAISNIHIIdWOD

[00U2S AIDjuswall

O

E

IC

Aruitoxt provided by Eic:



9

(513 ddv o9%) INIWN4O13IA3A
"yonao '$9|NJ WIOOISSD|O WIDOS
‘saldisuodsal puo gofl S9N L, B4, PUD Swoy JOJ 9|puUCLDI PUD SBINI puUD |O0YDS pUDiSIBpPUN
/OUIOU/WOOISSDID/[00YDS 0} $8|NI J00YDs 9Dy | 100yDs/UI00ISSDD Yona) | v puD AJyusp| |'1 TVNOS3d
"suoiPNYIS
SNOLDA Ul SUOLYD0JOLUI
aoAoidwse pun 1BAoIdwS
Vv/N Vv/N V/N ajondoiddo equoseq G0l
'sdnoib yom
(zg ddvy 99%) aALONPoId BuuIniUIDW JOJ
"SOILIAILOD paiinbal s|Ms [puosiediaiul
(€01 gD o9%) (€01 QD ©99) Buuos| eayoIedoo) | v ajoysuowsq oL
(¢3 ddv 899) 'sdiysuoypie)
'syo08loid ‘Josfoud "SOALDBIO PUD s|pobB yiom anuisod ybnoayy
ALUNWWIOD/1004YDS ALUNWIWIOD/|00YDS | ouoads aasiyon o} sdnoiB spasu jpuosiad jesw
aAypIadoo) | aAynIedood 104 Buiuubid BALDISTO0D UMIOM | WV O} sAbm oquosad ¢'0lL
90D |IChuoMm By}
'SOOUBIBJU0D '$9[0) ul @oupwioed aacidwi
Juaiod paj Juspnys SNOLDA Ul 9oupwuloed ‘SOOUBIBJU0D 0} XoPgP9s} JoSIAIBANS
soyiaisuodse) pup | O} ALIALOD PasDO-Io0YDs | JUSPNIS/JIBaUDD8Y SOLIALOD pup Jaad asn o} Aljgo
Sgol WO0ISSDID/|00YDS woy Buuins| Alddy Buiwos| saypiedood | v ay} ajpysuowsq Z'0L
sdiysuoynial
Ylom aalonposd
=lelello) Hel'Y pup aAyIsod s|gous
By} U! $$8JS Jopun 0} S|IMs suoupal
(¢13 ddvy 29%3) uaym s1eujo o} Buipuodss. uDuwiny aAloaye
(SSHIAOD {7 ¥ ©83) (SSWIALOD ¢ Y 999) (SOUINIOD ¥ WY ©9%) | Vv | JO sAom ejpijsuoweq | 0L dopAeq 0L AD
"UOIIDD0|3) PUD S|[IXS
s,98A0idwse Jo BuippiBdn
pup Buuip sl ainbal
Aow sebupyo qol aleym
V/N V/N V/N SOOUDISWNDID AJJuspyt /6
SOIIAIOY PISOG-NIOM SOIIAIIOY Buloauuo) SSNINOY Paspg-|o0Yyds IA1 | sswodInQ pasng-looyds | juswdoaaaq juspnis

XRILVIN ANNDIRIAIND INJWJOTIAIA INIANLS JAISNIHIAdWOD

jooyos Aipjuswsll

Q

Aruitoxt provided by Eic:

E



&9

(GL3'vD LD ’'1g ddy 883)
‘SOULIAILOD BOUD SISO

"SWIJoU
|DID0S B1QP}d820D $84DI0IA
1Dy} JIOIADYSQ O} 8JNQIUOD

ainssa.d 1894 ‘SalIALOD | G-Z DY} S8OUDISUUINDID
"JUNOD JUBPNJS U0 BAISS v/N uo|pONP3J 1IBJODIDYD | G-¢ [0I1D0S puDisIepUn 9|
(613
I PO LD 19 ddy 998%) 'saInBy Ajuoyino pup siead
SO0 Oppi} JO JDY} PUD JOINDYEQ 1oy
JUDAS®I SSNOSIP pUD PRy 10 SIy Usamiaq uoiyoauuoD
"SUOIOBUUOD SSNOSIP jpooidival ey} up|dxe
"JUNOD JUBPNYS U0 DAI8S v/N puD suoypnyis Anid 8|0y | VW puUD puDSIBPUN G'L
"$8|NJ WOOISSD|D
(G513 ddvy 999) PUD JOOYOS JNOQD
S9N ALUNWIWOD /ewoy '$9|NJ WOOISSD|D/|004OS sBulea) puD sepryiyp
‘salpqisuodsal pun qof apnoUl 0} ALIAYOD | JNOQD SaUIALDD UOISSNOSIP UMO Jay JO SIy pubisiapun
/BUIOY/WIO0ISSDIO/|O0YDS pPasDQ-|00YOs puUsX3 Jo 8 ‘BupuINor | v puo Ajyusp| y'L
o "Sl13
11a’ 1D ’19 ddy 93%)
. ‘AjIqdasoDn
‘Aum (B4 PUD SIoIADYSg -uou/ANIgoIdedoD
ALUNWIWIoD /awioy 1o} ||puoyp.
a|qoydedon aAIb puD sIoIADYEq JoIADYaq 8|gnidasonun
‘saylqisuodsal pun sqof -uou/s|qpidadon 9|1qndeo2DUN PUD puD 8|qpidedoD
BWIOY /UIO0ISSD|D/10040S auIos Ajpusp| 8|gDIda22oD wosUDIg | VW usamleq a4puIuuosIq €L
(G13°¢L3 v3 ddy 9953)
‘wyoq "S9|NJ WOOISSD|D IO |O0YOS
‘soouUanbasuod | 10 s8ouBNbasucd ay} pup BURDIOIA JO BUIMO||0) UM ‘JOIADYSQ
-/+ puD s8N 8, BWOY S9|NJ |OOYDS/UWIO0ISSD|D pPoJDIoOSSD seousnbasuod UMO Jay IO SIy JO}
‘saljiIqisuodsal pup qof BumoaIq/Bumoljoy Bumo|io} Jou pup spiomal | Aiqisuodsal jpuosied
/BWOY/WO0ISSDID/|00YDS ‘ alpBe pup Bumojioy Anid ey | Vv ay} pupysiepun Z'L dopereq 0L Sd
SBHIAIOY PasDg-}IOM salIAIDY Buljosuuod SBIIAIOY paspg-looyds A SBWOIINO POSDG-I00YIS juswdojaraq fuapnis

XRLYIN WNTNDOIRIAIND INIWAO1IAIA IN3ANLS JAISNIHIAJNOD

[ooyos Alipjuswall

Aruitoxt provided by Eic:

E\.



€9

N

(¢1Q 'sqQ ddvy o85)
‘dnoib/sieyo
UHM Spuauualnys

Jj@sauo nogo sbulea)

v/N (1’2 Sd ©9%) | aAyisod aipys ‘Bujpownor | v aAlsod ssaidx3y 9'¢
(€13 ’sq ddv o99)
"SOIIAILOD UOUDONPS
20Dad 'SIBYLO PUD 85 JO ‘BALLISOd SD SIBYI0 WOy
82updedoD UO PasNO0) SOOUBIBYID UMO S,8U0
v/N sipads jseng SOIIAILOD JdoouUoD-Jes | Vv an|pA pup 1deddy G'g
Bl
Ul $$900NSs O} paibjel 8Ip
(21’1 1g ddy o83) diysuazyio pup Aponiound
"WIOM JO PJIOM "SSUIALOD UoDONP] "DOUDIBJ-}9S SO UDNS S04
V/N | ®8u} woi sioynads 1sans BpopIioyD (1'gSdeeS) | Vv jouosiad Moy uipidx3 g
‘anbjun
‘1deouod pup pIoads suo a)PW
-4[8s s,usp|Iyd Buiping (1@ 'sg ddy e83) 10U} 1S JO SOUSLBIODIDYD
V/N UO sdoysxiom jusind (1'gsdoes) | Vv aquoseq ¢€'¢
‘Jdeduod J|8s JO seyonb
-J1es $,uaip|iuyo Bupng (cg ddy 8985) [DI00S pup jpuocsied
V/N UO sdoys3iom jusiod (1'gsd®9s) | Vv "IoosAud Ajjuep| 2z
13 'SUIOU |DIO0S
‘€13 'S ddy 999) stigoy 8|0D}deODD 4O UOYDIOIA
poob dojprsp 0F moy G 10 0} ®dusieypD Jo8yD
U0 SUOSSST 'SBIIAOD | v 1oy} 8lAls jpuosiad ey
BuiouiNof :s8iAOD | G-Z 10 SIy JO sjoadsp aqlosep
‘HNOD JUBSPNYS UO BAISS v/N uoyoonp3 eonmyd | ¢+ pUD pupjsIBpPUN /'L
Jles
JO SUOISUBWIP JILJBPDID 'SHDA
1deouod pUD DI00S *|DINYND ‘Jdeouod JO ssyonb 1ey Jo siy
-J19$ S,usJpiiud Buiping "1ouosied apnjoul Joyi -J|©$ JO suoisuswip | j0 uoybuwiyse aAlisod
v/N uo sdoysyiom Jusitd SOUIALOD Jdoouoo-jIes | Vv SNOUDA 8y} AJyusp| 2 o doprag 07 Sd
SOIIAIOY PasSDE-}IOM SOlIAlOY Buyoauuo) SOIIAIIDY PasSDE-100YydsS 1A SBWIOJINQ Pasng-looyds | juswdojaaaq jusapnis

XRIVIW WNTNORIRIND INJWJO1IAIA INIANLS JAISNIHIIJWOD

|ooyog Aipjuswaly

O

Aruitoxt provided by Eic:

E



.3

49

‘suoysenb pesoo pup
uado usem|aq seduUsIBYIP

Vv/N Vv/N VN | G&-¢ sjoljjsuowsqg ¢'¢
(1H ddy &9%)

‘SOIIAOD ‘SOBPIA ‘UOIDDIUNUILIOD §,JoYiouD

"10JDIpBW ad 10 Buuiply uoypipawl SIS UOYDDIUNWILIOD JO JUBU0? By} aspiydound

J0[@suNoo 1oad so iopn | 1ead 1o Buyssunoo 1e8d soUIAILOD Buiuasi aAloY | §-¢ pup 10818y Z'€

(6976361 ddy 99%) "Bumoljos

‘SO9PIA QI ‘aingsod ' joDIu0D
‘SOUIALOD SIS UORDDIUNUIWIOD 2A8 SD YOS s||Ms Bupuayn SJIMS UOLDDIUNWIUIOD
"JoJpIPBW Bad 1o Buuipy; uoypipaw (SOUIAIOD O'9 VY 285) [DQUBAUOU PUD [DAIOA BAIOBYe
10j8sSuUNOD Jead so o | 188d 10 Buyssunod 18ed 'SUOSSa| BuluslSli ALY | vV | &AlDaye aoisuocwaq | 'S 1BISON 0'€ Sd

‘81| JO SD3ID |DID0S

pup ‘puosiad ' [PoisAyd

By} Ul syibuslys 9ouUDyus

. PUD sassewpam |[puosiad

1081100 0} paubisep

(SOUINOD (6Q 1D ‘€9 ddy 293) ABajous D JuswS dul

(£'Z2Sd @99) | Buwas j00S £°Z Sd 99%) (L'2Sd9989) | 6-¢ puo Ayusp| OL'¢

‘91| JO SDaID [DIDO0S

pup ‘puosiad ‘posAyd

(€1Q’6Q ddy 2989) By} Ul sessaunpom

(£'2 Sd ©99) (£' Sd ©8%) (L'2Sd99%) | G-€ | PuD sybusys Ayusp| 62

‘UIB8|S$e-)|9s 8AIISOd puUD

S$HSDJ DIDOS PUD [pUosISd

‘SOIIAIOD UoIPONPS ‘Io21sAyd Ul edubulosd

‘soylqisuodsal 181001040 ‘Bulipuinor SD 4ONS SIoInDUaq aAlIsod

pup sqof /ewoy (r1AQ’¢1Q day &99) usemiaq diysuoyoia!

/10042$/UI00ISSD(D 'sdoys®Iom Jusind (F'S'eSVY 7'25d9989) | G- By} aquosaQ 8¢

(6Q '£9 ddvy

(1'Z Sd 883) | @99) serundeiosip Ayuep| ‘©Q O4 8l| pINOM |

‘ssaiBoid ‘so1b8D s pun JUDM |, USBOD /SIUDM MO\ — JIBS [DBPI PUD -- WD

$S9SSD O} BOUBIDIUCD sj0oB 185 pun abuoyd puD SDY JUspnys | MO -- J|$ |DB) Usam}ag

Jusind/isyonal-JuepniS | palisep 40 spaId Ajjusp| soonb J0 8pos Bulpy | & | seupndensip Apuep| £'2
SOIIAILOY PasSDE-}IOM SOlIAOY Buydauuo) SOIIAIIOY PasSDF-[00YDS IA1 | sewoonQ pasog-jooyds | juswdojaaaq juspnis

XIILVIN ANTNDIIAIND INIWAO13AIA INIANLS JAISNIHIIANOD

100y2§ Aipjuswall

Q

Aruitoxt provided by Eic:

E



69

§9

(2D ddv 993)

'sjoofoid "SORIALOD "SJoyL0 Jo sBulosy

ALUNUIWIOD /apIM "SSOUDAILIOSSD uoipONPS JBLoDIDYD oyt Joy uoissoduwod

-|00YDS UO MO 1Nogo SOSpPIA PUD UODONPS 80D8d | Vv | pup Ayiodwse sseidx3 zZ'vy

‘Sjpob

'sjoofoid dnoib BuiysidwoooD jo
ALUNWIWOD /opIM "SORIALOD 92IAIBS BY} Ul 84018d0o09d | 's|IMs [puosiadiajul pub
-JOOYDS U0 HIopn | "sioofoid dnoib uo 3iopn Buiwips| sAypiedoo) | v PUD ‘SIDYS 'SUINL 901 |t IDID0S SISO OV Sd

SO} DyY1oads (63°01Q ddv 995%)

‘sapliqisuodsal pup sqof D Op 0} MOY NOJD "SOWIAILOY . "SUOIOD P

BWOY/WO0ISSDID/|004YOS SUOKORIIP MOJI04/OAIS) Bumojoy/Bunb uoyoaig | v MO0} PUD BAIS OL'E

‘uoloDIBLUl IpuocsIad

-18JUi UD Ut JBYouD

1O sBulea) pUD JUBIUOD

V/N V/N V/N SY} SZuowwns 4'¢

‘uoyoDIeUl puUosIediaiul

up Ul abus|pyod

V/N V/N V/N puUD JUoCHUOD g'¢

"‘uoydoDIBIUl

[puosIadIoI UD Ui

aInsoosip-jies aipudoiddo

V/N V/N Vv/N sjplsuoweg /'¢

"S1oYJ0

JO sjoleq puon sbuiesy

Byt piomoy Juswbpnl-uou

puDp }08dsal JO apnUYD

Vv/N V/N VIN| V¥ up slbysuoweg 9'¢

"JOYouD

(GO '6g dady 99%) J0 sBules} oy Aj@inIndoD

V/N V/N r'rSdees) | v 1o9|jo) pup [ego7 G'¢

"uolLoDIBU jDUOSIed-1Bu)

uD Ui suoysenb pasoo pun

uado jo asn aypudoiddo

V/N V/N Vv/N sloysuoweqd ¢'¢
SSIAOY PAsSDG-NIOM SaIIAOY Buyoauuo) SOIIAOY PAsSDg-Io0Yds IA1 | sawodInO pesng-jooyds | juswdojaaaqg juspnis

XRIVIN ANTNOIRIIND INJWAOTIAIA INIANLS JAISNIHIIdWNOD

jooyas Aipjuswialg

O

E

IC

Aruitoxt provided by Eic:



I

‘J108foid ApuNuIWoD

‘yoefoid

(1D ddv o89)
'SOIIALOD

Joquuaul dnoB-yIom D SO

pPUD JOOYDS UO HIOA dnoIB/ssO|O U0 HICAN Buiuipe| aaynedood | Vv Aaloae uoyound oLy

“1equawl dnob-p1vos D

V/N V/N (rLa’'1O ddy 999) | v | so ApAideye uoyouny 6y

“10IADYBq [DID0S

‘SoYIqIsUOdsay| "SUOKDNYIS 1q 1D ddy e9%) puD jpuosied epiNB pun

qol/ewioy pPaL0EI-IOM Ul SOIYD "SOUIAILOD alyspun joy4 sejdiound

JUJIO0ISSDIO/IO0YDS | 4O SUOISSNOSIP WOOISSDID uoipONPe BoILYD | G-¢ [OoIyIe |y} uIpidx3 @'y

SOUIDB puUD SBIIALOD

dnoib ul Buyodoiuond

aliym Apubajul

‘SOIIAILOD 92UDISISSI PUD [puosiad pun AWOUOIND

(L' Sd @8%) (L't Sd ©9%) SSOUBIDMD ainssald 1eed | G-¢ 18y 10 SIYy UIDJUIDIN /'y

‘sdiysuoyplel

(zD ddy 999) |DI00s Ul ADjd 1Dy JO

V/N V/N @CvSdees) | Vv Buupsw oy uIDIAX3 9

19BUD puUD ‘uolD1SNY

‘UoIsUd) 8oNpoId Dy}

SUOHDNYIS UM pajuoyuod

‘syo8foud ZH uaum seibeous

Alunuwiwiod/epim ‘SSOUDAILIOSSD 1999 ‘€D ' |4 ddy 88g) JuswaBoupuw ssaus

-JO0OYOS U0 YIOM 1NOQD SOBPIA OrVvvees) | v | ongosye ajplsuowad Gy

‘$18YJ0 WOy

sesuodsal aAlDO0A0d

‘syoefoud 10/pup aayobau

AUNWIWIOD /opim ‘SSOUDAILIOSSD (CH '£9 'O ddy 9853) 0} 'AjpAaIssaibBD-uou ing

-JO0OYS UO YIOM 1NOQD SOBPIA Wwysdoeos) | v ‘AjoAlpessp puodsay 'y

"JOINDYSQ

‘gj08foid (TH €9 'zD ddy e99) [puosiadiajul aAIssaIB0D

ALUNWWOD /opim ‘SSOUDAILIONSD ‘SOUIAILOD PUD BAISSSD UsoMiaq

-|O0OY2S UO YIOM 1NOQD SOBPIA BUILID Y SSOUBAILSSSY | W aousBYIP U up|idx3 €
SAIIAI}OY PasDg-HIOM SaIjIAOY Bulosuuod SOIIAIOY Paspg-jooYyds IA1 | sewiodnO paspg-jooyds | juswdo@asag juspnis

XRILVIN ANTNDIRIIND INIWJOT13AIA INIANLS JAISNIHIIdWOD

[ooyos Aipjuswa)l

O

Aruitoxt provided by Eic:

E



‘siopads

1senbB pup ‘syoefoid
BAYDISd00D ‘seuwnb
BADISd00D '$3100q
epol poal ‘BulAnid s|ol

4S)
‘99 19 2D ‘79 ddv 999)
'SOUIAIOD

JOIPUOD
[ouosiediaiul Buunp joLUO0D

"JOJDIPBW 188 | Buuinl UouDIPOW 199d uouDoONPd 8op8d | v asindwil apoysuowaq §'G
's)opads
1senB pup ‘syoefoid
BAYDId00D ‘sownd o ‘JOIBUOD [puosIadiaiul Ul
BADIOd00D '$00q 99 19 'ZD ‘29 ddv 29%) uoissa BB pup uoyDIISNY
epol ppal ‘BulAn|d 8|0l "SOIIAILOD usoemjaq UoiosuuoD
"JOJDIPOW J88d | Buuibl UoUDIPOW J99d uouboONPe 8oD3d | Vv oy aquoseq 'S
‘siopads
1senB pup ‘sjosfoid
BAYD A0 ‘sownb U9'99 1D
BAIDIBJO0D ‘$Ho0q D20 29’19 ddv a8%) "SUOKONYIS
epol ppsal ‘BulAoid sjol "SOUIALOD jouosdIBiUl Ul JOIpU0D
"JoJpIPBW 188y | Buuipl UOYDIPBW Jodd uoyboNPe 8opad | v 1O $82Jn0s AJyUsp| €6
‘sionpads
1senB pup ‘spoefoid
oALDIadood ‘sewpb “JOIIU0D IpuosIadiaiul
BADIDJO0D '$Y00q UD'99°'19 pUD suolp}oadXs
spoy ppas ‘BulAnid oj0) | 'z 'za ddv ©93) 'solIAILOD fouosiad ussmjaq
"JOJDIPBW 198y | BuuIbly UoUDIPBW 198d UOLDONP® 90D3d | Vv | diusuoyoiel ouyi upidx3 Z'g
‘sipeds
1senB puo ‘syoseloid “IOIPUOD DIDOS PUD
oAunIadood ‘sewnb ({999 1D 'ZD ddvy 898%) [puosiad BuiBoubw
BAIIDISdO0D ‘$)o0q "uo)PONPS ‘oJI AbpAISAS | 104 8|S puUD saibayplls
epnJy ppal ‘BulAnid sjol JBJODIDYD SBIIAILOD Ul suusjqoud JO 80UsSIXd SALONYSUOD
"JOJDIPBW 188d | BuuIDl UOCYDIPBU Jodd uoupoNps 8opad | v oy} oziuBoosy |'§ doesaqg 06 sd
SOUIAIOY PasDFG-NIOM SONIAIOY Duydauuo) SOIIAIIDY PasDg-|o0Yds IA1 | sdwodnQ pasng-looyds | uswdojaaaq juapnis

XRIVN ANTNORIAIND INFNJOTIAIA INIANIS JAISNIHIIJWOD

[o0yog AIDjuswial3y

O

Aruitoxt provided by Eic:

E



C)
~ e
(€D day 993) 'SUOYIPD Y
‘1o8loid Aloysiy [DINYND PUD AuuDy JBYy
41Dy OINHND (1'9Sd ®89) |  Allwny ‘AUAYOD 9914 AlwDS | G- Jo siy uropud ssoidx3y €9
EYRTe)
puD ‘uoibiel *AIqosip
1opuab uo pasnq
SJOYI0 pUD Jjos ueamiaq
D4 oI IND (1'9 Sd ©9%) (9-1'25d99%) | V seouslaIP Auuep| Z'9
(P11 day 89%) 'SUoDOadXSe PpUD
(suoypnoadxs SUIOJSND JUBIoNIP IO}
HQIUXSD ‘SjUDAD 'sj91©Q POOo4 ‘OIsnWw ‘SJOYL0 JO SainyNd | uoypnioaiddo up pun
[0INYND-YNU O sdi} ‘HD 'SUI0SND  AJOJSIY) SY} PUD 8INYND Jay AliSIOAID UDUWINY pUD
pY ‘sioxpads jsonb ‘ 1Dy "SOIIALOD SSOUSIOMD 1O SIy JO suoypnioadxe pup |DINYND o4 Joadsal
AD} [0INYND JDINYND 104 UoYDIDdSId Ajisionip pJnyND | v SUIOISND BYL AJjUsSp| 19 o doprsd 0'9 Sd
. (979971 ddy 9989%) SIOU0 USOMISQ S}OIBUOD
"SONIAILOD anjosai dpy o} AbBajpys
‘10JDIpaWl Jodd (/'S Sd ©8%) uoyponpe aoned | v uoypipsw b Alddy ¢'G
'SIOIBUOD
(/9’99 ‘1S ddy 28%) [ouosied ul asiuoIdwWoD
‘SOIIALOD pup uolpobau Joy
"1OJOIPOUl J88(d {(/'G Sd ©99) uoyponNpe aoned | v soyunuoddo Ajyuep| g6
siopads
Jsenb pup 'syoefoid
anpIedood ‘sewnb 0Z9) ‘suwis|qo.d jpuosiedidiul
aAl01ado 02 '$M00q ‘909’729 19 ‘43 ddy 9e%) Buinjosas Ul ABayoys
opDJ} poal ‘BulAnid 901 "SOIIAILOD Buinjos wegoid p Aiddo 0}
"JIOJDIPBW J88d | Bulny uoyDIPBW Jo8d uoHpONPa 8oDad | v | Ao ey e4plysuoweqd /'S
‘sionpads
jsenb pup ‘syosfoid
anypiedood ‘sewnbH . 'SIBYO 0} BuoPq
aADIedo02 '$Mo0q | (9 'PD 2D ‘29’ 1g ddy 88%) 1oy swe|qoid pup Jj@ssuo
opnJ poal ‘BulApid 801 "SOILALOD 0} Buopeq oy sweigoid
'JOJDIPBW 18984 | BuInl} UoUDIPBW J88d uouDIONPS 92038 usamlaq a)1puuinuosIiq 9'g N
SOUIAIOY pasDg-MIOM SalIAlOY Buydoauuod SOIJIAIOY pPaspg-1o0yds IN1 | sewodnO pasng-jooyds | juswdoioraq juspnis

XRILVIN WNTNDIRIAND ININDOTIAIA INIANLS JAISNIHIIAWOD

|00Yyos AIpjuswia|l

Q

Aruitoxt provided by Eic:

E



Sl

FERIVEIE)IS)

IONPIAIRUI SO ||]&M SD
saousolIP snoibiel pub
"0INYIND ' oIS “lepusb
Buipipbal sadAloa19)s pPUD
‘sooIpnfeid 'sesniq UMO
18y 10 sIy JO sseusiomnD

V/N Vv/N Vv/N up djblsuoweq g9

‘dnoB sjoum sy, Jo

JUSUWIUDUUS B} O} SiNAUIUOD

(G'9 Sd 99%) und sidoad Buown

(Gg ddy o9%) SOOUBJBYIPD [DINYND PUD

V/N Vv/N (1'98d®9S) | Vv IONPIAIPUI MOY SSNOSIJ /9

‘diysiequuisuw dnoib 1eyjo

pup ‘snoibiigl ‘ [pINyND

"OIUYLS Ul SBDUSIBYIP

Uo pasnq SIBYLo

Vv/N Vv/N V/N| V o} ApALOBYS B0 99

sdiysuoloBl

[D1D0S PUD $1daOUOD-J18s

BAlJis0d Jo Juswdopasp

ay] ul dipy und abpjusy U

‘sdiyspusiy [pINyN2JaU sooualoyip Buypioaiddo

INOQD $00Q 8pJ| pup BupubjsiBpuUn

JIDJ IDINGIND (19 Sd ©9%) r'9Sdods) | Vv Moy uipjdx3 g9

‘SpPUNOIB®ODq

JUSISHID UM

SIPNPIAIPUI JO SUOHIPDIY

(1'9 Sd 29%) pup ‘suolploadxe

'"9oUDIB|0) "'SUIOISNO By} I0)

DY IoINYND (1'9 Sd ©9%) YoDa] 0} sSUIAYOY | WV joedsal aipysuowsq 79
SSIIAYOY PISOgG-NIOM SSljIAOY Buydauuo) SOIIAIOY- PAsSDg-o0YDS 1A1 | sewooInQ pasng-jooydss | juawdojaaaq juspnis

XRILVN NNTADRRIND INFWJO1IAIA INIANLS JAISNIHIIAWOD

[ooy2s Alpjusawa|l

O

Aruitoxt provided by Eic:

E



&L

"UoLoN}IS

"SODUBIBIUOD |DID0S D Ul swajqoud

'SOOUBIBIU0D Joyopay/iuspnig . Buinieolad ur send

Jusipd/iayonay | "ss9o0ud Buinios we|qoud (51Q 'O ddy 885s) [DQIBAUOU PUD [DQISA O}

pal-juspnis 4O H0d SO §|POB |83 (1'€ Sd ©9%) | G-Z | AlAYISUSS BjDYSUOWR] T,
SOWIWB|IP [DID0S
puo [puosiaed Buajosal
'SOOUBIBIUOD 10} s|is Bupiow
'SOOUBIBIU0D Joyopay/iuapnys "B UMO JBy 10 SIy uoisSIoap pun BUIn0sS
jusind/isyonsy | "sseo0ud Buajos welqoid (LD ddy @8g9) Ul swisjqoud jpuosiadiaul we|qoud aalosys
POI-USPNIS 40 {iod sO S|POB Jo3 (0654 99S) | G-¢ | PuD jpuosidd Ayyusp| |/ a.unboy 0/ Sd

(7’9 Sd ©995)
‘8oIpniBid Jnogp $%00q

opDY POy SUOISSNOSIP ‘SISO O} [NIINY

SSDID/SUOISSNISIP 812110 1D PBAIBSQO SDY BUO

‘8oIpNeId Uo 'SBILALOD 1Dy} sUoyoD PIRIPNId

Vv/N Vv/N uo|DONPd 80D8d | V MOY 8{DNIDAY 2179

"SPUNOIB®ODQ

DIUYLS PUD $8I1NYIND

JUSISYIP UJO SIDNPIAIPUI

ypm BULDIDOSSD Ul JOJUIOD

UMO Jay IO SIy 9}DN|DAD

Vv/N Vv/N V/N puo azApuy |1'Q

"SOSDIQ

puD sjoleq pabeI-LINND

puD Jopual wol Buynss.

V/N V/N V/N S{OIUOD ©qioseq 0OL'9

"SIBUL0 Uiim sdiysuolpial

Uo puDp J19s uo sodAjcaIa)s

pup ‘seoipnfeid

’SOSDIQ UMO JaY 1O SIYy

Vv/N Vv/N Vv/N JO SjO8Yd 8y| SIDNPAT 69
SOIIAIOY Pasng-NIOM Sa|JIAIOY Bulosuuod) SOIIAIOY PasDG-100YdS I | sswo2nQ paspg-jooyds | juawdojdaeq juspnis

XRIVIN WMNDIAND INIWNJOT13AIA INIANIS FAISNIHIIANOD

|00y 2s Aipjuswa|l

O

Aruitoxt provided by Eic:

E



08

I8
‘SSOUieM puD _
'SODUBIOIUOD UHoay wo siovpads "SOLIALOD UouPONP3 "‘Aj8100s Ul "SOIIUNWILIOD
Jusaind/isyonsy | 1sang ‘1Bjusd uoooNPS U| slododsma) 'SOopIA sws|qoid yipsay uowwod puD SoA| Ayjjoay
pal-Juspnys sseuem o} du piel4 | 'SolIALOD AUJIDBH BUMOIS | Vv SSNOSID PUD MOUY ' doprsqg 0'g Sd
, "woiqo.d payyuspl
'SOOUBISIU0D up 0} |suodsal ul
'SOOUBIOJUOD Joyonay/iuepnis UOIJOD JO 8SIN0D PaJodIes
Jusaind/isyonal | 'ssoo0id Buinjos wejqoid (/3 ddv os|p 898%) D JO SSOUBAIOBYD
pa-juspNys 40 pod sp SIPOH Jog ('L Sd ©99) Sy} JONOAT @'/
‘ws|goid
'SOOUBISIUIOD PaLUSPI UD O] 8suodssl
'SOOUBIBIUOD Joyonay/iuspnis Ul SOAILDUIBLID 9i0W 1O
uaind/ieyoney | 'sseo0.id Buinjos weiqoid (/3 ddy os|p 999) OM] WOY UOYDD JO 8SIN0D
pal-juspnis JO pod s s|oob jes ('L Sd @9%) | G-¢ BAIOBYS UD JO98S [/
"UoloD JO S8SIN0D
'SOOUBISIUIOD ajpuByD 0} palpdwod
'SOOUSI9JU0D Joyopsl/iuepnis uaym ajoudoiddo jsow sp
luaind/isyoonay | sseooid Buinjos wajqoid (/3 ddy os|p 999) uoyoDn JO 85INOD UBSOYD D
Po-UePNIS JO upd sp sipob Jog W'/ Sd©9%) | G- | 10)90UOYDI D BPINOI] 9/
‘wejqoid
pauluspI up o} asuodssl
'SO2UBIBJUOD Ul PaJSpIsUOD UoIOD
'S9OUBIBJUOD Jayonay/iuapnys JO $8$INOD SAUDUIDLD YlIm
luaind/ieyonsyl | sseo0id Buiajos weqoid (/3 ddy @90%) PaJDIDOSSD s9ousnbasuod
pa-juspPNis JO yod so s|Pob jog 'L Sdo99) | G-¢ auL Ajyuep| G/
(/3 ddvy 889%)
'SOOUBIOIUOD "uldiojsuinig ‘wejgo.id payyuspl
'SOOUDIBJUOD Joyooal/iuepnyg | ‘Aoid ajoi :Bunpw ucisioag up 0} asuodsal ul
Juaind/ieyoosl | -sseo0id Buiajos weiqoid pup Buinjos wegoid UOIJOD JO $8SINOD B1DUIBYID
pal-Juspnyg 1O uod so sipob jog JO slppow Jusiayip yona] | ¢-¢ JO sauds b dopAsqg v/
'SOOUDI9JU0D
'SOOUBIBIUOD Joyopay/iuepniys ‘aidoad Jaylo Jo sposu
Jusind/ieyopsy | sseooid Buinos wejgosd C1a’'ZD 'O ddy e8%) pUD SUOWOD ay] Jaidisjul
pal-juspniyg JO uod so sjpob Jog (1'gsdoes) | G-¢ [ A0210D pup DAIBDIBd €/
SSIIAOY PasSPg-NIOM SaIIAIOY Buljoduuo) SSIIAOY Paspg-|o0yds IA1 | sewiodInQ pasng-jooyds | juawdojeaaq juspnis

XRILIVIN ANTNORIRIND INJWJOT1IAIA INIANLS JAISNIHIIJNOD

|jooyas Aipjusuws|y

Q

E

IC

Aruitoxt provided by Eic:



‘winy pyusjod pup asngo

JO suie|qoid ey 04 pajpiel
soiba)plys uoyusaaid

Vv/N Vv/N (G8Sd 999 | V JO se|duinXxe aAIS) ¢'g

‘ "©OUD|SISSD

JO pasu Ul asoy} dipy

puD yypoay ajouoid oy

‘Buuosiad |00YDs 8oNPOIUI $82IN0Ssa1 ALUNUIUIOD pUD

V/N Vv/N 04 AlQUUBSSD |O0YDS | V| |00YDS SIADIIDAD MOUY /'@

(2¢'85d ‘1’8 Sd ©99%)

‘SOUIAILOD 'SI0INDYSQ BAISNQD JO

‘SOUIALOD UOLUBABIH/SSOUDIDMY seouanbasuoo abupr-Bug|

NSO UOQQR| P3| (r'8 Sd ©99) Bniq '020Dg0] IOYODNY | G- | BUF QUSSP PUD 81D 9'g

‘Yoay jsuinbo

(2'85d ‘1’8 Sd ©99%) S{D3lyY} 84y} O} pajpiel

‘SBIIALLOD sois}n.s uoyusrsid pup

‘SOIIALLOD uoyDoNPs |D2ISAUd SSBUIIBM JO SNIDA B4} JO

AODM UOQQR| PO ('8 Sd ©99) | 'SOIAOD AYDSH BUMOIS | v | abpamoun D 84ooIpy| §'g

"SOUIALOD DIDOS Ay} payun

‘doysmiom O} 8JNQUIUOD JDUY

‘SOUIALOD Jusind 0} Jusind $8.NssaId puD SICIADYSQ

A M UOCqQR| Pa ('8 Sd ©8S) | "SelIAOD AYYDSH BUMOIS | v Asi-ybly 9zIuboosY 7'y

"AHUNUWILIOD PUD 841 §,8U0

(r1Q ddvy 999%) 409D UDD s{IgDY BulA)

(28 Sd ©9%) [puosiad pup ‘sepryiiD

‘SOOUBIBIUOD ‘SOUIAYOD BAIsOd ‘UoyiNU *8s1018ax8e

Jusind/isyopsy L'S VYV pPuUsiX3 ‘sjigoy MO\ 8D JSUOUIBP

psiuspni§ (1'8Sd ©8%) | 8sioIexe pup Buyos LoYD | G-€ puUD Mou) €8

'$OOUDIBIU0D 1Q ddy 999) ‘A}SI00S PUD J|8S O} 84|

Jusaind/isyopsy ‘SOBPIA Ayipsy D Buny 4O SJo8ye

p3s|-{uspniS . (1'8Sd ©9S) | 'SOUIAYOD AUDSH BUIMOIS | v anysod aziuboosy Z'g
SO|IAOV PasDg-}IOM SOIIAOY Buydauuod SBIIAIOY PasSDg-100YydS IA1 | seawodnQO pasng-jooyds | juswdolaaaq juspnis

XRILVYIN NNTNDRIIND LNJNAOTIAIQ LNIANLS JAISNIHIAANOD

jooyos Aipjuswalg

E

O

IC

Aruitoxt provided by Eic:



!
co

'§]S818JUl PUD Spe8au

(1'e 1D e99) (e 1D 999) (I'e 1099%) | Vv Ayunwiuiod Ajyuep| z'¢
"B2IAIBS ALUNWILWIOD ‘s1oefoid aoines
"SIUBLIBOUNOUUD 10} BULBBIUNIOA | 188JUNJOA AHUNWIWOD
'sqof Bujuow pup piooq ‘SBIIALOD Buui g JO jysuaq puo Ul ayodipiund
[ooyos ‘Bunoyny Jeed uis|ing apm |00YoS qof jooyos/Bunoiny 1ead | v anjpA 8y aquosaq L' puo doaaqg 0'€ 1D
"ALUNWIUIOD
Jay 10 sy JO uswdoasp
V/N Vv/N V/N puUD AIOJSIy &Y} 8001} '
‘sloquiaul
syl sdi@y Apunuwuwod "AUNWILIOD D Jo syibual)s
Vv/N ‘spapl Jusws|dul| /1004os 8y} moy ssnosig | G-2 aAysod ayy aquoseq ¢
‘apud ALuNnwIWIOD 18180}
‘s1@8d Jo uoiiubooel 1Dy} s1liequusud ALIUNWILIOD
PUD SPJOMD ALUNWIWO D AQ spuswersIyon
v/N V/N | 10040s/Wwo0ISSD|0 apigee)d | v Jo so|dwpxe eAlD 727
‘opud
. ‘apud AgunuwiwoD ALUNWIUIOD JO BSUBS
Vv/N Vv./N "SBIIAILOD apud |00YoS | v Jo asues b dopaaq (2 o doprag 0Z 1D
‘siodjoy 1©8JUN|oA
pUD ‘S18pPIN0Id ©DINISS
‘uoyuDIgSI8D (9Q '1q ddy @98%) 'SJIOP N8| AUUNUIUIOD
‘ApQ uoyoinaiddp sesunioa ‘SOUIAILOD 10} uoybsiddo
uoypIoaiddy Joajunjon 10} uoyoindaid uoupa:ddo J8sunion | vV up syplsuowsqg 7' ‘siodjoy PUD SISNIOM
(93°9Q°'LQ ddy 999) AHUNWILIOD JO B[0!
" 5 ‘SOUIAIOD " ‘SlIoxIOM ay} aipaiddy oLD
AQUNWILIOD Juswiusnob IDD0I/sINIOM | G-¢ pUD S18PD3| ALUNUIUIOD
oy} U sduj-piel ALUNUILIOD "SSIIAILOD JO SUOLDUN) PUD $8J0. INIWIATOANI
)0} 199107 pUD sIeYDads JsoNns) sledjpy ALunwwo? | z- | euy Jo sejdwoxe aAlS || ALINNIWINOD
SBIIAIIOY PaSDF-NIOM SaIIAOY Buljoauuo) SBIIAIIOY Paspg-|o0yds AT | sewodn0O paspg-looyds | juswdojaaaq juspnis

XLV ANTNOIRIAIND INJWJO13A3A INIANLS JAISNIHIAJNOD

[ooyas Aipjuswiell

IC

Aruitoxt provided by Eic:



“ApUNWIWOD
18y Jo sIy ul epud Jo asuss
D pIINg {ou) SOYIARDOD

V/N ‘Buliojusin (soyngon Z 10 999) | v U Jod o 9oL ¢
BquuIsul
ALUNWILIOD aAYoNpoid
puUD {|qisuU0dsal D SO J|es
V/N V/N (SBWAYOD Z 1D 89S) | Vv | 8quosep pup 8ZIDNSIA 2y
‘AUUNUWIWIOD ‘ALUNWILIOD
. PIOMOYL SPNLIYD 8y 8oUDYyus pud
Vv/N Vv/N (SBWAIOD Z D 898%) | V anyisod sjoysuoweqd L'y pupbjsispun Oy 10
. ‘sjoefoid .
B2IAIBS A{UNWILWICD
ybnouyy sreyyo Buidipy J0
UOLODISYDS BY SNIDA By}
(1'e 1D 998%) (1'e 1D 999) ('€ 1D98S) | Vv | . SSNOsIp pup &quoseq 9'¢
1O0YOS Ul pauIDs|
'syoefoid eo1nIes S|Ms puUD aBpamou
JUBpPNYs 10} spasu Ajljuspl JO uoyp|IddD UD BAJ0AUI
‘josfoid ‘108foid 04 '0j0 '|pydsoy ‘awoy 1Dy} spoefoid eoines
B2IAIBS ALUNWIWIOD 921IA88 ALUNWILICD Buisinu Agipau Jopjuod ALUNWIWIOD AIDJUNIOA
0 Ul 840dP|IDd 4O uoyIndald g 10oe9) | Vv Ul ojodioiod §¢
‘SORIUNUWILIOD
BAYONPOId PUD ‘Apudiy
‘9)D$ O} JIOINQIYUOD
‘SOIAILOD diysuazd B|JDN|DA D SD |88
Vv/N V/N "UoypINPS 1IBIODIDYD | Vv BQUISSP PUD MBIA ¥7'g
NIOM puUD BA| 0} 80D|d
layleq D SRIUNUWILIOD
puD ‘spooyioqubieu
‘spoefoid jooYyos ‘S|I00YDS Y4
8J0g 'uoyndpipd JUBWIUOIIAUS onpw dipy upd a|doad
Juswiuienob juspnys JOOYDS 9405 D UIDJUIDW PUD HUNOA YyOIyM Ul SADM
pup |o0d Ajoins soapi juswaduwy 8}038I1D 0} SADM LIoISUIRIg | AlJUBpl pUD MOUY £'¢
SONIAIJOY PASOG-NIOM SaIANOY Bulpoauuo) SSIJIAIJOY PasSOg-|jooYyas IA1 | SSwodInO pasbg-looyds | juswdolaaaq juspnijs

XRILYIN ANTNDIRIAND ININDOTIAIQ INIANLS JAISNIHIIdNOD

[jooyos Aipjuswiall

O

Aruitoxt provided by Eic:

E



€8

68
‘Buig-|em jp1oos pup |puosiad
Joddns jou AHUNuIWIOD 8y}
Vv/N V/N V/N | V | UISIgD|IDAD $82IN0Sa1 MOUY 9ty
048 'suoyoziunbIo
"SBIJIAUOD U0l D80 O2INOS ' MAA ‘diysuazylo poob
*ADQ [DUHOWBIN ADQ ‘uoIfa] upouBWIY ‘SOIALOD diysuaziyio O} PBJDI3J S||MS PUD S4dadU0D
S,UDIDIOA Ul 91ndiond | Wy siopads jsans UQDONPS JBoDIoYD | Vv AJyUSPI pUD MOUY GV
JAHUNUIWIOD a4y} Ul Suaziio
aAoNpoId pup pajoadsal
" JOSUN|OA Uiim diysuoupial Buiuing|
v/N ‘Bunojusiy JO JOJUBWI D UM MIOM | ¥ | pup Buppiom aayisod D uiod v
SOIIAOY POSDG-HOM | SaNIAOY Buyosuuo)d SOIIAOY PasSDG-|O0YDS M SBWOIINO PASDG-|00YIS uaswdojsaaqg uspnys

XRILIVIN NNTNDIRIAIND INIWAOTIAIA INIANLS JAISNIHIIJNOD

|oOy2$ Ajuawall

Q

Aruitoxt provided by Eic:

E



Exceptional Student Education Overview
Elementary Education

This Exceptional Student Education guide is an addendum to the Southwest
Florida School-to-Careers Consortium Comprehensive Student Development
Curriculum. No one set of modifications is applicable to the special needs of all
learners. The ESE population represents perhaps the most diverse within our
schools, so the modifications suggested represent tangible assistance for many
students. Some students have needs for changes to the learning situation,
others for changes in the leaming environment, others for self-management
strategies, and sfill others for physical changes in activities. While some special
education students are integrated into classes with all other students, some
special education students are engaged in classes that only contain other
special education students. However, regardiess of leaming needs,
accommodations required, or classroom sefting, all special education students
are to be served by comprehensive student development. Student
development (academic, career, and personal/social development) is one of
many areas in which ESE students are guaranteed access by law.

Our daily responsibilities to these students are to make the often simple
modifications, accommodations, and adaptations of the exercises contdined in
the curriculum. ‘When planning to implement this curriculum, the primary
emphasis should be on individual learning needs. Thus, whenever planning a
lesson, an activity, an off-campus visit, or working with families fo develop short
and. long-range plans to meet students’ needs, all counselors and teachers must
account for meeting all students’ needs. Classroom guests (counselors
presenting periodic lessons or outside speakers) should talkk to teachers in
advance to identify any special considerations. Special educators, who
recognize and meet their students’ individual needs on a daily basis, may be a
good resource for many supplementary activities and adaptations.

All student learning needs and curriculum adaptations are specified in an
annually prepared Individualized Educational Plan (IEP). The IEP all specifies the
degree to which students participate in least restrictive environments, an
educational practice called “inclusion”. Inclusion means helping students with
learning disabilities and other handicapping conditions to work and learn in the
least restrictive  environment they can  manage with  reasonable
accommodations. This is frequently a regular classroom setting which affords
the opportunity to become as independent as possible while gaining social skills
and exposure to the widest range of goals and possibilities.  All students in the
class will benefit through the opportunity to become familiar and accepting of
a more diverse range of individuals.

Southwest Florida School-To-Careers Consortium
Comprehensive Student Development Curriculum
Elementary
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Ultimately, the goal of all children and their families is academic achievement
at the student’s highest capability that leads to eventual independent adult life.

For all students the relationship between education and the word of work is

critical; for ESE students that-explicit relationship is especially critical. The
successive career activities involved in awareness, development, and
implementation of career planning allows ESE students and their families time to
explore and plan lives in which the impact of handicapping conditions can be
minimized. Career development activities can help identify careers that are
available and plan ways to overcome any barriers to success.

Parents are partners in their children’s successes at school and in life. For the ESE
student, ongoing involvement and partnership with the family is just as essential
as for any other student. Reaching out to families with newsletters, home visits,
cable television and other new technologies keeps parents and teachers
informed of mutual concems involving students who may need additional
support to prepare for a career. Educating parents that their students should be
receiving career development curriculum and services, and the potentidl
impact of those services and curriculum is an important part of that role. Other
aspects may include coordinating with families concerning supporfive home
activities as well as helping families access supportive communify agencies and
programs.

The adaptations suggested in this guide are a sample of the kinds of changes.
accommodations, or adaptations that may be required by many students of
many activities. Not every activity requiring changes was selected as an
example. As well, many activities are suggested specifically for ESE populations
that do not appear in the comprehensive student development curriculum. It is
up to the educator to insure that selected activities are planned carefully to
serve the needs of the intended population.

Working with ESE Students in the regular classroom

1. Reduce the amount of work and concentrate on the correctness of work
done.

2. When the student does a task well, let him/her be responsible for helping
others with it.

3. Teach the same subject, but Qlso present it through concrete experiences
and visual media.

Southwest Florida School-To-Careers Consortium
Comprehensive Student Development Curriculum
Elementary




4. Teach tasks as much as possible through functional activities such as
shopping, making change, reading the newspaper, playing games, etfc.

5. Reduce distractions by: having only one task at a time, using worksheets with
lots of space, providing a quiet work area, giving simple directions or
questions.

6. When homework is given, it is best to give work the student can already do
with which he needs more reinforcement.

7. Pair up the mainstreamed student with another student that has leadership,
compassion, and patience capabilities.

8. Move the student to a closer position for teacher supervision.

9. Move distracting or disturbing students/materials.

10.Allow the student to use any necessary crutch to learn; it will be discarded

when no Ionger needed.
11. Individualize instruction where needed.

12.Set fair and clearly defined limits for classroom behavior and academic
expectations. Follow through with consistency.

13. Make a definite effort to see that each student has some sort of success
each day.

14. Allow for open communication between yourself and the ESE student.

15. Actively control variables which make leaming occur, such as directing
attention, arranging tasks, prompting responses, differentially reinforcing
behavior.

16.Be flexible with output; have students write, talk aloud.

17.Provide directions which are simple, specific, and consider the clarity, speed,
complexity, and channel of delivery: check for comprehension: have student
repeat and/or paraphrase.

18.Encourage homework as promoting academic progress, not as punishment
for poor achievement.
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19.Use a variety of assessment techniques: written, oral, demonstration.
20.Be flexible and ready for change!

The following information was adapted from briefing papers and fact sheets
available on hitp://www.nichcy.org/disabinf.htm. This web site provides a
wealth of information concerning different disabling conditions, their
characteristics and incidence as well as educational implications and a
wonderful list of resources in each category. You are strongly encouraged to
visit this site for more information about these and other important topics

Attention-Deficit/Hyperactivity Disorder (AD/HD) is a neurobiological disorder.
Typically children with AD/HD have developmentally inappropriate behavior,
including poor aftenfion skills, impulsively, and hyperactivity. These
characteristics arise in early childhood, typically before age 7, are chronic, and
last at least 6 months. Children with AD/HD may aiso experience problems in the
areas of social skills and self esteem.

' Many children with AD/HD experience great difficulty in school. where attention

and impulse and motor controls are virtual requirements for success. Children
with AD/HD tend to overreact to changes in their environment. Whether at
home or in school, children with AD/HD respond best in a structured, predictable
environment. Here, rules and expectations are clear and consistent, and
consequences are set forth ahead of time and delivered immediately. By
establishing structure and routines, parents and teachers can cultivate an
environment that encourages the child to control his or her behavior and
succeed at learning. Adaptations which might be helpful (but will not cure
AD/HD) include:

-- posting daily schedules and assignments

-- calling attention to schedule changes

-- setting specific times for specific tasks

-- designing a quiet work space for use upon request

-- providing regularly scheduled and frequent breaks

-- using computerized learning activities

-- teaching organization and study skills

-- supplementing verbal instructions with visual instructions
-- modifying test delivery.

Autism and Pervasive Developmental Disorder NOS (not otherwise specified) are
developmental disabilities that share many of the same characteristics. Usually
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evident by age three, autism and PDD-NOS are neurological disorders that
affect a child's ability to communicate, understand language. play, and relate
to others.

Early diagnosis and appropriate educational programs are very important to
children with autism or PDD. Educational programs for students with autism or
PDD focus on improving communication, social, academic, behavioral, and
daily living skills. Behavior and communication problems that interfere with
learning sometimes require the assistance of a knowledgeable professional in
the autism field who develops and helps to implement a plan which can be
carried out at home and schoal.

The classroom environment should be structured so that the program is
consistent and predictable. Students with autism or PDD learn betfter and are
less confused when information is presented visudlly as well as verbally. To
overcome frequent problems in generdlizing skills learned at schoal, it is very
important to develop programs with parents, so that leaming activities,
experiences, and qapproaches can be carried over info the home and
community. With educational programs designed to meet a student's individudal
needs and specialized adult support services in employment and living
arrangements, children and adults with autism or PDD can live and work in the
community.

Cerebral palsy is a condition caused by damage to the brain, usually occurring
before, during or shortly following birth. "Cerebral’ refers to the brain and "palsy”
to a disorder of movement or posture. It is neither progressive nor
communicable. It is also not ‘curable’ in the accepted sense, although
education, therapy and applied technology can help persons with cerebral
palsy lead productive lives. It is not a disease and should never be referred to as
such. It can range from mild fo severe.

Early identification of cerebral palsy can lessen developmental problems and
lead to appropriate intervention when it helps the most. Activities for children
with cerebral palsy may inClude:

-- speech and language therapy:
-- occupdationdl therapy:

-- physical therapy;

-- medical intervention;

-- family support services;

-- early education; and

~-- Qssistive technology.
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As a. child gets older and begins formal schooling, the intensity of services will
vary from individual to individual. Persons with cerebral palsy are usually able to
attain a substantial degree of independence but, in some cases, may need
considerable assistance. People extensively affected by cerebral palsy can still
be highly functional and independent. The HEATH Resource Center, the
Clearinghouse on postsecondary education for individuals with disabilities, states
that a significant number of students with cerebral palsy are enrolled in colleges
and universities. Advanced technology, including computers and engineering
devices, has been applied to the needs of persons with cerebral palsy.
Technological innovations have been developed in the areas of speech and
communication, self-care, and adapting living arrangements and work sites.

Another important development has been the increased ability of persons with
disabilities, including those who have cerebral palsy and other severe disabilities,
to live independently in the community. Adults with cerebral palsy are now
living, with or without assistance, in their own apartments or townhouses.
Independent Living Centers have also proven to be important resources for
persons with disabilities.

Hearing impairment is defined by IDEA as "an impairment in hearing, whether
permanent or fluctuating, that adversely affects a chid's educational

 performance.”

Deafness is defined as "a hearing impairment that is so severe that the child is
impaired in processing linguistic information through hearing, with or without
amplification.”

Thus, deafness may be viewed as a condition that prevents an individual from
receiving sound in all or most of its forms. In contrast, a child with a hearing loss
can generdlly respond to auditory stimuli, inCluding speech.

Hearing loss or deafness does not affect a person's intellectual capacity or
ability to learn. However, children who are either hard of hearing or deaf
generally require some form of special education services in order to receive an
adequate education.

Children who are hard of hearing wil find it much more difficult than children
who have normal hearing to leam vocabulary, grammar, word order, idiomatic
expressions, and other aspects of verbal communication. Since the great
majority of deaf children (over 90%) are born to hearing parents, programs
should provide instruction for parents on implications of deafness within the
family.

Down syndrome is the most common and readily identifiable chromosomail
condition associated with mental retardation. It is caused by a chromosomal
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abnormality: for some unexplained reason, an accident in cell development
results in 47 instead of the usual 46 chromosomes.

Shortly after a diagnoses of Down syndrome is confirmed, parents should be
encouraged to enroll their child in an infant development/early intervention
program. These programs offer parents special instruction in teaching their child
language, cognitive, self-help, and social skills, and specific exercises for gross
and fine motor development. Research has shown that stimulation during early
developmental stages improves the child's chances of developing to his or her
fullest potential. Continuing education, positive public atfitudes, and a
stimulating home environment have also been found to promote the child's
overall development,

Just as in the normal population, there is a wide variation in mental abilities,
behavior, and developmental progress in individuals with Down syndrome. Their
level of retardation may range from mild to severe, with the majority functioning
in the mild to moderate range. Due to these individual differences, it is
impossible to predict future achievements of children with Down syndrome.
Because of the range of ability in children with Down syndrome it is important for
families and all members of the school's education team to place few limitations
on potential capabilities. It may be effective to emphdadsize concrete concepts
rather than abstract ideas. Teaching tasks in a step-by-step manner with
frequent reinforcement and consistent feedback has been proven successful.
Improved public acceptance of persons with disabilities along with increased
opportunities for adults with disabilities to live and work independently in the
community, have expanded goals for individuals with Down syndrome.
Independent Living Centers, group shared and supervised apartments and
support services in the community have proven to be important resources for
persons with disabilities.

Many terms are used to describe emotional, behavioral or mental disorders.
Currently, students with such disorders are categorized as having a serious
emotional disturbance, which is defined under the Individuals with Disabilities
Educcmon Act as follows:

..a condition exhibiting one or more of 'rhe following characteristics over a long
penod of time and to a marked degree that adversely affects educational
performance--

(A) An inability to learn that cannot be explained by intellectual, sensory, or

health factors;

(B) An inability to build or maintain satisfactory interpersonal relationships with

peers and teachers;

(C) Inappropriate types of behavior or feelings under normal circumstances;

(D) A general pervasive mood of unhappiness or depression; or
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(E) Atendency to develop physical symptoms or fears associated with
personal or school problems.” (Code of Federal Regulations, Title 34, Section

300.7(0)(9)) .

The educational programs for students with a serious emotional disturoance
need to include atftention to mastering academics, developing social skills, and
increasing self-awareness, self-esteem, and self-control. Career education (both
academic and vocational programs) is also a major part of secondary
education and should be a part of every adolescent's transition plan in his or her
Individualized Education Program (IEP).

Behavior modification is one of the most widely used approaches to helping
children with a serious emotional disturboance. However, there are many other
techniques that are also successful and may be used in combinatfion with
behavior modification. Life Space Intervention and Conflict Resolution are two
such fechniques.

The regulations for Public Law (P.L.) 101-476, the Individuals with Disabilities
Education Act (IDEA), define a learning disability as a
‘disorder in one or more of the basic psychological processes involved in
understanding or in using spoken or written language, which may manifest
itself in an imperfect ability to listen, think, speak, read, write, spell or to do
mathematical calculations.”

Parents and teachers need to concentrate on the individual child. They need to
observe both how and how well the child performs, t0 assess strengths and
weaknesses, and develop ways to help each child learn. It is important to
remember that there is a high degree of interrelationship and overlapping
among the areas of learning. Therefore, children with learning disabilities moy
exhibit a combination of characteristics. .

Because learning disabilities are manifested in a variety of behavior patterns,
the Individual Education Program (IEP) must be designed carefully. A team
approach is important for educating the child with a leaming disability,
beginning with the assessment process and continuing through the
development of the IEP. Close collaboration among special class teachers,
parents, resource room teacher, regular class teachers, and others will facilitate
the overall development of a child with leaming disabilities.

Some teachers report that the following strategies have been effective with
some students who have learming disabilities:

— Capitalize on the student's strengths;

— Provide high structure and clear expectations;
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— Use short sentences and a simple vocabulary;

- Provide opportunities for success in a supportive atmosphere to help build
self-esteem;

- Allow flexibility in classroom procedures (e.g., allowing the use of tape
recorders for note-taking and test-taking when students have trouble with
written language);

- Make use of self-correcting materials, which provide immediate feedback
without embarrassment;

— Use computers for drill and practice and teaching word processing:

— Provide positive reinforcement of appropriate social skills at school and
home; and

- Recognize that students with learning disabilities can greatly benefit from the
gift of time to grow and mature.

People with mental retardation are those who develop af a below average rate
and experience difficulty in learning and social adjustment. The regulations for
the Individuals with Disabilities Education Act (IDEA) provide the following
technical definition for mental retardation:

"Mental retardation means significantly subaverage general infellectual
functioning existing concurrently with deficits in adaptive behavior and
manifested during the developmental period, that adversely affects a child's
educational performance.’

"General intellectual functioning" is typically measured by an intelligence test.
Persons with mental retardation usuadlly score 70 or below on such tests.
"Adaptive behavior" refers to a person's adjustment to everyday life. Difficulties
may occur in learning, communication, social, academic, vocational, and
independent living skills. They do leam, but slowly, and with diffiCulty.

Persons with mental retardation have the capacity to learn, to develop, and to
grow. The great majority of these citizens can become productive and full

 participants in society.

As with all education, modifying instruction to meet individual needs.is the
starting point for successful learning. Throughout their child's education, parents
should be an integral part of the planning and teaching team.

In tfeaching persons with mental retardation, it is important to:

- Use concrete materials that are interesting, age-appropriate, and relevant to
the students;

- Present information and instructions in small, sequential steps and revnew
each step frequently;

— Provide prompt and consistent feedbock
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-~ Teach these children, whenever possible, in the same school they would-
attend if they did not have mental retardation;

-~ Teach tasks or skills that students will use frequently in such a way that
students can apply the tasks or skills in settings outside of school; and

- Remember that tasks that many people learn without instruction may need
to be structured, or broken down into small steps or segments, with each step
being carefully taught. '

Children and adults with mental retardation need the same basic services that
all people need for normal development. These inClude education, vocational
preparation, health services, recreational opportunities, and many more. In
addition, many persons with mental retardation need specialized services for
special needs.

People with severe disabilities are those who traditionally have been |labeled as
having severe to profound mental retardation. These people require ongoing,
extensive support in more than one major life activity in order to participate in
integrated community settings and enjoy the quality of life available to people
with fewer or no disabllities. They frequently have additional disabilities, including
movement difficulties, sensory 10sses, and behavior problems.

Early. intervention programs, preschool, and educational programs with the
appropriate support services are important to children with severe disabilities. In
order to effectively address the considerable needs of individuals with severe
and/or multiple disabilities, educational programs need to incorporate a variety
of components, inCluding language development, social skill development,
functional skil development (.e., self-help skills), and vocational skill
development

Classroom arrangements must take into consideration students’ needs. for
medications, special diets, or special equipment. Adaptive aids and equipment
enable students to increase their range of functioning. The use of computers,
augmentative/alternative  communication systems, communication boards,
head sticks, and adaptive switches are some of the technological advances
that enable students with severe disabilities to participate more fully in
integrated settings.

Community-based instruction is also an important characteristic of educational
programming. particularly as students grow older and where increasing time is
spent in the community. School to work transition planning and working foward
job placement in integrated, competitive settings are important to a student's
success and the long-range quality of his or her life. In light of the current
Vocational Rehabilitation Act and the practice of supported employment,
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schools are now using school-to-work transition planning and working tfoward job
placement in integrated, competitive seftings rather than sheltered
employment and day activity centers.

Speech and language disorders refer to problems in communication and
related areas such as oral motor function. These delays and disorders range
from simple sound substitutions to the inability to understand or use language or
use the oral-motor mechanism for functional speech and feeding.

The speech-language pathologist may assist vocational feachers and
counselors in establishing communication goals related to the work experiences
of students and suggest strategies that are effective for the important transition
from school to employment and adult life. Communication has many
components. All serve to increase the way people learn about the world around
them, utilize knowledge and skills, and interact with colleagues, family and
friends.

Traumatic Brain Injury (IBl) is defined within the |.D.E.A. as an acquired injury tfo
the brain caused by an external physical force, resulting in fotal or partial
functional disability or psychosocial impairment, or both, that adversely affects a
child's educational performance.

Despite its high. incidence, many medical and education professionals are
unaware of the consequences of childhood head injury. Students with TBI are
too often inappropriately classified as having learning disabilities, emotional
disturbance, or mental retardation. As a result, the needed educational and
related services may not be provided within the special education program. The
designation of TBI as a separate category of disability signals that sChools should
provide children and youth with access to and funding for neuropsychological,
speech and language, educational, and other evaluations necessary fo
provide the information needed for the development of an appropriate
individualized educational program (IEP).

Careful planning for school re-entry (including establishing linkages between the
trauma center/rehabilitation hospital and the special education team af the
school) is extremely important in meeting the needs of the child. It will be
important to determine whether the child needs to relearn material previously
known. Supervision may be needed (i.e. between the classroom and restroom)
as the child may have difficulty with orientation. Teachers should also be aware
that, because the child's short-term memory may be impaired, what appears to
have been learned may be forgotten later in the day. To work consfructively
with students with TBl, educators may need to:
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— Provide repetition and consistency;

- Demonstrate new tasks, state instructions, and provide examples to illustrate
ideas and concepts;

— Avoid figurative language:

-~ Reinforce lengthening periods of attention to appropriate tasks;

— Probe skill acquisition frequently and provide repeated practice;

- Teach compensatory strategies for increasing memory:

— Be prepared for students’' reduced stamina and increased fatigue and
provide rest breaks as needed: and

— Keep the environment as distraction-free as possible.

Inifially, it may be important for teachers to gauge whether the child can follow
one-step instructions well before challenging the child with a sequence of two
or more directions. Often attention is focused on the child's disabilities after the
injury, which reduces self-esteem; therefore, it is important to build opportunities
for success and fo maximize the child's strengths.

Elementary

Students with disabilities offen require special adaptations for the suggested
school-based, connecting, and work based activities noted in the Student
Development Curriculum. There is a wide spectrum of disabilities and health
problems which impact the educational environment. Section ‘504’ of the 1973
Rehabilitation Act requires that programs be accessible to all students.
Essentially student development at the elementary level involves leaming skills
for academic success, increasing student awareness of the world of work and of
themselves as potential employees, leaming to engage in interpersonal
relationships, and becoming inCreasingly interested in the broader community.

Academic Achievement

School counselors, as the student development specialists, oftfen coordinate
with the Exceptional Student Education (ESE) department in providing support
for ESE students. Students may benefit from appropriate accommodations,
strategies, and modifications necessary to allow mastery of basic academic skills
to their maximum potential. Consulting with families to provide information and
training is an integral part of this process.

Career Development

At the elementary level, the school counselor may work in concert with
teaching staff to provide opportunities for career awareness. While many ESE
students receive standard curriculum with accommodations for learning needs,
some ESE students require specified curriculum that emphasizes life skills
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necessary for successful job performance or independent living. Families require
awareness of career activities to be of greatest support to their child.

Personal/Social Development

The school counselor is responsible for coordination of activities to mclude
acceptable behaviors, self-concept, and ability to get along with others. Some
students exhibit greater needs in this area than others. These self-management
and interpersonal behaviors are critical to life and career success

Community Involvement

Students in elementary schools must ultimately be involved in the school or local
community. This involves service to the school and community as well as
adapting activities concerning community resources. When considering guest

speakers or shadow experiences, try to locate a sample of individuals with

disabilities as mentors or career examples. ldentify agencies or businesses that
employ personnel with disabilities.

Suggested Modifications for Activities in Appendices

A-1.3 Have students visit, observe, and help each worker. Use communication
appropriate to students level or receptive language mode. Interpreters or
equipment as necessary.

B-2 Break into smaller segments. Use necessary equipment or modifications.
Repeat activities.

B-3 Guided activity for SLD students, not applicable for very low level
functioning students.

C-6 Simplify, assist with chart, use sign language or augmentative
communication boards. Have students attend a career fair.

D-12, 6 Use of interpreter, sign language, augmentative communication, or
peer helpers. Field trips, guest speakers.

D-10,11,12 Role modeling, augmentative communication, sign lcnngudge,
other equipment as needed.

D-13 Invite students from other classes to participate in activities. Praise each
student for choices made.

D-14,15 Peer helpers, role modeling, interpreters.
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E-2 Invite family members.

E-3  Career fair participation will assist with comprehension.

E-6 Job charts, Technology (Job Jungle) and communication support. |
E-7.8.9.12 With additional teacher support for SLD students.

F-1 Music game, to reinforce concepts. Provide signals for activities,
movement, and repetitions.

G-1.8 "I Care Rules”. Sign language poster, role modeling. daily reinforcement.
G-2 Adapt and relate to manners.

G-5 Use mirror, pictures, stories. Self expression activities...”| Iook like this
when....”.

"H-1  Simplify, model, practice. Listening center activity. Use of augmentative

communication, interpreters and sign language as needed.”
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Helpful Web Sites For Exceptional Student Education

. General, for All Categories  http://cec.sped.org/home/htm
http://nichy.org
http://disability.com/links/cool.shtml
http://ed/gov/offices/OSERS/IDEA
http://fndfl.org/brochure.html

Learning Disabilities http://wwwldonline.com
http://www.ldmatl.org
http://www.ncld.org

Attention Deficit http://www.chaad.com

Hyperactivity Disorder http://www.add.org
http://add-adhd.org

Emotional/Behavioral http://mentalheadlth.org

/INDEX.htm ‘ http://www.aacap.org

Mental Retardation http://thearc.org/welcome.html
http://specialolympics.org

. . http://aamr.org

Communication/Speech and http://www.asha.org

Language http://www.boystown.org

Gifted http://www.prufrock.com

http://www.eskimo.com/~user/kids.ntml

Severe and Multiple Disabilities http://www.tash.org
http://www.asbah.demon.co.uk

Autism http:/ /www.syr.édu/~jmwobus/cuu'rism/# libraries
http://www.autism.org/contents.ntml/# subgroup
http://www.udel.edu/bkirby/asperger/index.ntmi

Other Health Impairments http://www.cancerkids.org/
http://www jdfcure.com/cdk001.ntm Juvenile
Diabetes)
http://www.epinet.org.au/ (Epilepsy)

Physical Disabilities http://www.sbaa.org (Spinal Bifida)
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Traumatic Brain Injury hﬁp://www.broinindex.cofn/’rbl.h’rm|
: http:/ /www.neuroskills.com/~cns/toi/hdi/gb.html .

Hearing Loss http://www.deafworldweb.org
http://www.agbell.org
http://www.nad.org
http://www.gallaudet.cdu:80/-nicd

Vision LosS http://www.afp.org/afo/
http://www.az.com/~dday/blindkids.htmlHe
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Why Assessment in Student Development?

Curriculum assessment gets to the heart of the matter in education today:
can counselors or any educators demonstrate their worth to the education
process and to meeting standards? Accountability is critical as districts and
buildings are increasingly free to select staffing patterns that best meet student
learning needs. Those who cannot demonstrate their effectiveness in terms of
student learning and outcomes will be increasingly vulnerable. Assessment is
required of any contfinuous quality improvement process. If our goal is fruly
student development, we have to be ready to examine our methods and
assumptions in helping students achieve their-goails.

Current trends in education see a movement toward increased accountability
for curriculum delivery and effectiveness. [n student development curriculum
areqs, such assessment is not often as simple as standardized testing nor are skills
as discrete as those are in English or math. However, accountability fo
curriculum goadls for student development requires that some assessment
practices be incorporated into any curriculum adoption. This guide presents
ideas for assessment of the Comprehensive Student Curriculum developed for
the Southwest Florida School-To-Careers Consortium.

This assessment effort is breaking new ground. Most information about student
development concerns inputs and counselor/teacher time accountability when
it is gathered at all. This shifts the focus to student leaming and the effectiveness
of programs on student decisions and attainment. As a new process, it must be
continually revisited, revised and time/benefits in assessment activities must be
evaluated. '

Purposes of Assessment

Assessment serves several general purposes that can be broadly defined under
decision-making, communication, and accountability.

Decision-making Assessment information, can be used to help students make
individual decisions about career paths, and course planning as well as helping
students identify skills, knowledge or attitudes that they stil need to learn.
Individual students and their families benefit from such assessment as specific
skills are identified as having been acquired or which need further exposure and
development. Teachers and counselors can identify students’ needs for
curriculum planning. They can also use information.to improve instruction and
curriculum aqctivities. Schools or districts can use assessment information to
continue or improve instruction, programs, and curriculum as well as to
contribute to the school improvement process as a whole. District administrators
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can use such information in curriculum planning, training, district improverhen'r
goals and in setting priorities for meeting student needs. InCreasingly, staffing
decisions may be made based on assessment data.

Communication Assessment information is dlready used fO communicate
progress toward educational goals to students, parents, community members,
and administrators. As well, assessment information is offen used to
communicate special strengths or successful features of programs, curriculum
activities, or schools. For student development purposes, assessment may also
communicate areas of student achievement that have previously been ill-
defined and may advocate for the importance of such student achievement
goais in the overall curriculum and educational program.

Accountability Assessment information is at the heart of school, district and
program accountability; an increasingly critical factor in all aspects of
education’s operations. Without assessment, many believe that there is little
accountability. Little accountability makes staff and their programs vulnerable
to criticism, lack of understanding, or reductions in support.

Assessment Approaches

Several approaches to assessment are possible. When considering assessment
methods, it is important to recognize that assessment based on all self-report
data may not provide an entirely accurate picture of what a student really has
experienced or learned. The same may be true of assessment based entirely on
a list of inputs. Consider a mixture of data sources and types of assessment to
get the most accurate picture of what individual students and programs have
accomplished.

First, inputs can be assessed. Did curriculum units get delivered? Teachers
and/or counselors can be asked to list activities, materials, and annual
schedules for student development curriculum delivery. Examples of such
activities can be obtained by reviewing the Horida’'s Comprehensive Student
Development Curriculum for a School-To Career System (1994).

A second approach involves assessing student learmning of each disCrete
activity. For example, when middle school students are engaged in the work-
based learning activity of touring a hospital to learn about different occupations
that occur there, they can be asked to list three occupations they observed
and list the educational qudlifications each requires, or each can be asked to
write an essay to relate a work of fiction about medicine to match observations
at the hospital.  Another example might be, students demonstrating specific
career skills as part of the activity itself, e.g., completing a four-year plan. While
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such assessment may be readily adapted to school-to-career curriculum, and
are certainly recommended as much as possible, such activities may become
burdensome to a school day dlready burgeoning with inCreased curricular
requirements and festing. ¢

A third approach is to assess broader student development accomplishments.
This type of assessment is by nature more synthetic of a broader range of skills
and competencies and would occur after longer periods of instruction and
experiences; i.e., after a year or at fransition points between school levels or
between school and work. This approach is more portfolio or performance
based and creates an accountability at the “seams” of a student’s school
progression. As well, since school-to-career curriculum activities are often
infused into other curriculum areqs, separate assessment may be neither
appropriate nor convenient. It adds less burden to teachers and counselors
and can be used to communicate to the next consumer of a student’s skills
(teacher, counselor, employer) that the student has achieved a specified level
of competence in identified school-to-career objectives.

Another approach to assessment can be overall program assessment. Such
assessment may be included in school climate surveys of students, school
personnel, administrators, and community members. Or specific surveys to
evaluate skill acquisition, career awareness and development, and the degree
to which classroom and community based activities, can be developed and
administered. Questions should focus on a variety of areas including:

Career awareness, career decision-making skill acquisition, and career
maturity;

Personal/Social development goals including those for working with
others, self-management skills, and communication skills;

Involvement of family in academic and career planning and parental
knowledge of the student’s progress and school-based activities;

Infusion of academic, career and persondal/social development in all
aspects of educational program; ' .

Degree to which school-based. linking/connecting or work-based
activities have been observed or are considered successful.

Gathering and Moinfdining Assessment Information

The information collected by methods suggested in this guide may be used in
several ways. Some tracking and inclusion in student records is recommended.
Each segment may be used separately by each level and may be tracked
through student maintained portfolioc on a student developed folder or may be
maintained by student services professionals on a paper or electronic portfolio.
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Each method has benefits and drawbacks. Student maintained portfolios are
most effective in terms of staff time and student responsibility. However, they
are often incomplete, can be easiy lost and are not readily available for
accountability surveys or program assessment. Such portfolios are commercially
available, though costly as consumable goods. Paper portfolios have
advantages in that they are available to school staff for program evaluation,
provide artifactual evidence of student progress and program effectiveness,
and allow individual student progress and learming needs fo be fracked and
monitored. However, these can be expensive to maintain and may add to
already crowded schodl files.

Electronic tracking has several advantages in its capability o provide individual,
small group or district aggregate data readily. As well, sophisticated analyses
can be performed with other electronically maintained data like test scores and
grades that create a potential wealth of program and accountability data. |t
would also readily lend itself to a student development transcript available for
post-secondary institutions and employers alike. However, only one electronic
portfolio system is available and it is an expensive investment which requires
some personnel or frained students to input data to maintain. A one-time
commitment of resources to create such a portfolio might be worth the
investment by a district or consortium of districts which has immediate interface
with .other student record systems as a distinct advantage. Ultimately, skill
acquisition and work experience history benefits students as they progress
through school. As technology continues to improve, more electronic fracking
mechanisms will become available and are ultimately considered to be most
desirable. One commercially available product, InfoTracker (available from
Techlan, Inc.) can provide an individualized student portfolio of all student
development accomplishments and aqQctivities, especially those related to
school-to-career activities and elements, in an electronic format.

Two commercially available products are available for K-12 or 6-12 assessment.
The first, the Career Maturity Inventory can be used to assess student progress
and career development needs at key points in development — transition
between levels. The CM! provides information concerning aftitudes and
competencies in career decision-making skills. lowa Career Learning
Assessment provides information concerning career development, school-
based learning, work-based learning and connecting links. The survey combines
information from students, educators, parents and community partners and is
geared tfoward student competencies and career maturity as well as degree to
which school-to-career type of aQctivities have occurred. Both instruments
provide individual and group data useful fo program assessment. In particular,
schools that have career development courses in ninth grade can use the
insfrument to measure aspects of the effectiveness of the course and related
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experiences. However, each has initial and recurring costs and individual
schools or districts may well wish to customize aspects of these evaluation

programs or develop individual evaluations.

The following guide will present examples of assessment activities that can be
performed at transition points or in a few cases, a year end. At each transition
point several types of activities will be recommended and fully described.

Each section of this guide is presented in terms of the overall goals for students
completing that level of education, specific competencies expected by
transition, and assessment strategies and formats which can be used.

1:0 |
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ELEMENTARY SCHOOL

During the Elementary School years students are expected to become aware of
the world of work and their potential place in that world. As well, students begin
to acquire specific academic skills, work habits and attitudes, and a sense of
themselves in terms of school and eventuadl adult life.

ELEMENTARY SCHOOL EXIT UNDERSTANDINGS, ATTITUDES, AND SKILLS

When students leave elementary and enter middle school, they should be able
to demonstrate the following understandings, attitudes and skills aft the
appropriate developmental level.

Basic academic skills
e Demonstrate grade level reading, written language, math, and computer
skills
Demonstrate positive learning attitudes and behaviors
Be able to work independently
Have and apply effective stress management skills
Have positive test-taking attitudes
Have effective test-taking skills and strategies
Understand the relationship between attitude and success
Have and apply effective study skills
Be able to manage time effectively
Understand and apply a decision making process
Understand and apply a goal-setting process

Personal and interpersonal skills
Have a positive self concept
Be able to work cooperatively with others
Be able to resolve conflicts constructively
Be able to communicate effectively (expressive and receptive verbal and
non-verbal)
Respect and value human diversity
Have good emotional and physical health habits
Understand and behave with personal integrity

Career Awareness
Understand the importance of work
Have work experience in school and classroom jobs
Understand that jolbbs and careers are inferrelated and interdependent
Have experience working as a volunteer

Southwest Florida School-To-Careers Consortium
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Have knowledge of different local jobs and careers
Have identified personal strengths and weaknesses
Have identified personal areas of interest

Have identified possible career paths

Assessment Activity Examples for Elementary School students

School counselors and teachers complete a basic academic skills inventory with
transition paperwork already prepared for middle school transition.  All
complete a personal/interpersonal skills checklist — noting levels of competence
based on the Florida’s Sunshine State Standards. '

Students complete individual career awareness worksheets in last quarter of
grade 5. These can be completed with their families and can be required fo
have a parent/guardian signature.,
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ELEMENTARY COMPREHENSIVE STUDENT DEVELOPMENT CURRICULUM

EXIT EVALUATION OF UNDERSTANDINGS, ATTITUDES AND SKILLS

STUDENT . ID#:

BD

SCHOOL ' DATE COMPLETED

PERSON COMPLETING FORM AND TITLE;

Rate the student’'s demonstrated competency in each area using the following scale:

4 = Above Average 3 = Average 2 = Minimally Below Average
Average

1= Substantially Below

Basic Academic Skills
(to be completed by teocher or caunselar using Sunshine Stote Stondords criterio)

4 3 2 1

Demonstrates grade level reading skills

Demonstrates grade level written language skills

Demonstrates grade level mathematics skills

Demonstrates grade level computer skills

Has ability 1o work independently

Has and can apply effective stress management skills

Has positive test-taking skills and strategies

Demonstrates an understanding of the relationship between attitude
and success

Has and applies effective study skills

Manages time effectively

Understands and applies a decision making process

Understands and applies a goal-setting process

Personal and Interpersonal Skills

to be completed by teacher or counselor using Sunshine State Standards criteria)

Demonstrates a positive self-concept

\Works cooperatively with others

Resolves confiicts constructively

Communicates effectively (verbal & non-verbal;, expressive &
receptive)

Demonstrates a respect for human diversity

Demonstrates good emotional and physical health skills

Demonstrates an understanding of and behaves with personal integrity

Comments:

e
o
QO

Signature:




. STUDENT NAME DATE

| CAREER AWARENESS (to be completed by the student) ]
1. Why is work important? -

2. Have you gained work experience by doing school or classroom jobs? List some
of them.
3. Have you ever worked as a volunteer? What did you do?

4. Name two (2) jobs that people have in your local area.

1. 2.
5. Name two (2) careers that people have in your local area.
1. ] 2.

6. Explain how jobs and careers go together and depend on each other.

7. What are your personal strengths? List at least three (3) things that you do particularly well.

8. What are your weaknesses? (What do you think that you do better than you do now?)

9. What are some of your personal interests? List them.

10. What careers do you think you couid have that would let you use the interests that you listed

in question #9?
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Resources for Comprehensive Student Development and School-To-Career
Curriculum

There are many resources for classroom, school and community based activities
which will work well to achieve the leaming objectives contained throughout
this comprehensive student development curriculum. . The activities contained in
the appendices of this curriculum guide are infended only as examples of what
can be done with students. Other resources for information and activities are
listed below.

Assessment

Career Cruiser: www.firn.edu/doe/bin00056/!cruzer.htm or 1-800-342-9271

CHOICES and CHOICES, Jr. Available through Florida Deparfment of Education

Crites, J. (1998). Career Maturity Index, Available from Careerware, 1-800-267-
1544 .

Info Tracker, Available from TechLan at www.tlcom/infotrak.nhtm or at Ph‘one -
800-947-8460; 4900-C Mercer University Dr., Macon, Georgia 31210

Curriculum Activities

Broward County Public Schools (1990). Comprehensive guidance and
counseling programs. Ft. Lauderdale, FL: Author.

Center on Education and Work. (1992). Developmental guidance
classroom activities for use with National Career Development Guidelines:
Grades K-12 (4 volume set). Madison, Wisconsin: University of Wisconsin.

Chew, C. (1995). School-to-work transition: Resources for counseling.
Madison, Wisconsin, Center on Education and Work.

Commonwedlth of Virginia Department of Education, (1998). Career
Connections. Richmond, VA: Author.

Florida Department of Education, (1990). Insights: A self and career
awareness program (three volume set). Tallahassee, FL: Author.

School Board of Volusia County, (1998). K-12 Developmentdl guidance

plan.
Volusia County, FL: Author
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Wisconsin Department of Public Instruction. (1996). The Wisconsin
developmental guidance model. Milwaukee, WI: Author.

National Standards

Campbell, C.A. & Dahir, C.A. (1997). The nationdl standards for school
counseling programs. Alexandria, VA: American School Counseling Association.

National Career Development Association (1996). National career
development standards, Alexandria, VA: Author.

United States Department of Labor (1991). What work requires of schools:
A SCANS report for America 2000. Washington, D.C.: U.S. Government Printing
Office.

School-to-Careers, School Counseling and Comprehensive Student
Development

Florida Department of Education (1992). Florida’s Student Deveiopment
Program: A Framework for Developing Comprehensive Guidance and
Counseling Programs for a School-To-Work System. Tallahassee, FL: Author.

Perry, N. & Ward, L. (1997). Helping students plan careers: A SChool-to-
careers quide for counselors. American Vocational Association: Alexandria, VA.

Web sites of interest: (Many of these sites have hot links to other important sites
too numerous to mention)

American School Counselor Association: www.schoolcounselor.org

Association for Career and Technical Education (formerly the AVA):
www.avaonline.org

Career Counseling resources: seamonkey.ed.asu.edu/~gail/career.htm

Career Mosaic: www.Careermosaic.com

eXploring Careers: www.explore.cornell.edu/

Florida School-To-Work Initiatives: www.stw.ed.gov/Database/State2.cfm

Florida Department of Education Publications:
www.firn.edu/doe/bin00051/pub_man.htm
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Florida Division of Workforce Development:
www.firm.edu/doe/bin00051/home0051.htm

National Career Development Association: www.ncda.org

National Center for Research in Vocational Education: ncrve.berkeley.edu
National Occupational Information Coordinating Committee: www.noicc.gov/

National School-to-Work Office: www.s'rw.ed.dov/

University of Wisconsin Center for EQucation and Work: www.cew.wisc.edu/

US Department of Education: www.ed.gov/

What exemplary career development programs should look like:
ncrve.berkeley.edu/MDS-855

[
#«S
~3




.’&
LY A-A.‘ [ ]

Communities Bulld

CHARACTER

I¢’s Everyone’s Job!

Character-Bullding Word for September

RESPONSIBILITY

Accountability for your choices, obligations, and duties

WEEK 1 WEEK 2 WEEK 3 WEEK 4
Toda)('s preparation‘ The buck stops here. , Responsibility is accepting 'Stop blaming others. Take
determines tomorrow's ,  Harry Truman | the positive and the negfnive responsibility for every area
achievement. s tl:;tsdthte lm.le tl;nis in life consequences of_ou;t ac:ons. of your life.
onymous etermine the big , opkin Anonymous
' Each is responsible for things. If you don't have time to do He who is good at making
his own actions. L Hunt Winners never Au?:::"::ous it right, ;vhcn wnl; you have ;xcus;sﬂn: usually little good
_ un q time to do it over or anything else.
Winners make goals; quitters never win, " Aponymous ¢ Ben Franklin
losers make excuses. . did yﬂ:nonymr::s Every job is a self-portrait It’s not over till it’s over.
_ Anonymous never did anything wo of the person who did it. Yogi Berra
I discovered I always had | doing by accident, nor did Claude Bristol We are judged by what we
a choice and sometimes" any of my inventions come The ability to accept finish, not by what we start.
it’s only a choice of by accident, they came by responsibility is the measure Anonymous
attitude, hard work. of the man. Winners are people who do
J. M. Knowlton Thomas Edison Roy L Smith | jobs uncommonly well even
Well done is better then Strive for excellence, not By failing to prepare, you though they don’t feel like
well said. perfection. are preparing to fail. ' doing them at all.
Ben Franldin Anonymous Ben Franklin Anonymous
RELATED WORDS
Accountable Reliable
Dependable Answerable PRACTICAL APPLICATIONS
Trustworthy Duty Ren.xming what. you have borrc?wed in the same condition.
Independence Making Choices Taking resppnsxbxlny for learning, .
Self-reliance ' Getting l:nelp when you don't understand something
Developing strategies that can help you learn
RESPONSIBILITY TO: . Completing homework
Self Community  School Tal.ung the responsibility to be prepared
Family Country Planet Beu'\g helpful before you are asked
Leamning Taking care of your possessions

Being accountable to friends and family, not making excuses

Accepting the consequences of one's choices and actions

Understanding how responsibilities change as we get older

Discuss what the students are responsible for this school year as
well as other employees at the school. How important is it
for everyone to carry out their responsibililies?
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CSF
CSF

CSF

CSF

CSF

CSF

Ccs
CSF

CSF

CSF

CSF

CSF

CSF

CSF

CSF

CSF

CSF

C= Community Activities S= School Activities F = Family Activities
Read and/or discuss a daily quote, on the morning news, in the newspaper, at dinner. ' - }
Have students omplete the "Character Cartoon" and/or write their answers to Character ED on the E-mail.

Make a "graffiti” wall, board, poster, with the title " Responsibility is... "'. Ask the students to add their
thoughts. Sections can be added for the other months.

Discuss the importance of following through with your responsibilities. What does ft mean to do the absolute
minimum or seeing something through because it is the responsible thing to do.

Think about a time you relied on someone and were let down. Reflect on some aspect of this experience.

Make classroom/home expectations clear and hold students accountable for their actions. Practice procedures

that help the class run smoothly i.e. lining up, greeting visitors, changing activities, turning in homework, etc.

Include anecdotes of responsible student behavior in the school newsletter to parents.
Provide opportunities for volunteer service. Tie this into responsibility towards others and the community.

Publicly recbgnize the work and achievements of "Unsung Heroes"... the custodians, repairmen,teachers,
secretaries, cafeteria workers, and volunteers who demonstrate a strong commitment to their responsibilities.

Character Honor Roll - Students observed by anyone in the school/workplace to have demonstrated
Character can have photo displayed or other recognition.

\ .

Encourage students to discuss taking responsibility for their own learning. Encourage students to develop
meta-awareness of how they learn best and develop strategies for improvement. For example ask students to
remember "Gershwin wrote An American in Paris” and "James Baldwin wrote For Want of a Horseshoe
Nail” Discuss how they remembered these facts.

Plant Parents- Plant a seed and nurture to mature growth. Tell students it is their responsibility to care for this
living thing. Talk about how plants responded, in relauonshnp to the time and care they received. Relate this to

their other responsibilities in life.

The Not Making Excuses Jar - Fill a jar with one bean for each minute of class time. Each time a student makes
an excuse one bean is removed. Time that is not wasted listening to excuses can be free time at the end of the
week/month. Previously removed beans can be replaced when students demonstrate responsibility.

I Did My Homework - Students who consistently complete and turn in homework could be recognized.
Encourage students to make a responsibility chart, listing responsibilities at school, home, and in the community.
Pick a famous person who showed responsibility. Have a "Who am 17" contest. Add clues daily.

Discuss how taking responsibility for ourselves involves accepting the consequences for our actions and
choices. This means that the things we do affect what happens to us. Discuss how the "poor pitiful me" attitud~
blames others for our circumstances while giving us an excuse not to take responsibility. 3

You Are What You Eat - Create activities, discussi%n§ targeted at making responsible food choices.

Involve students in the shared responsibility for the appearance and cleanliness of the school.



Communities Build
CHARACTE

It’s Everyone’s Job!

Character-Building Word for October

RESPECT

Showing regard for the value of persons or things

through courteous consideration and appreciation
Don’t hurt anyone or anything on the outside or inside.

WEEK 1

If you want to get the best.
out of a man, you must look
for the best that is in him.

’ Bernard Haldane
Be a major difference in
your own life.
Irene Kassoria
To handle yourseif use
your head, to handle others
use your heart.
Anonymous
Life is more fun when you
don’t keep score.
Anonymous
A friend is one who knows
you as yvou are, understands

WEEK 2

Do unto others as you
would have them do unto
you..

Anonymous

Criticizing others is a dan-
gerous thing, not so much
because you make mistakes
about them, but because you
may be revealing the truth
about yourself.

Judge Harold Medina
I never met a man I didn't
like.
Will Rogers
I don’t agree with what you
say, but I will defend 1o the

WEEK 3

Live and let live.

Sir Roger L’Estrange
There is so much good in
the worst of us, and so
much bad in the best of us,
that it hardly becomes any of
us o talk about the rest of

. Us.

Anonymous

A good listener is not only
popular everywhere, but
afler awhile he knows
something.

Wilson Mizper
To get respect, you have 1o
give respect.

WEEK 4
Leave everything a linle
better than vou found i1

Anonymous
People will not always
believe what you sav.
but they will always
believe what vou do
Anonymous
One has only to grow
older 10 become more
tolerant. | see no fault
that I might noi have
committed myself.
Goethe
No man is above the law
and no man is below 1t

where you have been. . death your right 10 say it. Anonymous TheodoreRoosevels
< ., accepts who you have Anonymous In giving rights to others Man must go back 10
v, become, and still gently A friend in need is a friend that belong 1o them. we nature to find
invites you to grow. indeed. . give rights to ourselves. information
JJ Anonymous Anonymous Jokn F. Kennedy Thomas Paine
REI The secret in education is réspecting the pupil... Emerson
Comg;l‘E D m Rudeness is the weak person’s imitation of strength ...Eric Hoffer
Esteem Consideration PRACTICAL APPLICATIONS
Honor Graciousness * Respect others' rightto sayno :
Heros Self-concept * Understanding the value of objects in terms of the time and energy
Respect for: used to replace them
Self P Community  School * Treating others as you would like to be treated
Family Country Planet * Accepting others without feeling obligated to embrace all of their
Leamin uipment  Students i,dm .
Teacheri gqerit‘;ge Property ° Believing in yourself, understanding your strengths
Rules Authority Others ° Understanding the connection between respecting yourself and

Try puting
activities for

respecting others

* Respecting individual differences

* Consider how the different expressions od disrespect act as triggers
to anger and violence

* Trusting your own judgement, without letting others talk you into
something

4 5A° Respecting your body by keeping neat, clean rested and healthy

1 2 0. participating in Red Ribbon Week activities _

* Recognizing your individual self-worth and value in the community



Activities

C= Community Activities S= School Activities F=Family Activites -

£
11

CSF RESPECT- write new words to Aretha Franklin's song.

CSF Have each student put his name on top of a piece of paper. Pass the papers around the foom and have each
student write what unique qualitles contribute to his respect for that person.

CSF Establish a "no putdown" environment. Ask students for examples of putdowns and constructive criticism.
Ask children to chart the number of putdowns found on popular TV shows. Compile a list of commonly used
putdowns. Help students understand that putdowns are the result of strong feelings, help them develop skills in
staying calm, such as counting, deep breathing, really listening, and trying to see the others perspective. Encour -
age students to explore their own strengths as a shield against putdowns. (Additional information available)

SF Respecting Me - have students create news releases about themselves. What would they say i\ow? What would
they say in S or 10 years? '

CSF Taking care of you - Identify ways in which students shdw self-respect for their bodies énd themselves. Tie this
into Red Ribbon Week activities. :

CSF Effective listening shows respect for the felings and Ideas of others. You can't listen effectively when you are
- thinking about the next thing you want to say. Ask students to practice responding to what others are saying
without adding thier own agenda. After intently listening,, ask the listener to paraphrase what has been said.
Discuss how this felt for both parties.
S F Keep a respect log. For 24 hours list every example you can find of people showing respect. As a class, list ho{.,.
many different ways there are to show respect.

CSF Have a Respect for Our Environment Day. Begin by having them clean up their own personal environment -
their bookbags and desks; then have a clean-up of the school grounds. (Math tie-in: sort trash and graph results)

CSF List what habits and manners show respect, (please, thank you, excuse me, etc.). Challenge students to
practice these manners for a given period of time. Discuss the results. (We assume all children know how to
be polite and respectful; this is not always true. Sometimes these skills need to be taught, at any age.)

SF Have students Journal thoughts about what Character Education quotes and trairs mean to them.

SF  Give each student a potato to study. Then have them find their potatoes among others. Discuss how on the
surface all potatoes look different, put under the surface they are all the same. Relate this to people and
differences in culture, religion, race, etc. '

CSF Invite law officers to speak, or take a trip to a courtroom or a jail. Discuss respect for the law and what
would happen if everyone made his own rules.

CSF Discuss what it means to "'agrée to disagree”. How does this help us show respect for others' opinions?

Cs F  Discuss the saying, "Treat others the way you would like to be treated". Have studens list and
" discuss ways they are treated and would like to be treated. (

Pretend you are a new owner of a large company. Think about your family and friends. What qualities do you
respect in them that could potentially benefit your business. There s a wonderful activity called the Web of Life
that helps people understand their leadership style and appreciate the contributions of others. (Available upon

request) 121




Subjects to Consider

Soclal Studles- The Bill of Rights, discuss how rights are related to
respect and responsibility.

Respect for other cultures as well as our own.
Include information about a country’s culture in reports

Languages-

Science - Respect for the earth's resources. When Aristotle

Introduced science, it was so that humans could assume the

role as caretakers and stewards of the natural world.
Biology is based on the respect for life. The goal of
science is not only to produce scientists, but also to pre-
pare well-rounded, clear thinking, scientifically literate
citizens who will respect the implications of their work.

Was there a character in the story who did not show
respect for others? How did this affect relationships?

Literature-

Music-
Spangled Banner." Compose a song about respect, i.e.,

Respect each other every day,

In what you do and what you say.

Show each other that you care,

When they need help you're always there.
Health- Discuss: "If I'd known I was going to live so long, I
would have taken better care of myself.”

Parent Corner
Extend Respect and Then Expect Respect

Everyone, including children, needs to feel like he has some control
over his life. Parents often get into power struggles with kids for this very
reason. When adults respect their ability to make good decisions by offering
two positive alternatives, it can cut down on power struggles. For example:
"I'hear too much noise inthe house. You can either find a quieter game inside
or play outside.” Of course you may still have to follow through with a

consequence, but you can bring home the idea that it was something the child

chose, notsomething you aredoing to him. You can also respect their feclings
by saying "I'm sorry that you are disappointed that you can't go out to play
right now. Maybe next time you will make a better choice,”

Teaching good habits and politeness is a positive way of showing
respect. They don't come naturally. Using the words "please” and "thank-
you” are still very powerful. Somehow, being cool has become more impor-
tant than being courteous. Whether we like to admit it or not, we do try to
Impress others. But many people don't recognize that the best way we can
leave a good impression with others is to treat them the way we would like
them to treat us, with respect and courtesy.

, Teach by your own example. To gain respect, we must giveitto

thers. Let your children see how you respect them through genuine praise
or recognition of a task well done. Respect their effort, even though it's not
nerfact yet, by emphasizing the positive steps they have taken to achieve their
MC' Ask for thelr opinion and their help in finding alternatives to difficult
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We show respect for our country by standing for the "Star

WOw -

THE WORLD OF WOR
from 20 Things I Want My Kids
To Know by Hal Urban

Call them anything you want-cour-
tesy, respect, politeness, kindness, consid-
eration, etiquette, thoughtfulness, gracious-
ness, and so on. Your manners are who you
are. You'll always be known by the way you
treat others. And the way you treat others
will always be a key factor in determining
how successful you become. Tom Peter and
Robert Waterman, in their famous book In
Search of Excellence write, "Treat people as
adults. Treat them as partners; treat them
withdignity; treatthem with respect”. That's
great advice for the business world; it's also
great advice for everyday living. In the
history of the world, no one ever went wrong
by being polite.

More recent commentary comes
from Henry C. Rogers. In 1984 he said, "If
manners were an animal it would be an
endangeredspecies.” Unfortunately, Rogers'
comment has a sad ring of truth for adults as
well as kids. He's astounded that more
people don't seem to understand the impor-
tance of treating others with respect: "I sim-
ply can't comprehend how everyone doesn't
see that good manners are one of the most
important keys to success.”

Somehow being cool has become
more important than being courteous.
Whether we like to admitit or not, we do try
to impress others. But many people don't
recognize that the best way we can leave a
good impression with others is to treat them
the way we would like them to treat us, with
respect and dignity. Manners are usually
taught by following the example of others.
If this has not been their experience, gentle

- directions and practice may be helpful. We

can no longer assume that everyone has
good manners

If you think about it, you begin to
notice that the people you most admire con-
sistently use words that are pleasant and
positive. It's a habit we can all benefit from.
Respecting othersleads to; establishing good
relationships; earning the respect of others;
and recelving better treatment from other
people. It helps build a solid reputation.



Early Childhood Activity
Elmer by David Mckee, 1968

Elmer is a patchwork elephant who enjoys having fun. He does not like being different. He colors himself with berry juice
so that no one can recognize him. Rain comes and takes away the berry stain, and he is his old self again, The elephants
decided that he has played a good trick and decided to once a year decorate themselves to look like Elmer and have ap
Activity: Discuss elephants. Ask if anyone has ever seen a multicolored one. Discuss the qualities,of being different
Discuss the importance of being kind to each other.
Small group - Provide a variety of multicolored squares, glue, gray paint, brushes, and precut elephant shapes.

Invite the children to decorate the elephants with the various materials.

ELEMENTARY BOOKS MIDDLE/HIGH
The Indian in the Cupboard Banks | Crazy Lady Conly
Journey to Jo'berg - . Naidoo Is That You Ms. Blue? Kerr
A Day No Pigs Would Die Peck A Raisin in the Sun Hansberry
The War With Grandpa Smith Romeo and Juliet ‘ Shakespeare
Amos. Fortune: Free Mz}n Yates Flowers for Algernon Keyes
My Side of the Mountain George Grandfather's Journey Say
Mrs. Fish, Ape and Me, the Dump Queen  Mazer The Indian in the Cupboard Banks
The Great Kapok Tree Cherry | Annie John Kincaid
Annie John Kincaid Chicken Soup for the Soul Canfield
Crow Boy Yashima
Sign of the Beaver Speare

These books come from a variety of sources; please review them for appropriateness for your grade level.
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To Districts/Schools
Qutside of Lee County

These Character Education materials
were used in Lee County for the 1997-
1998 school year as part of our
districtwide pre-kindergarten through
grade twelve initiative. If you would like
to use these copyrighted materials for
your school or district give us a call. We
will be glad to help support this initia-
tive; call The School District of Lee
County (941) 337-8606.
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Draw your own conclusion

)
F ﬂc‘ow have you shown respect for yourself and others? How does helping others before you are asked show respect?
s ow do we show respect for our bodies by exercising and eating right, and by keepinéghi%free of harmful substances?

SAFE & DRUG-FREE SCHOOLS S D EAYA LOPY AVAILABLE
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Points To Ponder

Math - What is a researchers' responsibility in reporting accurate statistics
. or research? Now that anyone can put information on the internet,
/’ how can we critically evaluate information? Save, Share, and

J Spend - Create discussion or activities aimed at responsible
money budgeting.

Vocational Education - What are your career goals in relationship to
your responsibilities to yourself, your current family and-your
future responsibilities? What makes a good employee? - Invite
local employers to discuss CHARACTERistics of successful
employees and what they look for when hiring. Character can be
as important as know-how on the job.

Literature- What character traits did the characters in the story exhibit?
What affect did they have on the character's lives. How would the
story end if the character displayed different traits

One day in 1946, Louis Slotkin, a noted physicist, was nudging pieces of pluto-
nium toward one another trying to form a mass large enough to produce a chain
reaction. Through his own error he moved two pieces too close together. A chain
reaction began and alarms went off as the room filled with radioactivity. Without
a moments hesitation, Slotkin reached in and pulled the pieces apart with his bare
hands. -In the blink of an eye he had made a critical decision that saved the lives of
his seven co-workers while costing him his own.

Character Newsletter, April 1993

Parent Corner
3 .
_,.;i'}ln the final analysis, the great need in this world is not for more genius, or
even for more skill. It is for people to be willing to accept the responsibil-
ity for what they do. "Ahh!" you might say. "Now we're getting down to
it... it's my children's actions that I want them to be responsible for."
Once our children are taught basic principles, they should then be taught
that responsibility for their actions is truly theirs, not ours. We are simply
there to help. Our challenge is to teach children how to cope with actions
that are a problem, how to control their anger, and how to handle success
and failure. Once they have these tools, we must let them take responsibil-
ity for solutions to problems regarding their actions. Our tendency is to
demand our own solutions arbitrarily.
Condensed from Teaching Your Children Responsibility by Linda and
Richard Eyre

Strategies for parents:

Make your expectations clear. Expect them to take responsibility.
Remember that it is difficult for them to take responsibility if you do not
giveit to them. If they know that you will continue to remind them to do
something, they are likely to leave this responsibility to you. They may
wait until you either do it or you lose your temper. Either way you are
holding onto the responsibility of seeing that it is done. Instead try stating
your expectations clearly and providing an appropriate consequence after

“sking the first time.

Be on the lookout for opportumhes to reinforce character in daily

situations. Play the what would you do if ... game. Talk about situations
@ ay encounter.
Make sure your behavior is what you want your child to emulate.

12

WOwW
THE WORLD OF WORK

In the real world of work, being able to
take responsibility is a key to success at
every level. When prospective em-
ployers review a student's application
they look for signs that the applicant
will become a dependable employee.
References might be asked questions
concerning attendance, punctuality,
attitude, and effort. ‘(How would you
rate yourself on a responsibility scale of
1-10? How would others rate you?)

Another aspect of responsibility in the
world of work is the ability to be
accountable for the things that go
wrong as well as the things that go
right. Everyone makes mistakes. It is
part of being human. Being honest
enough to take the blame for.something
you have done and then take the
responsibility for making it right is a
quality of character that often makes the
difference between an employee who
gets the promotions and one who does
not. (When was the last time you said,
" I really blew that! Don't worry,
though, I'll take care of it.")

Taking responsibility on the job means
doing what needs to be done. No
employer wants to hear, "But you
didn't tell me to do that."” Some call it
the ability to work independently or
without supervision, while others call it
initiative. Whatever it is called, it
means being someone who can be relied
upon, someone responsible. (When was
the last time you did more than you
"had" to do just because it was the right
thing to do? How did it feel?)

Being responsible is more than a
building block of character, it is also an
essential employability skill. There are
many other ways in which the ability to
be responsible is important. Can you
think of some other aspects of responsi-
bility? What are you doing right now
that will either help or hinder your
chances of getting the job you want.



Early Childhood Activity

Ralnhnn.ﬂsh.m.lhr.nm By Marcus Pfister 1995
Rainbow Fish organizes all the other fish to divert a shark's attention from a striped endangered fish. Together they save

the other fish. \
Activity: Discuss what it means to be a responsible person: to help someone or to take care of someone
Read the book
Discuss how Rainbow Fish helped the other fish, How he was responsible?

Small group - Provide a variety of mediums: markers, colored pencils, crayons, and pastels and precut fish shapes.
Invite the students to decorate the shapes using dots circles and stripes.

ELEMENTARY ‘Stories MIDDLE/HIGH
The Little Red Hen Paul Goldone | Where The Lilies Bloom  Vera and Bill Cleaver
Why Mosquitoes Buzz In Peoples' Ears - Vern Ardema The Lilith Summer Hadley Irwin
A Key Into Winter Anderson and Witman The Giver Lois Lowry
It Takes a Village Jane Cowan-Fletcher Lincoln: A Photobiography Freedman
The Drinking Gourd F.N. Monjo Island of the Blue Dolphins  Scott Odell
The Stories Julian Tells Cameron Voices From the Fields S. Beth Atkin
The Whipping Boy Fleischman Scorpions Walter Dea Myers
The Borrowers Mary Norton Hatchet Gary Paulson
The Great Kapok Tree Lynne Cherry ‘ Homecoming . Cynthia Voigt
The Salamander Room Anne Mazer ... And Now Miguel Joseph Krumgold
Keep The Lights Burning Abbie Peter & Connie Roop Shoeshine Girl Clyde Bulla

These books come from a variety of sources; please review them for appropriateness for your grade level.

hanks for letting
me borrow your
sweafer

To Districts/Schools
Outside of Lee County

These Character Education materials
were used in Lee County for the 1997-
1998 school year as part of our
districtwide pre-kindergarten through
grade twelve initiative. If you would like
to use these copynghted materials for
your school or district give us a call. We
will be glad to help support this initia-
tive; call The School District of Lee
County (941) 337-8606.
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Draw your own conclusion )

Y'-ite Character ED on E-Mail!
E KCV would you handle this problem? What would you say to your friend?

15 there any time you were responsible for something and something happened to it? What did you do?



Communities Buiid

CHARACT

It’s Everyone’s Job!

Character-Building Word for October

RESPECT

Showing regard for the value of persons or things

through courteous consideration and appreciation
Don'’t hurt anyone or anything on the outside or inside.

. where you have been. death your right 1o say it. Anonymous TheodoreRoosevelt
) accepts who you have Anonymous | In giving rights to others Man must go back to
o become, and still gently A friend in need is a friend that belong 1o them. we nature to find
) invites you to grow. in deed. . give rights to ourselves. information
jJ Anonymous Anonymous John F. Kennedy Thomas Paine
REL The secret in education is respecting the pupil... Emerson
Comg;rE D m Rudeness is the weak person's imitation of strength ...Eric Hoffer
Esteem Consideration PRACTICAL APPLICATIONS
Honor Graciousness * Respect others' right to say no '
Heros Self-concept * Understanding the value of objects in terms of the time and energy
Respect for: used to replace memuld e 10 be
Self Communi School  ° Treating others as you would like to be treated )
Family Co::::y &4 P;:anet * Accepting others without feeling obligated to embrace all of their
Leaming  Equipment  Students  ideas :
Teachers Heritage Property ° Believing in yourself, understanding your strengths
Rules Authority Others  ° Understanding the connection between respecting yourself and
' —-—" respecting others
* Respecting individual differences

WEEK 1

If you want to get the best
out of a man, you must look
for the best that is in him.

Bernard Haldane
Be a major difference in
your own life.
Irene Kassoria

To handle yourself use
your head, 10 handle others
use your hearnt.

Anonymous
Life is more fun when you
don’t keep score.
. Anonymous
A friend is one who knows
you as vou are, understands

WEEK 2

Do unto others as you
would have them do unto
you..

Anonymous

Criticizing others is a dan-
gerous thing, not so much
because you make mistakes
about them, but because you
may be revealing the truth
about yourself.

" Judge Heorold Medina
I never met 2 man | didn't
like. ]
Will Rogers
I don’t agree with what you
say, but I will defend 1o the

-4
12

WEEK 3

Live and let live.
Sir Roger L'Estrange
There is so much good in
the worst of us, and so
much bad in the best of us,
that it hardly becomes any of
us to taik about the rest of
us. :
Anonymous
A good listener is not only
popular everywhere, but
afier awhile he knows
something.
Wilson Mizner
To get respect, you have to
give respect.

WEEK 4

Leave everything a litile
better than you found it.
Anonymous
People will not always
believe what you say.
but they will always
believe what you do.
Anonymous
One has only to grow
older to become more
tolerant. 1 see no fault
that I might not have
committed myself.
Goethe
No man is above the law
and no man is below it.

* Consider how the different expressions od disrespect act as triggers
to anger and violence

* Trusting your own judgement, without letting others talk you into
something

* Respecting your body by keeping neat, clean rested and healthy
g Participating in Red Ribbon Week activities »
e Recoenizing vour individual celf.warth and value in the community




Activities

C= Community Activities S= School Activities F = Family Activities

.\,/f’;

CSF RESPECT- write new words (o Aretha Franklin's song.

CSF Have each student put his name on top of a piece of paper. Pass the papers around the room and have each
student write what unlque qualities contribute to his respect for that person.

CSF Establish a "no putdown" environment. Ask students for examples of putdowns and constructive criticism.
Ask children to chart the number of putdowns found on popular TV shows. Compile a list of commonly used
putdowns. Help students understand that putdowns are the result of strong feelings, help them develop skills in
staying calm, such as counting, deep breathing, really listening, and trying to see the others perspective. Encour -
age students to explore their own strengths as a shield against putdowns. (Additional information available)

SF Respecting Me - have students create news releases about themselves, What would they say now? What would
_they say in 5 or 10 years? '

CSF Taking care of you - Identify ways in w};ich students show self-respect for their bodies and themselves. Tie this
into Red Ribbon Week activities. -

CSF Effective listening shows respect for the felings and {deas of others. You can't listen effectively when you are
' thinking about the next thing you want to say. Ask students to practice responding to what others are saying
without adding thier own agenda. After intently listening,, ask the listener to paraphrase what has been said.
Discuss how this felt for both parties.

- . ‘-\
S F Keep a respect log. For 24 hours list every example you can find of people showing respect. As a class, listhov /
many different ways there are to show respect.

CSF Have a Respect for Our Environment Day. Begin by having them clean up their own personal environment -
their bookbags and desks; then have a clean-up of the school grounds. (Math tie-in: sort trash and graph results)

CSF List what habits and manners show respect, (please, thank you, excuse me, etc.). Challenge students to
Practice these manners for a given period of time. Discuss the results. (We assume all children know how to
be polite and respectful; this is not always true. Sometimes these skills need to be taught, at any age.)

SF  Have students Journal thoughts about what Character Education quotes and trairs mean to them.

SF Give each student a potato to study. Then have them find their potatoes among others. Discuss how on the
surface all potatoes look different, put under the surface they are all the same. Relate this to people and
differences in culture, religion, race, etc. -

CSF Invite law officers to speak, or take a trip to a courtroom or a jail. Discuss respect for the law and what

would happen if everyone made his own rules.

CSF Discuss what it means to "agree to disagree™. How does this help us show respect for others' opinions?

Ccs ‘F Discuss the saying, "Treat others the way you would like to be treated'. Have students list and
* discuss ways they are treated and would like to be treated. N
CSF Pretend you are a new owner of a large company. Think about your family and friends. What qualities do you B
, respect in them that could potentially benefit your business. There is a wonderful activity called the Web of Life
E l{lC that helps people understand their leadership style and appr?late the contributions of others. (Available upon

LN request) | 27
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Subjects to Consider
Social Studles- The Bill of Rights, discuss how rights are related to
respect and responsibility.

Languages-  Respect for other cultures as well as our own,
Include information about a country's culture in reports

Sclence - Respect for the earth's resources. When Aristotle

WOwW
THE WORLD OF WORK
from 20 Things I Want My Kids
To Know by Hal Urban

Call them anything you'want-cour- '

’tesy. respect, politeness, kindness, consid-

Introduced science, it was so that humans could assume the eration, etiquette, thoughtfulness, gracious-

role as caretakers and stewards of the natural world.
Biology is based on the respect for life. The goal of
science is not only to produce scientists, but also to pre-
pare well-rounded, clear thinking, scientifically literate
citizens who will respect the implications of their work.
Literature-  Was there a character in the story who did not show
respect for others? How did this affect relationships?

Music-
Spangled Banner." Compose a song about respect, i.e.,
Respect each other every day,
In what you do and what you say.
Show each other that you care,
When they need help you're always there.

Health- Discuss: "If I'd known I was going to live so long, I

, would have taken better care of myself.”

Parent Corner
Extend Respect and Then Expect Respect

Everyone, including children, needs to feel like hehas some control
over hislife. Parents often get into power struggles with kids for this very
reason. Whea adults respect their ability to make good decisions by offering
two positive alternatives, it can cut down on power struggles. For example:
"I hear too much noise in the house. You can either find a quieter game inside
or play outside.” Of course you may still have to follow through with a
consequence, but you can bring home the idea that it was something the child
chose, notsomething you are doing to him. You can alsorespect their feelings
by saying "I'm sorry that you are disappointed that you can't g0 out to play
right now. Maybe next time you will make a better choice,”

Teaching good habits and politeness is a positive way of showing
respect. They don't come naturally. Using the words "please” and "thank-
you" are still very powerful. Somehow, being cool has become more impor-
tant than being courteous. Whether we like to admit it or not, we do try to
impress others. But many people don't recognize that the best way we can
leave a good impression with others is to treat them the way we would like
them to treat us, with respect and courtesy.

, Teach by your own example. To gain respect, we must giveitto
others. Let your children see how you respect them through genuine praise
or recognition of a task well done. Respect their effort, even though it's not
"t yet, by emphasizing the positive steps they have taken 10 achieve their

E MCAsk for their opinion and their help in finding alternatives to difficult

cidea0ns,

128

We show respect for our country by standing for the "Star

ness, and so on. Your manners are who you
are. You'll always be known by the way you
treat others. And the way you treat others

, will always be a key factor in determining

how successful you become. Tom Peter and
Robert Waterman, in their famous book /n
Search of Excellence write, "Treat people as
adults. Treat them as partners; treat them
withdignity; treatthem with respect”. That's
great advice for the business world; it's also
great advice for everyday living. In the
history of the world, no one ever went wrong
by being polite. N

More recent commentary comes -
from Henry C. Rogers. In 1984 he said, "If -
manners were an animal it would be an
endangered species.” Unfortunately, Rogers'
comment has a sad ring of truth for adults as
well as kids. He's astounded that more
people don't seem to understand the impor-
tance of treating others with respect: "I sim-
ply can't comprehend how everyone doesn't
see that good manners are one of the most
important keys to success.”

Somehow being cool has become
more important than being courteous.
Whether we like to admit it or not, we do try
to impress others. But many people don't
recognize that the best way we can leave a
good impression with others is to treat them
the way we would like them to treat us, with
respect and dignity. Manners are usually
taught by following the example of othess.
If this has not been their experience, gentle
directions and practice may be helpful. We
can no longer assume that everyone has
good manners

If you think about it, you begin to
notice that the people you most admire con-
sistently use words that are pleasant and
positive. It's a habit we can all benefit from.
Respecting othersleads to; establishing good
relationships; earning the respect of others;
and recelving better treatment from other
people. It helps build a solid reputation.



Early Childhood Activity

Elmer is a patchwork elephant who enjoys having fun. He does not like being different. He colors himself with berry Juice

Elmer by David Mckee, 1968

so that no one can recognize him. Rain comes and takes away the berry stain, and he is his old self again, The elephants
decided that he has played a good trick and decided to once a year decorate themselves to look like Elmer and have a pa’
Activity: Discuss elephants. Ask if anyone has ever seen a multicolored one. Discuss the qualities of being different '

Read the book.

Discuss the importance of being kind to each other.
Small group - Provide a variety of multicolored squares, glue, gray paint, brushes, and precut elephant shapes.
Invite the children to decorate the elephants with the various materials.

ELEMENTARY BOOKS MIDDLE/HIGH
The Indian in the Cupboard Banks Crazy Lady Conly
Journey to Jo'berg - Naidoo Is That You Ms. Blue? Kerr
A Day No Pigs Would Die Peck A Raisin in the Sun Hansberry
The War With Grandpa Smith Romeo and Juliet Shakespeare
Amos Fortune: Free Man Yates Flowers for Algernon Keyes
My Side of the Mountain George Grandfather's Journey Say
Mrs. Fish, Ape and Me, the Dump Queen  Mazer The Indian in the Cupboard Banks
The Great Kapok Tree Cherry Annie John Kincaid
Annie John Kincaid Chicken Soup for the Soul Canfield
Crow Boy Yashima
Sign of the Beaver Speare

These books come from a variety of sources; please review them for appropriateness for your grade level.

&)

These are hzavy
and there are
maore in the car.

T 1 were young
again 1'd toke
much better

To Districts/Schools
Outside of Lee County

These Character Education materials
were used in Lee County for the 1997-
1998 school year as part of our
districtwide pre-kindergarten through
grade twelve initiative. If you would like
to use these copyrighted materials for
your school or district give us a call. We
will be glad to help support this initia-
tive; call The School District of Lee
County (941) 337-8606.

S

© v have you shown respect for yourself and others? How does helping others before you are asked show respect?

SAFE & DRUG-FREE SCHOOLS

N v do we show respect for our bodies by exercising and eating right, and by keeping them free of harmful substances?




- «_-:ommuni;ies Build
CHA

It’s Everyone’s Job!

Character-Building Word for November
Citizenship

The quality of an individual's response to membership in a community

Be aware, be informed, be involved

WEEK 1 WEEK 2 WEEK 3 WEEK 4
Ask not what your country Light is a task where many I regret that 1 have but Your mind is like a para-
can do for you, but what share the toil. one life to give for my chute. It works beslpwhcn
you can do for your country. Homer | country. o n‘
John F, Kennedy | Freedom is a right and a Patrick Henry pet. - Anonymous
No man is an island. responsibility. The strength of the nation Never doubt that a s:fwll
. John Donne Anonymous | lies in the character of its group of thoughtful com-
Democracy is a government | You will find as you louk citizens mitted people can change
of the people, by the people, | back upon your fife that the Francis Bacon | ). world. Indeed it is the
for the people. moments that stand out are | Everyone can be great only thing that ever has
Abraham Lincoln | the moments when you because everyone can Y Margaret M'ead
The human race is divided have done things for scrve. We need the whilc world

into two classes. Those others. © Dr. M. LKing Jr. | g friend R
who go ahead and do Henry Drummond | Act as if what you do ) Herbert Hoover
something and those who Coming together is a makes a difference. It By union the smaiiest
inquire, "Why wasn't it done | beginning; working docs. estates thrive; by discord
the oxhurr way?” : together is a success. Willizn james | .. greatest ar'c destroyed.
Oliver Wem{ell Holmes o Henry Ford The farther backward you Sallust
The word Amierican ends Injustice anywhere 1s a ook the Farther forward America 1s 4 v ‘
- in "l can.” threat 10 justice every- the lar o merica 1s a ture; it must
) Anonynlous where. you are h.k‘"y (ngc. nill be sung m‘gclhcr
J Dr. M. L. King Jr. Winston Churchi Gerald Stanley Lee

HISTORIC QUOTES

' have a dream that my four little children will one day live in a nation where they will not be judged by the color of their

skin but by the content of their character.
Dr. Martin Luther King Jr., 1963

We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain

unalicnable Rights, that among these are Life. Liberty, and the pursuit of Happiness.
' The Declaration of Independence, 1776

Four score and seven years ago out fathers brought forth on this continent, a new nation, conceived in Liberty, and

dedicated to the proposition that all men are created equal.
Abrahain Lincoln, 1863

RELATED WORDS
Freedom Constitution PRACTICAL APPLICATIONS
Patriotism Liberty * Participating in school and community activities
Responsibility  Heroes * Accepting others without feeling obligated to embrace all of their idcas
Democracy Loyalty * Contributing to a team or group etfort
Ser vice Brotherhood * Understanding an individual's rights and responsibilitics
American * Understanding that the choices we make affect other people as well
* Following the strength of our convictions in spite of what peers are
doing

* Helping out around school, at home, and in the neighborhood
* Recycling and respecting the environment

* Respecting authority at school and in the community

* Developing a personal mission

g 130 LeaTCOPYAVAILABLE



- Activities

C= Community Activities S= School Activities F =Family Activities

CSF Design, develop and implement a service-learning project. Ask students tQ brainstorm and
research community needs; collectively choose a project and follow through with a service
to the community. This activity can be very effective when combined with a journal, and is an -
opportunity to discuss how the students felt about the experience and what they learned.

CSF Recognize the importance of individuals who have made a difference in history and the
significance of personal character for both good and evil. Include this in a report to the class
about an "American Hero."

CSF Brainstorm what a “"good citizen" looks like, in the classroom, community, and country or
"What are you doing to be a good citizen?" Share the lists from small groups with larger group.

SF Ask the students to design a game and write the rules for playing. Discuss why rules are impor-
tant. How do they protect players and provide equal opportunities for all players? Does your
game have consequences for poor choices or fouls that negatively affect other players? Ask
students to explain how and why they decided on their rules. Relate this to developing our

constitution.
CSF Discuss what we are entitled to as citizens of the United States according to the Bill of Rights.
" Do all countries entitle the same rights to their citizens? What responsibilities go along with
these rights? >
SF Provide incentives for students to use the word of the month in class discussions. For exampleh.' a

student may define someone as a good citizen when discussing his/her reading assignment.

CSF Ask students to interview family members or friends who have come to America from a foreign
country. Learn about what citizenship means to them.

CSF Ask students to make brochures describing why our community is a great place to visit or live.
CSF Attend a government or public meeting. Write to public officials about an issue of concern.
CSF Discuss why laws are important to follow. Does the law apply to everyone? How does it affect

others when people cheat, or steal? Who really pays the cost of stolen merchandise?

SF Teach the process for democratic problem solving that includes consideration for all points of
view, discussion, debate, and consensus seeking or voting.

CSF Invite members of the VFW, American Legion, or other veterans to speak about what
citizenship and patriotism mean to them.

CSF Discuss how citizens provide service to the community through different jobs. .
' | )
CSF Bulletin Board Ideas: Show persons of all colors and nationalities across a map of the U.S. ™
Provide the header "Liberty and Justice for All" or post articles about good citizens in your
community titled "Meet the Good Citizens of Lee County."
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Subjects to Consider

Social Studies- Have students brainstorm

Math-

what they think is included in the Bill
of Rights. Compare these to the
contents of an actual bill. See if any
extras can be found in one of the
amendments.

Discuss ways in which legislative
decisions have impacted our
community (i.e., the net ban).

It is said that we get to live in a free
society. Does that mean we get to live
in our society for free? Discuss the costs
of running government-funded activities
or organizations. Develop a budget for a
small project.

Journalism- Ask students to interview an adult

who participated as a juror or witness of
atrial. Develop a list of questions to ask.

. Literature- Teach the students to analyze the

N4

e

media critically for hidden messages
and agendas. How does this pertain
to the freedom of speech?

Music- Teach patriotic songs and discuss the true

meaning of the words.

Health- Develop a service-learning project and

do anything, but you do get to do a lot of things."

follow through.

WOW World of Work

Lee County business leaders and educators developed this
list of transferable work skills for High School Students.
Character plays an integral part!

Parent Corner

We Live by Choice, Not by Chance
Everything you do is by choice! Hal Urban told a student, "You chose to come to school this mom-
ing." He responded that he didn't choose, he had to come. Dr. Urban proceeded to ask what would happen if
he hadn't chosen to come to school, and the student reeled off a list including grounding, detention, etc.
"Right, you made a choice. You chose to come to school instead of choosing the consequences of not coming.
Some of your classmates are not here they chose not to come for whatever reasons they had. You don't have to

The following is a list of some of our most important choices. We're free to choose:

(]
)

IToxt Provided by ERI

* our character - the type of persons we become

v

how we handle adversity
what we'll accomplish
our attitude

* how we treat others

* how much we'll learn

* our purpose in life

* the type of citizen we become

Tc‘uss with your children what type of citizens they choose to be.

1 grqm 20 Things I Want My Kids To Know by Hal Urban
b .



Early Childhood Activity

Swimmy by Leo Lionni,
Swimmy, a fish, teaches a tiny school of fish how to use teamwork. As a group they appear to be a large fish,

and they scare a big fish away. This saves the little fish from being eatcn.
Activity: Discuss what it means to be part of a family, a group, or a class. How can we help each other?
Read the book.
Discuss the importance of working together and being part of a team.
Small group - Provide a varicty of mediums: markers, colored pencils, crayons, pastels, and large drawing
paper. Invite the children to draw many fish in an underwater scene

Elementary BOOKS Secondary
Any Biographies of Famous Americans

The Kid's Guide to Social Action Barbara A. Lewis
The Helping Hands Handbook: A Guide for Kids Who Want to

Help People, Animals, and the World We Live In Adams and Marzollo
50 Simple Things Kids Can Do to Save the Earth The Earthworks Group
Earth Books for Kids: Activities to Help Heal the Environment Linda Schwartz
Save Our Planet: 52 Easy Things that Kids Can Do Now Susan Levine
The Giver Lois Lowry Nothing But the Truth Avi
Old Henry Joan Blos The Moral Compass William Bennet
The Drinking Gourd F.N. Monjo Kids With Courage Barbara Lewis
Shh! We're Writing the Constitution Jean Fritz Maudie and Me and the Dirty Book Betty Miles

These books come from a variety of sources; please review them for appropriateness for your grade level.

To Districts/Schools
Outside of Lee County

These Character Education materials
were used in Lee County for the 1997-
1998 school year as part of our
districtwide pre-kindergarten through
grade twelve initiative. If you would like
to use these copyrighted materials for
your school or district give us a call. We
will be glad to help support this initia-
tive; call The School District of Lee
County (941) 337-8606.
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Draw your own conclusion

F TCWhOSC job is it to keep our county clean? What happens when everyone doesn't do his/her part?
What are other helpful actions "good citizens” do everyday?
SAFFE &R DRINIG-FRFE QCHNANI & . © Pranonrtv af l ao Carintvy Crhnnt RAaard 1QO7




Communities Bulld

It’s Everyone’s Job!

Character-Building Word for December

COMPASSION

Demonstrating concern for the well-being of others:

giving support and showing empathy

Be kind, treat others as you would have them treat you.

WEEK 1

The only way to have a friend
is to be one.

- Ralph W. Emerson
Speak kind words and you will
bear kind echoes.

. Bahkn
There is no better exercise for
strengthening than reaching
down and lifting people up.
) Anonymous
A A great man shows his great-
ness by the way he treats little
men.

Thomas Carlyle
The more you give love and
friendship away the more you
get in return.

Anonymous

WEEK 2

If you don't have
something nice to say,
don’t say anything at all.
Anonymous
It’s sman to pick vour
friends but not 10 pieces.
Anonymous
Any definition of a
successful life must include
serving others.
George Bush
Speak ill of no man, but
speak all the good you
know of everybody.
Benjamin Franklin
A compliment is verbal
sunshine.
Robert Orben

WEEK 3

Kindness is the oil that
takes the friction out of life.

Anonymous
Always have an attitude of
gratitude.

Anonymous
A friend is one who comes
in when the whole world
has gone out. _

Anonymous
People are lonely because
they build walls instead of
bridges.

Anonymous
We are not made rich by
what is in our pockets but
by what is in our hearts.

Anonymous

WEEK 4

A friend in need is a
friend indeed.

Anonymous
He's not heavy, he's my
brother.

Anonymous
I can live for two months
on one good compliment.

Mark Twain
A drop of honey catches
more flies than a gallon
of gall (vinegar).

Abraham Lincoln

There are no unimpor-
tant jobs, no unimportant
people, no unimportant
acts of kindness.
Anonymous

Practical Applications

* Realizing that careless or intentional injury to another is unacceptable.

Related Words

Empathy Courtesy
Kindness Love * Giving to others who are less fortunate.
Brotherhood  Caring * Willingness to share another person’s pain or joy.
_Consideration Esteem * Thinking of another person’s feelings.
JHeroes Honor * Being kind even when others are not.
-~ Support Concem * Including those who are less skillful in group activities.
~ Acceptance Feelings * Treating others as you would like to be treated.

* Understanding cultural differences.
i3 4 Understanding that feelings are natural and healthy; it’s how we act

O __ural Diversity
ERIC
upon these feelings that can hurt us and others.

IToxt Provided by ERI



CSF

CSF

CSF

CSF

CSF

CSF
CSF

CSF

CSF

CSF

CSF

Activities
C= Community Activities S= School Activities. F = Family Activities
Encourage Random Acts of Kindness - Generosity of spirit in something that incorporates many
character traits. Involving students in activities that benefit others can show how any individual

can matter to others and prevent the "I quit because I don't matter” pattern of development.

Write Thank-You notes as a class assignment. These can be written to parents, teachers, aides, or any-

one who has helped the child. Students can each pick another student’s name out of a hat and send them
a thank-you note and letters of encouragement during the week. Contact hospital or convalescent home

for the names of people who would like of receive cards over the holidays.

Ask students to brainstorm the traits they look for in a friend. Ask them to pretend that Character ED
has all of those traits. Ask students to tell what they think he would do in different situations. You can

start with the cartoon, or everyday situations can be teachable moment: "What would Character Ed say

about cutting in line?"

Patience is enduring the skill levels of younger children when playing a game. Tell about a time when
you were patient with a family member or friend. Encourage students in your class to tutor or mentor a

student from another class.

Each day choose a different person that students are likely to interact with, such as a friend, parent,
sibling, and teacher. Brainstorm ways to show caring to each of these persons. Have students do one

idea for homework. - .

Role play - provide an opportunity for students to walk a mile in someone else's shoes - choosing a reas -

person, someone with a handicap or a character from literature.

Select a recent news story that includes a tragedy and a compassionate response. Discuss how tragedies

often bring out the best in people and why they think that is or isn't so.

Imagine a helpful invention which could probably never become a reality. For example a gadget which
would analyze the world's problems and tell how to solve them. Ask students to demonstrate their

invention to the class.

Make a list of the people that students think care about them. How do these people demonstrate caring?

Ask students to put their own names on the top of a sheet of paper, then rotate the papers so that every
one has an opportunity to say something positive about each person.

Practice finding the good in other people by finding the good in even the worst characters in literature.
Teach students active listening skills, body language, rephrasing, and tuning-in to feelings. Pair up

students and ask them to interview each other one at a time. These interviews can be used to introduce
students to the rest of the class, or they can play the "New Friend Game." To play have students sit in

two rows opposite their partners, ask students questions, like, "What type of music would they have on

at home?" Give the teams points for matching answers.

Discuss and give examples of whether or not these old adages are true, " To have a friend you must be
afriend.," or the old adage "Sticks and stonés may break my bones but words can never hurt me.”
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WOW

Subjects to Consider -
.. Social Studies - Identify themes and dilemmas throughout history: World of Work
/ prejudice and intolerance versus civil rights; treatment of Forgive
ethnic groups such as Native Americans, Jews, and That slight misdeed of yesterday,
Japanese during World War II; war and peace; greed ' Why should it mar today?
vs. giving; attitude towards slavery. The thing he said, the thing you did,
. . Have long since passed away;
Science -Take care of class pets or a bird feeder. Study ' ‘ For yesterday was but a trial;
explanations for the eating habits, illnesses, and Today you will succeed.
behaviors of the animal you have chosen. And from mistakes of yesterday

Math - Ask students to keép count and produce charts analyzing Will come some noble deed.

the frequency of kind remarks. This could be compared

to the frequency of unkind remarks. Forgive yourself for thoughtlessness,

Do not condemn the past;

Language Arts - Ask students to rewrite the end of a story as if a For it is gone with its mistakes;
character were more compassionate than depicted. ' Their memory cannot last;
, . Forget the failures and misdeeds,
Art - Ask students to design and send holiday or thank-you cards. From such experience rise,
' : Why should you let your head be bowed?
Physical Education - Discuss how your team treats the other Lift up your heart and eyes!
team after a win or loss. What is good sportsmanship? Author Unknown
: Ask students to discuss in groups their
‘ Music -Discu§s and explain the history apd tradition of "Love" interpretations of this poem. Talk about
i,) SOngs in our cu"ure'. - how mistakes are how we learn. Relate this
N Health- Discuss how reading body language helps us understand to the World of Work and what employees

each other better. need to do when they have made a mistake.

Parent Corner
KIND WORDS COST LITTLE, BUT ACCOMPLISH MUCH

Provide your children with unconditional love. Help them understand that you will always love and
support their efforts, even though you may not always agrec with them or approve of what they are doing, or
what they have done. The world can be a tough place growing up-and everyone needs to feel appreciated and
supported. If children do not get these needs met at home they will find another group of people that they feel
meets these needs, they may even turn to gangs. This does not mean that you overlook or accept "bad”
behavior, but consequences can be provided without anger . Tough problems can be solved together with the
responsibility for correcting or improving the behavior/situation still falling upon the child.

Parents can bring out the best in their children by emphasizing what they have done right or what they
could do, instead of what they have done wrong. Studies have shown that encouraging and expecting the
best in our children is the best predictor of success.

Teach by example. During this month be extra friendly and polite to everyone including your children.
Use please, thank you, and excuse me profusely. Smile a lot and let them know they are loved. Sit down,
look them in the eye, and really listen to what they are saying. Try to put yourself in their place.

Watch television with your child and use this opportunity to talk about situations in which the charac-
‘ers are mean and hateful. Point out alternative ways that characters could have chosen to act.
o When your child begins to say things or act in ways that will hurt others, immediately explain how that
behavior makes others feel. Clearly establish or restate your family's beliefs or rules for the treatment of
© 1s. For example; "If you don't have anything nice to say, don't say anything at all," or "Trcat others as
;would like to be treated." 13 5




Early Childhood Activity

Stellaluna. by Janell Cannon. Stellaluna, a baby fruit bat, is separated from her mother and falls into a nest of baby

birds. Inorder to stay with the other babies, Stellaluna must eat bugs and act like a bird. She eventually is reunited

with her mother. Stellaluna and the birds learn that you can be very different and still feel alike. )
Activity: Discuss caring for each other and treating others the way you want to be treated. Discuss bats and birds. '
Read the book. Discuss what is different about a bat and a bird; i.e. eating fruit versus bugs, sitting on limbs verses

hanging upside down; flying at night versus during the day. .
Small group - Provide a variety of soft fruits (mangos, bananas, plums, peaches). plates and knives. Invite the children
to cut up and sample the different fruits. Write words generated through the various tastes.

Grade READING MATERIALS

K-2  Koko's Kitten by Patterson - A real life story of a gorilla who cares for a kitten and speaks in sign language.
Erog and Toad are Friends by Lobel - Two special friends who go to great lengths to show they care.
A New Coat for Anna by Ziefert - After many months a mother's determination produces a beautiful gift.
It's Mine by Lionni - Three selfish frogs learn the value of kindness from a toad who helps them.

3-5 The Aunt and the Elephant by Peet - A small character helps a bigger one solve a problem.

The Giving Tree by Silverstein - A story about the selfless act of giving and giving.
Sachiko Means Happiness by Sakai - A girl deals with loving her grandmother with Alzheimer's disease.
Badger's Parting Gifts by Varley - The woodland animals share memories when one of their friends dies.

6-8  After the Rain by Mazer - A 15-year-old learns to love and appreciate her dying grandfather.

‘ Almost a Hero by Neufeld - A boy balances responsibility with good dceds in a service-learning project.

The Watsons' Go 1o Birmingham by Curtis - An African -American family take a poignant trip together.

What About Me? by Rodowsky - A teenager has mixed feclings towards her brother with Down Syndrome.

To Districts/Schools
Outside of Lee County

These Character Education materials
were used in Lee County for the 1997-
1998 school year as part of our
districtwide pre-kindergarten through
grade twelve initiative. If you would like
to use these copyrighted materials for
your school or district give us a call. We
will be glad to help support this initia-
tive; call The School District of Lee
County (941) 337-8606.
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Draw your own conclusion ]

\

Are i{wﬂre things that we take for granted that others can not do? What would it be like 1o not be able to walk around, sec or hear? When we
[-R ] Cneone who appears different, how would they like us to react? How does this apply to everyone, not just people with disabilitics?
"SRPES DRUG-FREE SCHOOLS | ‘ ’ © Property of Lee County School Board, 1997



Communities Build

CHA

It’s Everyone’s Job!

Character-Building Word for January

COMMITMENT

Binding yourself to a course of action despite obstacles:

Make yourself a promise and keep it.

WEEK 1

Genius is one percent
inspiration and ninety-nine
percent perspiration.
Thomas Edison
A journey of a thousand
leagues begins with a single
step.
Lao-tzu
Life is like riding a bicycle.
You don't fall of unless you
stop pedaling.
Anonymous
-~ The difference between the
Ampossible and the possible
T liesin a man's
- determination.
Tommy Lasorda
Remember that overnight

RELATED WORDS

Perseverance Persistence

Loyalty Goals

Faithfulness Dedication
Trustworthiness

Commitment to;

Friends and family Ideals
Learning/knowledge Community
Being the best youcanbe  Excellence

A healthy life-style Relationships

Try putting
activities for

) families in yOUr P\ “Yfe
etter Charps
g e .
el |\

WEEK 2
Be like a postage stamp
stick to something until you
get there.
Josh Billings
When you are committed to
something, you accept no
excuses: only results.
Kenneth Blanchard
Character is determined by
what you accomplish when
the excitement is gone.
Anonymous
If you are not sure where
you are going, you are
liable to end up someplace
else.
Robert F. Mager
Little strokes, fell great

oaks.
Anonymous

successes usually take
. 1 ] fifteen years.
- Anonymous

WEEK 3
The man who does things
makes many mistakes, but he
never makes the biggest
mistake of all-doing nothing.
Benjamin Franklin
The only limitation is in your
own mind.
N. H. Moos
Climb high, climb far. Your
goal the sky. Your aim the
star.
Anonymous
I can't imagine a person
becoming a success who
doesn't give the game of life
everything he's got.
Walter Cronkite
A man can fail many times,
but he isn't a failure until he

- WEEK 4
One reason for doing the right
thing today-is tomorrow.

Anonymous
Do ti! Move it! Make it
happen! No one ever sat their
way to success. .
Anonymous
A good friend is like tooth-
paste. He comes through in a
tight squeeze.

Anonymous
A jug fills drop by drop.

Buddha

The rung of a ladder was
never meant to rest upon, but
only to hold a man's foot
long enough to enable him to
put the other somewhat
higher.

Thomas Huxley )

gives up.’
Anonymous . ‘

PRACTICAL APPLICATIONS

* Being willing to finish what we start

* Being true to friends and family even when they are not around

* Doing what we say we will do.

* Being on time
* Giving our best effort
* Keeping promises

challenges

* Following through with something even though there may be

* Setting goals for ourselves and persisting in their accomplishment.
* Having a clear vision of what we want to accomplish
* Believing that "we can succeed”. "We cannot consistently

perform in a manner inconsistent with our self-image."..Dr.

J. Brothers

as the benefits of teamwork

* Understanding the importance of working independently as well

* Breaking tough tasks into manageable steps
* Committing to a personal belief and sticking to it even when it

may be unpopular (i.e., not smoking)

* Making goals and seeing them through

* Cammitrnent ta ralaticanchine and nrahlem ealvine

BEST COPY AVAILABLE



KEY

C = COMMUNITY S = SCHOOL ACTIVITIES F=FAMILY ACTIVITIES
CSF Encourage students to develop short-range and long-range goals and a plan of action. v
CSF Discuss the quote "A winner is someone who sets his goals, commits himself to those goals

and then pursues his goals with all the ability given him." Then write New Year's
Resolutions and commit to keeping them.

SF Discuss the relationship between commitment and responsibility.

CSF Ask students to think of a goal they would like to accomplish. On a 1-10 number line ask them to
list under the 10 what a person really committed to reaching that goal would be doing (i.e., re
search, writing letters, interviewing, studying at least 1/2 hour per night, etc.) Under number one
have them list what someone who has given up might be doing. Ask them where they fit on the
number line on that day. Ask where they would like to be, and what behaviors they would need tc
develop to affect that change. This exercise helps them see their own responsibility in this process
This process can be used for other traits of character as a whole.

CSF Have students outline the commitment it took to become a free nation.

CSF Discuss a leader that was committed to a certain cause §r ethical decision.

CSF Emphasize the -. :.:xortance of workihg hard and striving for their best effort. Discuss how our own
expectations and the expectations of others affect our efforts. /

CSF Discuss The Tortoise and the Hgg- e and how if relates to the quote, "The race is not always to the

swift but most often to the one who keeps on running.''

CSF Provide and recognize opportunities for students to: “Know what is right in their head (cognitive),
feel the need to do what is right in their heart (emotional), and activate the will to do that which

is right (behavioral)" ...Thomas Lickoma

SF .Encourage their commitment to building positive character traits by implementing the Character
Exercise Chart. This is based on the analogy that exercising muscles is to building strong bodies as
exercising good character is to building strong character. Students brainstorm ideas (for example
smile and make a new friend, wait patiently, say 'No' when asked to do something wrong.) The
students decide which character building exercises to enter in the 12 boxes on their individual
grids. Let them tally how many times they do each exercise. In order to emphasize that "character
is what you do when no one else is looking." students can keep their own charts.

"CSF Read biographies about individuals who have overcome great difficulties to reach their goals, for
example: Helen Keller, Jackie Robinson, Gloria Estefan, Dr. Martin Luther King, etc.

. CS Provide extra credit for writing about "What commitment means to me," or the quotes.
SF Discuss what their parents' commitment to them means to them and what commitments they fee..
Discuss commitments students have made outside of school (i.e., music lessons, scouts, sport,
o church, pets, etc.) Talk about obstacles that make it difficult to keep these commitments.

ERIC
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Subjects to Consider

)Social Studies - Discuss how the commitment of
- famous historic figures helped mold our country.

Science -Discuss how it took great commitment on the
part of many inventors to work through numerous
problems to attain success. Thomas Edison had many
more failures than successes.

Math - A commitment to memorizing basic facts and
formulas will help students become more successful.

Language Arts - Ask students to improve their read-
ing by making a commitment to read regularly.

Art - Ask students to design and send holiday or
thank-you cards.

Physical Education and Health (Wellness) - Help

students understand the importance of being committed

to a healthy life-style, including eating right,
. exercising and being drug-free.
} .
“ Driver's Education- Making the commitment to
buckle-up.

WOW
World of Work

Goals serve as a stimulus to life. They tend
to tap deeper resources and draw out of life its best.
Where there are no goals, neither will there be _
significant-accomplishments. It is difficult to resist
instant gratification for a long-term commitment,
when you see no future or have no goals.

Here are some suggestions from Hal Urban
that will help students get started in goal setting.
Help students:

«Understand the difference between a goal and a

wish. A wish is a vague dream (being rich) that
happens to us. A goal is something we can
specifically plan for.

« Write down their goals and make them specific.
Writing the goals is the first step towards
commitment. Seeing them on paper is a
first step towards making them a reality.

« Categorize and balance their goals. Students
can include goals related to careers, family,
fun, spiritual, etc.

« Review and revise their goals. Explain that they

may change as they grow older.
From 20 Things I Want My Kids to Know by Hal Urban

Parent Corner
GOALS ARE DREAMS WITH DEADLINES

People with goals succeed because they know where they are going.

...Earl Nightingale

Success is the progressive accompiishment of worthy goals. Success doesn't happen by accident. It
happens by design. Living without goals is like going on trip with no destination. If you don't know where you
are going, you will probably never get there. The following are some of the benefits of setting goals:

» Motivation. Goals give us a reason to start moving towards something.

« Independence. Goals help us take charge of our lives and choose our paths, instead of following the crowd.
» Destination. We are far more likely to get someplace when we know where we are going.

» Meaning. Goals give us a sense of purpose and add meaning to our lives.

« Enjoyment. How can you be bored when you have exciting things to do? Our lives become more fun.

» Fulfillment. Goals help us reach our potential. Each successful step towards our goal builtls confidence.
From 20 Things I Want My Kids To Know by Hal Urban

As parents one of the greatest gifts we can give our children is to teach them how to turn dreams into goals by
breaking them into reasonable steps that include time limits. For example my dream is to be rich. My goal is to
_get 3.5 average so that I can get into college. The second is easier to plan for and accomplish. Jack Canfield
“suggests putting a drawing of a football field on your refrigerator. Have the whole family put his/her names and
hls/her goals on paper footballs. When someone in the family accomplishes their goal move their football over
-oal post. Celebrate as a family with time together. Everyone celebrating together encourages each family
E RIC
e ber to help each other reach their goals. 140




Early Childhood Activity

The Little Engine That Could by Watty Piper. A little red engine is carrying toys and good food to the other side of
the mountain. Her engine quits, but finally a litue blue engine comes along to help her over the mountain. As the

blue engine pulls its heavy load it says, "I think I can. I think I can. "
Activity: Talk about trains; talk about going over hills, maybe on a bike, talk about going up and qver. Talk about how.
it takes hard work and commitments to work to get up the hill.
Read the book. Discuss things that may be hard to do but we do them because we want or need to.
Small group - Provide "train type" materials using linking legos and blocks. Invite children to build hills for the "trains"
to travel over. Or ask children to draw pictures on the trains of things they would be willing to work hard to achieve.

Grade READING MATERIALS
K-2  The Little Red Hen by Galdone -This folktale illustrates a lesson in the rewards of hard work.
Charlotte's Web by ? -Charlotte demonstrates her commitment to her friends and her young.
The Little Engine That Could by Piper The little train was committed to taking the toys over the mountain
3-5  Lesson's Learned from the Uncommon Friends by Foundation - Available to all 4th grade teachers.
Thomas Edison by Nirgiotis - Edison overcame many failures before perfecting many inventions
Charles Lindbergh. Hero Pilot by Collins - The commitment of Lindburgh's solo flight.
Jim Abbot. Pitcher by Gutman - A star major league pitcher who was born with no right hand.
6-8  Kidstories by Delisle - Stories of 20 real kids and the things they did great and small.
Hatchet by Paulson - After a plane crash, A13-year old boy must figure out how to survive by himself.
Homecoming by Voight - After being abandoned by their mother, A 13-year-old cares for her siblings.
What About Me? by Rodowsky - A teenager has mixed feelings towards her brother with Down Syndrome.

)

N’

To Districts/Schools
Outside of Lee County

These Character Education materials
were used in Lee County for the 1997-
1998 school year as part of our
districtwide pre-kindergarten through
grade twelve initiative. If you would like
to use these copyrighted materials for
your school or district give us a call. We
will be glad to help support this initia-
tive; call The School District of Lee
County (941) 337-8606.

Draw \jour own conclusion \

-

Ar:lrhere times when we would rather do something else than complete the task at hand? What would happen if he didn't finish his project, what
E MCI happen if he did? Talk about how it is sometimes important loi);gs 1p short-term gratification or long-term goals. Relate this to drugs .
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Communities Build
CHARACTER

It’s Everyone’s Job!

Character-Building Word for February
| Honesty
Being truthful
Tell The Truth

, WEEK 1 WEEK 2 WEEK3 WEEK 4
Honesty is the best policy. Sincerity is the highest If he does really think that Always speak the truth
Miguel de Cervantes compliment you can pay. | there is no distinction and you will never be
Dishonesty is like a boo- Ralph W, Emerson | between virtue and vice, concerned with your
merang. About the time Better are the blows of a when he leaves our homes let | memory.
you think all is well, it hits friend than the false us count our spoons. Anonymous
you in the back of the head. kisses of an enemy. Johnson | Flatterers are the worst
Anonymous Thomas Becket | Every violationof truthis a | kind of enemy
Honesty is the first chapter It takes two to speak the stab at the health of human Tacitus
in the book of wisdom, truth - one to speak and society. [ would rather have you
Thomas Jefferson | another to hear. Ralph W. Emmerson | truthful and brave then to
- This above all; to thine Henry David Thoreau | 1 have never known any one | have a whole orchard of
) own self be true, and it A man's character is like | who deserted truth in trifles, | cherry trees
-7 must follow, as the night a fence it cannot be that could be trusted in George Washington's
follows day, thou canst not strengthened by white- matters of importance Father,
be false to any man. wash. o Paley | The truth is mightier than
Shakespeare Anonymous | Truthis not a matter of the sword.
To be trusted is a greater The truth. the whole personal viewpoint nonymous
; RS Vernon Howard | Lands mortgaged may
compliment than to be truth and nothing but
loved. No legacy is so rich as return, bfjt honesty once
J 7 Macdonald | the truth. Leval Oarn | HOTES. pawned is never redeemed.
8a: Uat. Shakespeare Middleton

RELATED WORDS
PRACTICAL APPLICATIONS

Dependability Truthfulness * Never stealing someone else's possessions or ideas (cheating)
Keeping Promises ~ Fairness * Telling the truth in spite of what you think the consequences will be
Trustworthyness  Justice * Being consistently truthful so that others can trust you

Genuineness Sincerity * Helping others maintain honest standards

Honest Praise * Making sure that our motives are unselfish

* Giving praise only when it is sincere
* Giving criticism only when it is constructive
* Understanding that truths out of context can be deceiving
* Understanding that "spins” on the truth can be created to further a
particular point of view
* Understanding that people can see the same incident yet report it
differently often causing conflicts
7 * Being a good friend involves honesty
* Omitting information can be as damaging as outright dishonesty

Try putting
activities for
families in your




CSF

CSF

CSF

SF

CSF

CSF

CSF

CSF
CSF

CSF

CSF
CSF

CSF

ACTIVITIES

C=Community Activities S=School Activities F=Family Activities

* Ask students to develop skits that culminate in honest and dishonest decisions. Ask to include the

consequences in each scenario.

Students can create their own cartoons depicting Character ED in different situations.
Cartoons could depict what would happen if ED told the truth and another cartoon depicting what
would happen if he didn't. Students could do this in teams. This could be tied into literature or

social studies.

Brainstorm the different ways there are to be dishonest. Turn the situations around so that the studcnt is
the one being lied to. Discuss how that feels.

On a blank sheet of paper have students trace their hands, draw a large heart inside the palm, and
draw a picture of themselves inside the heart. While they are doing this explain how this depicts
the three areas of character development. The head learns the principles, the heart understands
why and when to use the principles, and the hand puts understanding into actions. Ask them for
examples of their experiences in thinking through decisions.

Discuss plagiarism and how to give proper credit.

Ask students to think of people in their lives or in literature whom they consider trustworthy. Develop a

list of characteristics.

Have students find examples of advertising that purposely mislead the public. Discuss how the truth can
be misleading: for example, products that claim that they are sugar free but contain other high calorie
sweeteners such as molasses and corn syrup. Students can create honest advertisements.

Discuss who really ends up paying when you cheat or steal from companies.
Write an acrostic using the word Honesty.
Read the Little B ied Wolf. Talk about telling the truth, but remember if you.don't

have anything nice to say - sometimes it is better to say nothing at all. Ask students to make pop-up
books with honesty on the outside and a quote or act illustrated as a pop-up.

Find a character in literature or history who has been affected by not telling the truth.

Discuss classroom disruptions. Do they "steal" leaming time from other students?

Read and discuss biographies of Presidents Washington and Lincoln. Talk about how they are
remembered for their honesty and character.

Admit mistakes and seek to correct them. Discuss why "mistakes are for learning" and how no one d¢ = )
anything perfectly the first time. S
143

In a newspaper or magazine, find an example of a person who was honest or dishonest. Write a paragraph
about the situation and identify the choices that person made. What were the consequences?



Subjects to Consider

“Social Studies - Discuss historic figures and

/how their honesty or dishonesty changed his-
tory. Discuss presidents known for honesty such
as Lincoln or Washington and how this trait was
highly regarded and reported in stories over the
years. '

Physical Education - Rainy days or times of
student conflict provide an opportunity for
students to really listen to each other's concerns
and brainstorm better solutions. See below.

Language Arts - Read Matilda, Who Told
Lies. and Was Burned to Death, (Book of
Virtues) Compare this to The Boy Who Cried

Wolf. Ask students to write a poem or story
about a lie and its consequences.

Health (Wellness) - Being honest with oneself |
means understanding ourselves and the reasons

WOW - World of Work

From; 20 Things I Want My Kids to Know by Hal Urban

There seems to be an attitude in the world today that
dishonesty is OK, “Everybody's doingit.” Seeing what we can
get away with has almost become a sport. But dishonesty takes
its toll in. many ways. Schweitzer once wrote that we can’t have
reverence for life unless we develop a code of ethics, which
includes honesty and truthfulness. Dishonest employees cost
businesses money every day. We have been caught in a battle
between right and wrong and good and evil since the beginning
of time. We have choices to make everyday. Employers are
interested in hiring people they can trust. In many cases this may
be more important than skill. ~

William James, in his book To Thine Own Self Be True,
explains thatdishonest behavior is at the root of most psychologi-
cal problems. Dishonesty is unhealthy for our spirit as well as our
physical well being. The effort to sustain a false impression
places enormous stress on the nervous system, hence the ability
of lie detectors to record dishonest statements.

Dishonesty usually catches up with us. It ruins relation-
ships and prevents us from fulfillment. Dishonest habits become
roadblocks to success in business and experiencing our true

selves.

Honesty affords a peace of mind. We do not have to
constantly cover up or remember the last lie we told to whom.
Honesty strengthens relationships and builds trust. We can only
be all that we are capable of when we are honest with ourselves. .

for the decisions we make.

)Math - Discuss how numbers never lie but can
" be interpreted to support different points of
view. '

Parent Corner
Teaching Children to Problem Solve Situations

When children get into difficult situations they look for a way that will help them look better to the people
they want to impress or get out of doing something that they don’t want to do. By brainstorming other alternatives
and their consequences, children can explore better ways of solving difficult situations than being dishonest.

Firstdiscuss with yourchild your family's values about honesty and what you expect. "Actions speak louder
than words.” Parents can help their children to become honest adults by being honest role models. Talk to them
about the consequences of being dishonest, not only from their parents, but also about how one lie leads to another

and gets the liar into more and more trouble. Talk about the fable, The Boy Who Cried Wolf, and how it is difficult
to trust someone who has a reputation for being dishonest. '

Look for teachable moments to help your child brainstorm positive choices. Forexample, Sally asked Eddie
if he had finished his homework when he wanted to go out to play with the neighborhood kids. He knew that he
had a couple more math problems and needed to study for his spelling test, but he said, “Yeah, Mom,” and continued
playing. Later that evening Sally found out that Eddie’s homework wasn't finished. She did not let him off the
hook for lyin; he had to stay in the next day. During that time she asked Eddie to brainstorm other things he could
have done. Eddie responded that he could have gotten started earlier instead of watching television, he could have

_told his mother the truth and promised to finish his work after dinner (with the condition that this would be done
)on a trial basis; if it did not work out, there would be consequences), or he could have worked ahead the evening
 before. They discussed the pros and cons of each choice, and after careful consideration, Eddie promised to handle
thle situation differently next time.
F l{lC Children and adults are faced with difficult choices every day. Helping our children think about and weigh
am=sma riety of responses will help them make more successful choices. 144




Early Childhood Activity

Pinocchio by Lorenini. A puppet is transformed into a little boy, but when he doesn't tell the truth his nose
grows, and he gets into difficult situations.

Activity: Talk about the difference between a lie and the truth. What happens when we lie? Can anyone
remember when that got them into more trouble?

Read the book. Discuss things that may be hard to do, but we do them because we want or need to.

Small group - Provide a drawing of Pinocchio without a nose. Have the children put a round nose on him if

what you say is the truth and a longer triangular nose on him when you say something that is not true.

. .

Grade READING MATERIALS
K-2  Andy and the Lion by Ormerod - A powerful lesson about the value of keeping one's word
The Boy Who Cried Wolf by Aesop - A boy learns what can happen when he continuously tells lies

Pinocchio by Lorenini - This magical puppet/boy's nose grows when he tells a lie

3-5  Max Malone and the Great Cereal Rip-Off by Herman - Max is tempted to be dishonest with a youngster

The Big Lie by Leitner - Isabella finds out how leaders during World War II tell "the Big Lie" to victims
he Animal, the Vegetable. and John D. Jones by Byers - Two families learn honesty and family harmony
aggie Marmelstein for President by Sharmat - Maggie learns about making campaign promises
Number the Stars by Lowry - A girl, during WW 11, is concerned about her parents lying to protect Jews
6-8  The Story of Regulus by Baldwin - The Legend of Regulus keeping his word immortalized him in Rome
Honest Abe by Alger - Habits of a truthful heart begin early in life
The Emperor's New Clothes by Andersen - Honesty, unlike new clothes never goes out of fashion

!
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~ To Districts/Schools
Outside of Lee County

These Character Education materials
were used in Lee County for the 1997-
1998 school year as part of our
districtwide pre-kindergarten through
grade twelve initiative. If you would like
to use these copyrighted materials for
your school or district give us a call. We
will be glad to help support this initia-
tive; call The School District of Lee
County (941) 337-8606.
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Are there times when it seems tempting to take something that does not belong to you or to tell a lie? What might
© pen if the girl in the cartoon keeps the money? How would you have felt if it was your money she had found?
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Communities Build

CHARA

It’s Everyone's Job!

Character-Building Word for March

Courage

The personal strength to face difficulties, obstacles, and challenges

Be brave, make positive choices

WEEK 1
If at first you don't succeed,

try, try, again.
Anonymous

If fifty million people do a
foolish thing, it is still a
foolish thing.
Anonymous
What you believe yourself to
be you are.
Claude M. Bristol
A man of character finds a
special attractiveness in
difficulty, since it is only
by coming to grips with
difficulty that he can
realize his potentialities.
Charles DeGaulle
Act as if it were impossible

to fail.
Anonymous

WEEK 2
The only thing we have to
fear is fear itself.

Franklin D. Roosevelt
You only feel the victory if
you accept the challenge.

Anonymous
All our dreams can come
true if we have the courage
to pursue them.

Walt Disney
It takes courage to push
yourself to places you

_have never been before...

to test your limits, to break
through barriers.

Anonymous
Courage is not the absence
of fear, rather it is the

~ ability to take action in the

face of fear.
Nancy Anderson

RELATED WORD
Bravery Fortitude
Fearlessness Challenges
Firmness Choices

Self-determination

d If courage always
f provided an immedi-
A ate reward, everyone B

WEEK3
The right angle to ap-
proach a difficult problem
is the "try-angle.”
Anonymous
Don't be afraid to go out on
alimb. That's where the
fruit is. -
Arthur Lenehan
Courage is what it takes to
stand up and speak: itis
also what it takes to sit
down and listen.
- Anonymous
In the middle of difficulty
lies opportunity.
Albert Einstein
Moral courage is a more
rare commodity than
bravery in battle or great
intelligence.
John F. Kennedy

PRACTICAL APPLICATIONS

WEEK 4
All glory comes from
daring to begin.
Eugene F. Ware
Don't be afraid to take a big
step if one is indicated.
You can't cross a chasm in
small steps.
David Lioyd George
The men who try to do
something and fail are
infinitely better than those
who try to do nothing and
succeed.
Lloyd Jones
The key to your universe is
that you can choose.
Carl Frederick
Ingenuity, plus courage,
plus work, equals miracles.
Bob Richards, pole vaulter
2 Olympic gold medals

* Planning options to face something that takes courage.

* Understanding the difference between courage and foolishness.
* Telling the truth in spite of the consequences.

* Believing in our abilities, despite odds.
* Doing what we feel is right even in a crowd that doesn’t.

* Apologizing and admitting mistakes, and accepting the consequences.
* Resisting the temptation to do wrong.
* Willing to replace our wrong decisions with the right ones.
* Taking the first step in a difficult or new task.

* Following our dreams and goals.

* Having the courage of our convictions.
* Taking reasonable, positive risks.

* Taking pride in being unique. 14 5




Activities

C= Community Activilies S= School Activities 'F=Family Activities

CSF  Given sample situations, ask students to decide which choices are courageous and which are foolish. o
For example: Walking away from a fight vs. fighting, making fun of someone vs. standing up for someone,
doing something because your friends expect it vs. doing what you know is right.

CSF Have students interview someone who has come here from another country. Ask them to tell about the courage
it took to move to a new place. ' :

SF In cooperative learning groups, have students study a quote and explain it to the rest of the class through a skit,
story, artwork. poster, etc.

CSF  What would the world have missed if Walt Disney or Thomas Edison had not had the courage to follow their
dreams? '

SF  Play telephone; have the students pass a whispered message around a circle. Discuss having the courage to be a
peacemaker; understanding the whole story before you follow the crowd; why it is important not to listen or act
on rumors, and having the courage to talk to the source directly to clear up any misinterpretation or .
misinformation. Discuss how students sometimes alter or start rumors as a form of peer pressure.

CF Walch a favorite TV show and report about whether the characters were demonstrating courage or foolishness.

CSF  Discuss having the courage to address difficult situations. Teach students how to define the problem and look for
a variety of solutions. This process can be practiced with examples from students. literature, or history. This can
be related to conflict resolution and mediation to help students find the courage to solve individual problems. .
Successtul people often have more than one alternative. )

SF  Discuss obstacles in our lives and how it takes courage to overcome them. Read about and discuss Helen Keller.
Stevie Wonder, Franklin Roosevelt. Discuss the meaning of bravery. '

CSF  Invite survivors of the Holocaust to speak to your students about incredible courage.

CSF  List what someone with courage looks like as a group activity. Explain how the purple heart has long been a
symbol of soldiers being courageous in battle. Have the students cut out their own purple heart and list or draw

things they have done that took courage.
SE  Discuss or write about: “What would you do today if you knew you couldn't fail?"
SF Discuss the phrase, “Have the courage of your convictions.” How can students show this?

CSF Develop a student group that meets to write and produce skits and vignettes using the quotes and/or original
material about the character traits.

SF  Discuss: To dream anything that you want to dream. That is the beauty of the human mind.
To do anything that you want to do. That is the strength of the human will.
To trust yourself to test your limits. That is the courage to succeed ....Bernard Edmonds

CSF  Encourage goal setting. Discuss the quote: “We all live under the same sky. but we don’t all reach for the same N
stars.” Encourage students to develop their own short and long-term goals. S
l. Define the goal (that is within the student's ability to influcnce) .
2. Outline the steps needed to achieve the goal.
3. Consider possible blocks and ways of dealing with them.
4. Set deadlines. break up the task if necessary and set deadlines for parts. ...Quest
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Subjects to Consider WOW - World of Work

Discuss the difference between a celebrity and a hero and the different It Takes Courage to Be Successful!

) traits that make them famous. Celebrities are made famous by the media. :

7 They make news but not necessarily a positive impact. Heroes are known . l? talfes courage to apply for a
torachievement, portraying ideals, and making a difference in the lives of Job. walkl'ng' Into the unlfnown. Ope way
others. Heroes have the courage to overcome or persist in order to achieve ‘.o l}elp this is v\'mh'pracuce. Practice

filling out applications and role play

their goals. Heroes may not be great to everyone, but they have a power- ntervi Empl kn
ful impact on the people around them. INIEIVIEWS. mployers want' o know

‘ what you can offer their business, not
History Ask students to report about someone from history who “{)hattthe" business can do tpr Y o:. Think
they considered a hero. How did this person exhibit courage? How would a .Ol;“ yoll(xr. ansdwers to Ef’lfsf'&)hst ey Id
they solve a related problem today? Discuss the courage it took to bring mlgrkast ina :ahnce;) tke: Why wou
about change in the history of our country or the world. you like to work here: .

It takes courage to admit

mistakes. Covering up mistakes on the
Job can lead to more problems! None of
us are born experts. We made several
mistakes before we learned to walk, but

Literature  Ask students to write about people in literature or people in
their own lives that they consider heroes. How did they exhibit courage?

Health Discuss the difference between courage and risky behav- f h of' th 1ak | d

ior. Discuss having the courage to say no to peer pressure. Encourage romtea;:l ° loselr]n nftakesfwe li?me ;0

students to set long term goals and discuss what they will need to do to e}:/en ualdy Tas el:t i ask ot wa lhng. n

achieve these. What may they have to give up along the way? the world of work ask questions when
you are not sure. Learn from the mistakes

Creative Writing Write a story about a character who has to make a you maklet so'ihey are not repeated.

choice that requires courage. ) takes courage to try some-
thing new, a new job or a new task.

" Social Studies Bring in or have students interview people that they think Very 0“?" once we rpaster a t?sk at work,
we are given more difficult things to do;

£ are heroes in their community. . , )
: : ~  that’s what getting promoted is all about.

Parent Corner
Teaching Children to Be Brave (But Not Foolish)

Courage is taking reasonable risks. Encourage children to make good decisions by allowing them to practice good
decision making at home. Offer choices; let them see that the choices they make have positive and negative conse-
quences. For example, if your son is bouncing the ball in the house you can ask him to either bounce the ball outside or
find something quieter to do in the house. If he continues, he needs to understand that this was a poor choice, the conse-
quence of which is that the ball will be taken away. When decision making is encouraged early and consistently, children
are more able to muster the courage to stand by the decisions they make.

This includes helping children and young adults develop a resistance to negative peer pressure by helping them
learn to evaluate their choices. It is often difficult to chose between immediate pleasure, what is easier or feels good
now, and long term goals; what actions would have positive future consequences. Young adults can get into difficult
situations when they do not have the courage to ask about what others are inviting him to do.

Courage is not something we can demand from children; it grows from the experience of making good choices
that provide successful outcomes. Children and young adults need to feel capable of handling difficult situations. Help
them think through sevcral alternatives; very successful people have fall-back options. For example, your son suggests
that he doesn’t want to go to school because someonc is picking on him on the bus. Ask him to list some solutions to this
problem. List them all including not going to school, or hitting the other boy first, until you get some more workable
alternatives. Go over the list with him and ask what would happen or be the consequences of each alternative. fave him
“chose the ones that will most likely provide a positive consequence.

Clarity the difference between courage and loudness and lack of courage and shyness. 'This will help your child
sec that courage is a quality of character, not personality. Explain that there is a quiet courage - the courage to say no o
«rthing that is wrong or 1o say hello to a child who has no friends.

EMC We all make decisions every day. It is important that we help our children have the courage to think through their

amgwdRs and resist the pressures from others in order to do what they feel is right.

Sz 2
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Early Childhood Activity

Amazing Grace by Mary Hoffman and Carolyn Binch. Grace is a young girl who loves to act out stories. Auditioning
for Peter Pan, her classmates tell her that she can’t get the part because she is a girl and she is black. Her Nana proves to
her she can be anything she wants to be. Grace goes on to give a great performance as Peter Pan. >
Discuss: facing problems, being brave, things we can't do yet, but will be able to do someday. ‘
Read the book. Discuss what Grace accomplishes and introduce the word courage. . ‘
Small group - Provide a variety of mediums: markers, colored pencils, crayons, Pastels, paints, and large drawing
paper. Invite the children to draw/paint pictures of things they can do. Label the pictures.

ELEMENTARY BOOKS SECONDARY
Book Author Book Author
Chicken Little Lorenzini The Minotaur Andrew Lang
The Book of Three - Alexander I Heard the Owl Call My Name Craven
Hansel and Gretel The Brothers Grimm If— Rudyard Kipling
My Brother Sam Is Dead Collier/Collier Crackling Day Abrahams
The Brave Mice Aesop The Frog Prince The Brothers Grimm
The Sign of the Beaver Speare Missing May Rylant
Miss Maggie Rylant Rosa Parks Kai Friese
Child of the Silent Night Hunter The Road Not Taken Robert Frost
Very Last First Time Andrews A Raisin in the Sun Hansberry
Freedom Train; Harriet Tubman Sterling The Pearl John Steinbeck
The Lion, Witch, and Wardrobe Lewis Roll of Thunder Hear My Cry Taylor
T heard what you
said about me. \
I'm not a‘ﬁecd of you,
waitand see. )
To Districts/Schools
Outside of Lee County
These Character Education materials
were used in Lee County for the 1997-
1998 school year as part of our
districtwide pre-kindergarten through !
" { grade twelve initiative. If you would like !
You Ve not d'\lcken to use these copyrighted materials for
are L’Qu your school or district give us a call. We
= will be glad to help support this initia-
tive; call The School District of Lee
County (941) 337-8606.
149
Drow your own conclusion y

Do you sometimes feel that your peers are encouraging you to do something you do not want to do? What are some other things we can
do to avoid a fight and still save face? What situations are courageous, and what situations are foolish?

l: K- DRUG-FREE SCHOOLS © Property of Lee County School Board, 1998



Cormmunitics Build
CHARACTER

It's Everyone’s Job!

Character-Building Word for April

Integrity

Adhering steadfastly to a personal sense of honorable and ethical behavior

Sticking to what you know is right

WEEK 1
A person’s true character is
revealed by what he does
when no one is watching.

Anonymous
Ability will enable a man
to go to the top, but it takes
character to keep him
there.

Anonymous
When you walk what you
talk... people listen.

Anonymous
The greatest thing in this
world is not so much
where we are, but in what

WEEK 2
Real integrity stays in
place whether the test is
adversity or prosperity.
Charles Swindall
A person's true ideals
are those he lives by,
not always those he
talks about.
Anonymous
The height of your
accomplishments will
equal the depth of your
convictions.
Willian F. Scolavino
Keep pace with the

"WEEK 3
The man who cannot believe
in himself cannot believe in
anyone else.

Roy L. Smith
What lies ahead of us and
what lies before us are small
matters compared to what lies
within us. -

Ralph Waldo Emerson
Integrity is the glue that holds
our way of life together.

Billy Graham
One person with a belief is
equal to the force of ninety-
nine who only have interests.

- WEEK4
What you value is what
you think about. What you
think about is what you

become.
Joel Weldon

When you know what your
values are, making
decisions becomes easier.

Glenn Van Ekeren
If you don't stand for
something, youl fall for

anything

Anonymous
Success is knowing what
your values are and living

Anonymous | in a way consistent with

direction we are moving. drummer you hear,

D.W. Holmes | however measured or Peace is not something you your values.
Character is not an far away. wish for; it's something you Danny Cox
inheritance; each person Henry David Thoreau | make, something you can do, | The evil of the world is
must build it for himself. A good conscience is 2 | something you are, and made possidle by nothing
J “ Anonymous continual feast. something you give away. but the sanction onu give ’::i
\’%&\ Sir Frances Bacon E Robert Fulgh‘wgl g 2 yn Ra
RELATED WORDS PRACTICAL APPLICATIONS
Respect Humility Justice * Putting all of the character traits into action.
Responsibility  Loyalty Uniqueness  * Dojng what you feel is right, whether or not others are watching.
Citizenship Reliability  Honesty * Behaving in such a way that people trust you.
Compassion ~ Kindness — Courage * Doing what is right even in a crowd that doesn't.

Self-control

Commitment o .
* Admitting that we are wrong and accepting the consequences.

* Being accountable for our choices.

* Apologizing, admitting mistakes, and accepting the
consequences.

* Resisting the temptation to do wrong.

* Willing to replace our wrong decisions with the right oncs.

* Keeping promises and commitments.

* Thinking before acting.

* Being a responsible member of our community.

* Being fair and just to others. .

* Taking pridc in being unique. 150
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d Character is what
you do when no-
) one else is looking.




CSF

CSF

CSF

CSF

CSF

CSF

SF

CSF

SF

C= Community Activities S= School Activities F = Family Activities /m)
Write a story or draw a picture about someone who demonstrates integrity. Examples could o
include: Abraham Lincoln, Joan of Arc, Aristotle, Florence Nightingale, Francis Bacon, Mother
Theresa. Mahatma Gandhi, Jesus Christ, Plato, Confucius, or someone you know. Tell how he/

she showed integrity. '

Discuss: I'm the one who writes my own story. I'll decide the person I'lf be. What goes in the plot. and
what does not is pretty much up to me. (Author unknown)

Make a chart on the board with four categories: HOME. SCHOOL, WORK, WORLD. Have
the students list activities associated with the four areas which exemplify integrity or are the
antithesis of integrity.

List at least 10 ways of stealing besides actually holding someone up or robbing a house, for
example forgetting to return money or belongings, or plaglansm

Ask students to think about a time when they took a stand concerning somethmg Maybe they saw
others doing something wrong, or were involved in a discussion and they stated their views even though
they were unpopular. Discuss how that can feel scary and ask for examples of positive outcomes.

List and discuss the ethical dilemmas caused by computers/advanced technology. How does this

relate to the quote, “A person’s true character is revealed by what he does when no one else is lookin "
In cooperative learning groups, have students study a quote and explain it to the rest of the class
through a skit, story, artwork, poster, etc.

Discuss campus “issues of character” on a regular basis (vandalism, good deeds. etc.).

Provide students with the opportunity to practice integrity. Discuss and practice the “STAR”
ethical problem-solving method: this gives students a process or system to think through
potential actions or review past actions for alternatives. [t includes;

Stop. take time to think through an action about to be taken

Think, make a mental list of the options available in a particular snuauon

Act, choose the best alternative

Review, will my action get me further from or closer to my goal, and how will it affect others?
This can be used as a short activity also. Ask the.class what STAR means; provide a situation;
for example, pretend you find a dollar bill on the floor, then ask them to go through the STAR
steps when deciding what to do. ...from, The Case For Character Education by David Brooks
Have students trace each other on a large sheet of paper or draw a quick self-portrait. Ask
students to label their drawings “A person of integrity.” Write around the edges or in the center
adjectives or adjective phrases describing what they feel or do that shows integrity. They could

. also do this as a generic activity, or draw “Character ED” listing what integrity means to them. ' y

Write about a special event in your life. How did it affect your character?

Ask the students to ask their parents what integrity means to them: share these responscs.
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Subjects to Consider

The new Sunshine State Standards includes Student Perfor-
nance Standard 5 which focuses on developing ethical and responsible
_sorkers. Students are expected to display positive and constructive social

7 skills by following school rules and customs and by respecting the rights
and property of others. Accordingto Dr. PhilipFitch Vincent, in his book,
Developing Character in Students, there are S things teachers can include
in what they are already doing that will support Standard 5;

Develop rules that are expectation of appropriate behavior.
Practice these until they become a habit. If disrespectful behavior is a
problem in your classroom, develop a rule that lets students know what
is expected. Actually practice this rule during classroom discussions,
until it becomes a habit.

Cooperative Learning provides an opportunity for students to
promote social behavior. Through structured activities and clear expec-
tations, students will learn how to take individual and team responsibility
for outcomes and develop better relationships and understanding of other
students. .

Teaching for thinking. When students are taught to brainstorm,
compare and contrast, understand cause and effect, develop goals, make
choices, and interpret and evaluate information, they practice assessing
what s stated related totheir own experience. This practice will help them
make responsible decisions in the future.

Reading for character. Good literature requires readers to
reflect on the actions and circumstances of individuals and their ideas.
Through good literature students vicariously experience the lives of
Yharacters and develop a storehouse of moral models as guides for future

“actions.

Service l.earning provides an opportunity for students to prac-
tice the art of caring about others. When students can decide what service
they would like to provide, plan the activity and have an opportunity to
reflect on the experience, it is much more meaningful than just bringing

in cans for the hungry or getting volunteer hours over with.

WOW - World of Work

It Takes Courage to Be Successful!

“Ability will enable a man to go to the top, but
it tukes character to keep him there.” Author
Unknown.

Employers today are looking for em-
ployees with good character. They can train
them in the skills they need for the job, but
integrity, honesty, respect, compassion, and
responsibility are necessary for employees to
maintain employment and gain advancement.
This is true no matter what the job, from the
highest levels of government to baby-sitting
jobs. If the people who put you in office or the
people who trusted you to get a jobdone have
good reason to question your integrity it will
not matter how well you do the job. Youcould
be the best computer programer, with a great
amount of knowledge and expertise, butif you
cheat the company, or cannot be counted on
to make responsible choices and decisions,
you are a liability rather than a asset.

“Chuaracterisnotaninheritance: Fachperson
nust build it for him/herself.” Author un-
known

Life is a daily series of choices. The
decisions we make and the actions we take
demonstrate to others our integrity. When we
treat others with honesty, responsibility.
courage, compassion, and respect, we builda
reputation that employers can depend on.

Parent Corner
Talk to Your Children About Your Family’s Values

Explain to your children which values are important in your family. Here are some examples:
In our family, we all work together to get jobs done for the good of the family.

In our family, we talk to each other with respect.

In our family, we let others know where we are going so that they do not get worried.

In our family, we tell the truth.

These could go on and on, but it is important for your children to hear you say them. These arc expectations that
children need 10 hear often and be held accountable for. It is also a positive way to handle discipline. For example when
two kids appear ready to get into an argument, remind them that in our family, we expecteveryone to treat each other with
respect and solve differences without hurting one another. Or when you ask your child to help with the yard work and they
)givc you one of those faces or claim they have more important things to do, remind them that the are part of a family and

that we all work together to get things done.

Saying, "If you don't have anything nice to say, don’t say anything at all,” overanover again will eventually sink

Q s a positive way of telling them to stop picking on one another. We hear adults say, *My Mom alway s wand..”" What
l y g PP £ 3 ) \

ERIC

4 want your children to say?
4
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P Early Childhood Activity

ngga_s_ﬂn__by Juanita Havill. Jamaica, a little girl, finds a toy dog and a hat in the park. She turns in the hat, but
keeps the toy. Her mother tells her the toy probably belongs to a little girl just like her. He turns in the toy, meets the
owner and finds a new friend. )
Discuss: What it feels like to lose something. What you would do if you found something that did not belong to you.
Making good choices.

Read the book. Discuss the benefits to Jamalca for being honest (showing integrity)

Small group - Provide a variety of mediums: markers, colored pencils, crayons, pastels, paints and large drawmg
paper. Invite the children to draw/paint pictures of their favorite toys. Label the pictures.

Reading Materials

K-3
Mike Mulligan and His Steam Shovel, by Virginia Burton; Mike stays faithful to his old stem shovel, despite new machines.
The Legend of Bluebonnet, by Tomie dePaula; An Indian girl offers her precious doll to end drought and famine.
Mufaro's Beautiful Daughters, by John Steptoe; Tribal history is woven into a tale about pride going before the fall.
4-6
The Indian in the Cupboard, by Lynne Reid Banks; A young boy learns about life from an Indian who come to life.
Helga's Dowry: A Troll Love Story, by Tomie dePaula; Helga is so poor that her love will not marry her; when she works

hard to become wealthy she has choices to make.
My Side of the Mountain, by Jean George; A 13-year-old tests his independence by living alone in the wilderness.
6-8
Stealing Home: The Story of Jackie Robinson, by Barry Denenberg; The first black baseball player 's fight for equality.
The Sign of the Beaver, by Elizabeth George Speare; A 12 year-old, befriended by Indians must make a difficult choice.
Roll of Thunder, Hear My Cry, by Mildred Taylor; An unforgettable story of black pride and heritage.

)/Dﬁ'!:k)mo\’v Wd\ Caro\ :a\o\ +hat
jame_s Par'b..’ _
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To Districts/Schools
Outside of Lee County

These Character Education materials
were used in Lee County for the 1997-
1998 school year as part of our
districtwide pre-kindergaricn through
grade twelve initiative. If you would like
to use these copyrighted materials for
your school or district give us a call. We
will be glad to help support this initia-
tive; call The School District of Lee
County (941) 337-8606.
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Draw \Jour own conclusion )

WHow would the STAR process work in this situation(sec activities) Has anyone ever spread stories about you” How does it make you
F l{‘C feel? How can you find out the truth before you jump to conclusions? What are some reasons Kids like o spread rumors?

a8 DRUG-FREE SCHOOLS L © Property of Lee County School Board, 1998
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Communities Build

Character-Building Word for May

It's Everyone's Job!

\\,-#/

Self-Control - -
The managing of your actions and emotions
Think before you act

.his success to the fact that

WEEK 1
Berter safe than sorry.
Anonymous
Discipline is doing what
does not come naturally.
’ Anonymous
Even a woodpecker owes

he uses his head.

Anonymous
It is wiser to choose what
you say than to say what
you choose.

Anonymous
A man is never in worse
company than when he
flies into a rage and is
beside himself,

Anonymous

WEEK 2
Swallowing angry words is
much better than having to
eat them,

Grit
I complained I had no
shoes until I met a man
who had no feet.
Arabic Proverb
Nature gave us one tongue
and two ears so we could
hear twice as much as we
speak.
Epicetus
Choice, not chance deter-
mines destiny.
Anonymous
Your body is for use - not
abuse.
Anonymous

RELATED WORDS

Self-discipline
Temptation

Peer Pressure
Conflict Resolution
Temperance
Obedience

Abstinence
Moderation
Restraint
Adaptable

WEEK3
Anyone who angers you
conquers you.
Sister Kenny's Mother
We cannot direct the wind,
but we can adjust the sails.
, Anonymous
He who throws dirt, loses
ground.
Anonymous
We cannot control evil
tongues, but a good life
enables us to disregard
them.
Cato
Education is the ability to
listen to almost anything
without losing your temper
or your self-confidence.
Robert Frost

* Controlling one's temper.
* Eating and drinking what is good, not just what tastes good.
* Avoiding participating in gossip and name calling.

* Counting to ten or taking several deep breaths.

* Resisting the temptation to do wrong.
* Not talking back to teachers or parents.

* Share your feelings with someone you trust.

Anger is only one letter
short of danger.
Anonymous

Anger is a momentary
madness, s0 control your
passion or it will control
you.

Horace, Epistles
Doubt what you will, but

. never yourself.

Bovee
For every minute you
remain angry you give up
sixty seconds of peace of
mind.

Ralph Waldo Emerson
No man can think clearly
when his fists are clenched.
Anonymous

PRACTICAL APPLICATIONS

* Doing the right thing when parents and teachers are not around.
* Setting aside time for homework, in spite of distractions.
* Not hitting back.
* Thinking before you act.
* Believing that you can make a difference in your own life.
1 5 /' Understanding that things don't just happen to you, but that you have
some control over circumstances.

Every action you take is an expression of the choice you have made
about the effect you want to have on the world.... constance Dembrowsky




Activities

C= Community Activities S= School Activities F = Family Activities : )

S Bulletin board idea! Put a student figure going up stairs and on each step write techniques for self-
control: such as, count to ten, STAR, stop and think, make wise food choices, consider the

consequences, etc.

CSF  Discuss verbal and nonverbal communication. Can nonverbal communication stir strong emotions in
others? Which is harder for us to control?

CSF  Discuss putting off short-term gratification for long-term goals. How does thislrelate to drinking,
smoking and sex?

CSF Discuss ways we leam self-control at various stages in our lives.

CSF  Have students collect/generate exam;ﬁles of both physical and verbal self-control. Create skits and role
play situations that show the different consequences when people use or do not use self-control.

CSF  Explain to students that feelings are OK, it's the way we respond to these feelings that can get us into
trouble. It takes a lot of self-control to do things differently from the way we have done them before.
Ask students to brainstorm a list of emotions then list good choice actions and bad choice actions for
each emotion. Discuss the ditferent consequences of each. -

S Provide character awards for students as part of the graduation ceremony. -

SF  Ask students to describe what a conflict is. Discuss that to resolve conflicts it is necessary to make a
plan to solve the disagreement or problem in a helpful, not harmful manner for everyone involved.
Sometimes it takes a lot of self-control not to act in an angry manner, but instead to think about
solving the problem without attacking the person. Read The Wolf's Chicken Stew and discuss the
conflict and how it was resolved in that story.

SF  Help students relate self-control to the expression of emotions. Read On Monday When It Rained.
Have students write or discuss appropriate ways of expressing cach emotion discussed in the book.

CSF  Discuss the quote, "Discipline is doing what does not come naturally." Discuss the similarities and
differences between self-control and self-discipline.

CSF  Discuss how anger is only one letter away from danger.

CSF  Teach children to take control of and responsibility for their own leamning. Provide strategies that will
help them address leaming difficulties in a way that will help them control frustrated behaviors and
replace them with helpful behaviors: for example: if students have trouble remembering verbal informa
tion while you are talking suggest that they take notes about, draw pictures of, or highlight information
to remember. ' )

Discuss how characters in literature have displayed self-control. How would the end of the story been
different if they had made other choices? 155
J




Subjects to Consider

Health - Identify foods that represent healthy choices. Ask students to
) chart and/or discuss how they feel when they eat healthy and
. _ exercise. Ask them to experiment by leaving out one unhealthy
food they eat a lot of for one week, ask if they feel different.

Social Studies - Discuss examples of persons who lost their freedom
and the control over their own lives. Ask students how they
would feel if their choices were taken away.

Physical Education - Talk about athletics and the kind of self-control it
takes to become good enough to get million dollar jobs. Point
out that self-control is a learned skill, just like sports.

Language Arts - Write about an incident in which you practiced self-
control and the outcome of that incident. Titles could include: I
thought it over and decided not to do it. or I acted impulsively
and regretted it.

Some ideas have been adapted from Teaching for Character by Dotson and Dotson

Science - A dramatic demonstration of the spread of sexually transmitted
deseases. Provide enaugh clear glasses for each student. In one
tenth of the glasses put a one molar solution for Sodium Hydrox

ide, in the rest of the glasses put plain water. Fill all less than half

» way. Have the students mark their names on the glasses. With
) out telling students what is in the water have them move around
& the room sharing liquid with four other students. by pouring one

glass into the other and then pouring half back. Put a drop or two

ot phenolphthalein in each glass. The ones that turn red have the
Sodium Hydroxide in them. Explain how many glasses “carried
the disease™ originally. Discuss how sexual diseases are trans-
mitted. Tie this into a discussion of self-control.

Adapted from Activities that Teach by Tom Jackson.

WOW
World of Work

As we travel from the world of
home and school to the world of work we
become more responsible for our own
actions and success. The nurturing school

- or home environment is replaced in the
- work place with greater expectations of

independence and self-control. The
following are examples of self-discipline in
a mature, responsible employee:

» Behaving and performing from an
internal desire to succeed, not because
someone else stands over you to make it
happen.

« Understanding and projecting oneself
into another person’s world, therefore
developing greater understanding, accep-
tance, and compassion for others.

« Making up one’s own mind about the
boundaries of behavior and respecting
those boundaries regardless of pressure
from others.

» Being able to forgo one's own pleasure
and immediate gratification for the greater
good.

» Setting goals and working hard toward
them.

« Taking responsibility for one’s mistakes
and working to correct the situation.
Adapted from 2() Teachable Virtues by Unell/
Wyckoff.

Old Messages
If only my kids, friends, parents. would change

Parent Corner

The following is a list of old and new messages that children receive from aduits. The new messages will help
children and adults develop self-control and reduce conflicts. Adapted from Parents Teens and Boundaries by Jane Bluestein.

New Messages
If my current behaviors aren’t helping me reach my goals. |

)

ERIC
~ BEST COPY AVAILABLE

my life would be better.

am willing to change them.

Other people’s words actions, and attitudes
make me feel good or bad, and therefore cause
me 10 act certain ways.

My reactions to other people s actions. words and attitudes
create my feelings; I am responsible for my subsequent
actions.

This is just the way I am. I can’t help it.

I always have choices about my own behavior and attitude.

Sometimes you have to act angry, helpless or
sad to get what you want.

I avoid using my feelings to try to change other people.

I am responsible for my children’s behavior,
appearance, and performance.

I can guide and support my children and still leave them
responsible for their own behavior.

Peace at any price.

Tam willing to risk conllict to draw necessary boundaries for
my children.

O _house, my rules.

156

We all live here together. While I may have the final say in a
lot of situations, their needs and feelings always matter.




Early Childhood Activity

The Very Grouchy Ladybug by Eric Carle. A ladybug is very grouchy to a variety of animals as she travels
seeking food.* At each encounter she asks the animal if it wants to fight. She eventually ends up where she
started and is invited by another ladybug to share aphids.
Discuss: sharing; being kind; what it means to fight; using self-control. ‘ : )
Read the book. Discuss how the ladybug put herself in a dangerous position; discuss thinking before you act.
Small group - Provide red paint, small paper bowls, pre-cut black dots and wing shapes and feelers, glue, and
black pipe cleaners for legs. Invite the children to make ladybugs.

A special thanks to Judith Schulman for sharing her ideas in the monthly Early Childhood Activity section.

* s

To Districts/Schools
Qutside of Lee County

These Character Education materials
were used in Lee County for the 1997-
1998 school year as part of our |
districtwide pre-kindergarten through
grade twelve initiative. If you would like |
to use these copyrighted materials for i
your school or district give us a call. We ,
will be glad to help support this initia- N
tive; call The School District of Lee )

County (941) 337-8606.

Draw Jour ¢ n cene lusion

Do students get angry with each other on the bus? How can you use self-control when other students are trying to get you angry?
Who controls the way you feel? What are some strategies for dealing with bullies?

Save your character words for next year.

We would like your Feedback about the Character Education Initiative!

Which parts of the newsletter were the most helpful to you? ,
In our classroom we discussed Character on an average of times a month.
Character education has had a positive impact in my classroom. yes or no

Suggestions for next year.

N 7
g

Q Please send to Meg Krieg/Curriculum, call 337-8606, or e-mail.
EMC DRUG-FREE SCHOOLS 1 5 7 © Property of Lee County School Board, 1998
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Who Uses-This Tool?

App Al

Sharing and Discussion

Relates to: Social Studies and Language Arts

Objectives:

Time:

Materials Needed:

Directions:

(oral language)

The children will: .

— describe the work of family members, school personnel, and
community workers.

—describe jobs that are present in the community.

approximately 30 to 40 minutes

a variety of objects or tools (or pictﬁres of objects or tools)
brought by the children; a note to parents (see below)

Preparation: Tell the children that you would like each of
them to bring an object or tool (or a picture of an object or
tool) to class. Give a broad definition of the term tool, explaining
that tools are things that people use to help them do different jobs.
Give some varied examples of tools (hammer, camera, comb, pen,
computer) and the work they help people do. Then say to the
children: I want you to borrow a tool from your parent or neigh-
bor. The tool should be one that your parent or neighbor uses in
his or her work. Besides bringing the tool, you should be able to

| tell us something about the tool. Tell us the name of the tool, what

it is used for, the rype of job in which it is used, and where the
person works when he or she is using the tool. For example,
someone might bring in @ wrench (show the children a wrench or
a picture of a wrench). That person might say, “This is a wrench.
My Dad is a plumber and he uses a wrench to fix things like sinks
and drains. He goes to people's homes or offices to fix the sinks
and drains.” Someone else might bring in a computer disk or a
picture of a computer (show a computer disk or a picture of a
computer). That person mighs say, “My Mom is a computer
programmer and she uses a computer to write things that make
other computers work. She works in a big office building.”

Send a Anote home with the children explaining why the tools
(or pictures of tools) are neede and on what date.

i59
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Who Uses This Tool? (Continued)

Share the tools and information. Gather the children together in
acircle. Begin by sharing an object that represents teaching.
Model what you want the children to do and say. Either go
around the circle systematically, or call on children at random,
making sure every child has an opportunity to share. When each

| child is finished, if you are aware of other ways (or jobs) in which
the child’s tool is frequently used, provide this additional mforma-
tion. Compliment the children on their contributions.

Lead a review of the information shared. Ask volunteers to
recall what other children said about their objects or pictures.
Model the procedure by picking one of the children, naming the
object the child shared, and summarizing what he or she said
about that object. Call on several children in turn to review the
contributions of others in the group.

Lead a discussion. Following the sharing, point out the diversity

of objects and occupations, and mention how some of them

contribute to services in the community. Here are some questions

to ask:

— Why do we use tools in our jobs?

— Did you see a tool today that you' ve never seen before? What
was it?

— Did you hear about a job today that you never heard of before?
Which one?

— What job did you especially like hearing about?

— Do some of the jobs described help our town? Can you name

one that does?

o

Conclude the activity. Remind the children to return their bor-
rowed tools promptly, and thank them for their contributions.

R
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A School That Works

App A2

Relates to: Language Arts (listening and reading)

Objectives:

Time:

Materials Needed:

Directions:

Discussion and Visitations

The children will describe work-related activities necessary in the
school.

approximately 30 minutes for the initial discussion, 15 minutes for
each visitation, and 15 to 20 minutes to show the interrelatedness
of jobs

large sheets of tagboard, chart paper, or poster board; and marking
pens in various colors

Identify the special workers at your school. Gather the children
together, and ask them to think about all the different kinds of
work they’ve seen people doing around the school. Have them
name all the different jobs they can think of, e.g., teacher, princi-
pal, aide, nurse, custodian, etc. Make a list on poster board, using
both pictures and labels to show each job. Include actual pictures
of your principal, custodian, etc., if you have them. You will
‘probably use more than one sheet.

Next, ask the children to describe the things each person does
in his or her job, and list or symbolize these in an adjacent
column. Say to the children: What jobs have you seen the princi-
pal doing around school? Why do we have a principal? What
kinds of work have you seen the custodian doing? Why does the
school need a custodian? What jobs does a teacher do? What
kinds of work have you seen me doing?

One at a time, on successive days, invite each of the people
listed to visit the class and talk about his or her job. After each
visit, refer the students to the list, and point out how many things
they already knew about each person’s job. Then ask them to
recall things the visitor mentioned that were not on their list, and

add them.

When all the visits and charts have been completed, summa-
rize the work of the school by noting differences and
similarities among jobs.

161 (Continued Next Page)
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A School That Works (Continued)

Visually depict interdependency by connecting each job to
other jobs with colored lines. Go back over the lists and ask the
children to help you figure out the other people who are involved
in each task. Say for example: What other worker is the principal
visiting and talking to when she comes to the classroom? Yes, the
teacher! Maria, help me show this by drawing a line berween the
principal and the teacher.

The impact will be achieved by using a new line for every specific
task mentioned that involves another person. Interconnecting
lines will quickly multiply and crisscross the charts.

Conclude the activity. Thank the children for helping to discover
all of the many kinds of work that are done at school.
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Oh, the Jobs We Can Do!

App A3

Story and Discussion

Relates to: Language Arts (reading

Objectives:

Time:

Materials Needed:

Directions:

and listening)

The children will describe:

— how people are capable of performing many different types of
work. ) -

~—how the contributions of individuals both inside and outside the
home are important.

approximately 20 minutes

a copy of the book, Angelina’s Birthday Surprise, by Katherine
Holabird, illustrated by Helen Craig, Clarkson N. Potter, Inc.,
New York, 1989; or Robert the Rose Horse, by Joan Heilbroner,
Illustrated by P.D. Eastman, Random House, New York, 1962

Read the story to the children. Angelina's Birthday Surprise is
about a little girl who crashes her beloved bike and finds work so
that she can earn money to buy another. She helps a neighbor
with gardening, polishes the piano in her ballet teacher’s studio,
helps someone do the laundry, picks apples in an orchard, and
repairs and paints a door. She doesn’t earn enough money to buy
the bike, but her hard work pays off when her family buys her the
bike as a birthday gift. Robert the Rose Horse is about a horse
who develops an allergy to roses and has to leave the farm. He
moves to the city, where he works first as a milk-truck horse, then
as a riding-stable horse, and finally as a police horse. He changes
jobs, not because he doesn’t do well (he is good at all three), but
because of his recurring allergy.

As you read the story, emphasize the flexibility of the main char-
acter with respect to the types of work that she (or he) can do.

| SSNY
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- Oh, the Jobs We Can Do! — conines)

| Lead a discussion. Get the children to talk about the story and
what they leamed from it. Ask these and other questions:

— What kinds of work did Angelina do?

— Do you think she did the jobs well?

— Why did people pay her?

— Who works in your family?

— Who works at home?

— Is that work important? Why?

— Who goes somewhere else to work?

— Why is that work important? .

Conclude the activity. Restate the fact that we are all capable of
doing many kinds of work. Thank the children for listening and
participating.




Resource Books

Ancon, George. / Feel, New York: E. P. Dutton, 1977,

Berenstain, Jan. Mama’s New Job, New York: Random House,
1984.

DePaola, Tomie. Watch Out for Chicken Feet in Your Soup,
New York: Simon & Shuster, 1974.

Fatio, Louise. Hector Penguin, New York: McGraW-Hill,_ 1973.

Fischer-Hagel, Heiderose and Andreas. Life of the Honeybee,
Minneapolis, Minnesota: Carolrhoda Books, 1986.

Heilbroner, Joan. Robert the Rose Horse, New York: Random
House, 1962.

Hitte, Kathryn. Boy, Was I Mad!, New York: Parents Magazine
Press, 1969.

Hogan, Paula Z. The Honeybee, Milwaukee, Wisconsin:
Raintree, 1979.

Holabird, Katherine. Angelina’s Birthday Surprise, New York:
Clarkson N. Potter, Inc., 1989."

Mayer, Mercer. There’s a Nightmare in My Closet, New York:
Dial Press, 1968.

Milne, A. A. Winnie the Pooh, New York: E P. Dutton, 1926.

Piper, Wattie. The Little Engine that Could, New York: Platt &
- Munk, a division of Grossett & Dunlap, 1930.

Preston, Edna. The Temper Tantrum Book, New York: Viking,

1 1971. o
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S Resource Books (Continued)

Scarry, Richard. Busiest People Ever, New York: Random
House, 1976.

Scarry, Richard. What Do People Do All Day, New York:
Random House, 1968.

Simon, Norma. I Was So Mad, Chicagb, Ilinois: Albert
Whitman, 1974.

Simon, Norma. Why Am I Different, Chicago, Illinois: Albert
Whitman, 1979.

Stein, Sara. The Evolution Book, New York: Workman |
Publishing Company, 1986.

Viorst, Judith. I'll Fix Anthony, New York: Harper & Row,
1969.

Waber, Bemard. You Look Ridiculous (Said the Rhinoceros to
the Hippopotamus), Boston, Massachusetts: Houghton
Mifflin, 1966.

Watanabe, Shiego. How Do I Put [t On?, Philomel Publishing
Company, 1979. (Optional books by same author: [ Can
Take a Walk, I Can Build a House!, and I'm the King of the
Castle.)

Williams, Barbara. Someday, Said Mitchell, New York: E.P.
Dutton, 1976.

Zolotow, Charlotte. The Hating Book, New York: Harper &
Row, 1969.
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App B1

|~ Human Pressure Machines -
B - Creative Movement and Discussion

Relates to: Social Studies, Language Arts (oral
language) and Physical Education

Objectives: | The children will identify sources and effects of peer pressure.

Note: This is the first of three activities dealing with the concept
of peer pressure and how to cope with it successfully.

Time: | approximately 30 minutes

Materials Needed: | tumbling mats or a grassy outdoor space where groups of five to
six children can move freely

Directions: | Begin by discussing with the children the concept of negative
' peer pressure. Say to the children: When your friends or class-
mates, who are called your peers, try 1o persuade you to do, say,

o or believe something that you are againss—that's peer pressure.
. > They may bribe, persist, bug, or hassle you. They may include
you, or exclude you from a group. For example, someone might
say that you are not really a friend unless you let him or her copy
the answers to the math homework.

Brainstorm other situations with the class and write them on
the board. Explain that peer pressure is like a machine that keeps
doing the same movements over and over until someone shuts it
off.

Divide the children into groups of five or six and ask them to
create moving “human pressure machines.” Suggest that they
think of movements that will create pressure on each other and
receive pressure from each other. For example, one person might
lie on the mat or grass and move his or her feet to push on the
shoulders of another person. The second person in turn might pull
on the arms of a third person, and so on to create a-chain of move-
ments. Each member of the group becomes a different part of the
machine by moving in a different way. Tell the children to create

a way to “turn of”’ their machine.

| T
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Human Pressure Machines

(Continued)

Allow the children about ten minutes to create and rehearse
their peer pressure machines. Circulate among the groups,
encouraging them and offering suggestions to those who are
having difficulty. Then invite each group to perform for the
whole class.

Lead as summary discussion. Ask the children to compare their
human pressure machines to how peer pressure works in real life.
Ask these and other questions to spark a discussion: _

— How did it feel to be physically pressured in your machine?

~— In what ways is peer pressure like the machine you created?
— Why do you think it is important to talk about and understand

peer pressure?

Conclude the 'activity. Thank the children for their creative
participation.
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Conflict Management Strategies

App B2

Experience Sheet, Drama, and Discussion

Relates to: Language Arts (reading and oral

Objectives:

Time:

Materials Needed:

Directions:

language) and Drama

The children will:

—describe how one’s behavior influences the feelings and
actions of others.

—demonstrate skills in resolving conflicts with peers and
adults.

—describe and discuss causes of stress and conflict.

— identify and select behaviors appropriate to specific
emotional situations.

— demonstrate ways of dealing with reactions of others
under stress and conflict.

—demonstrate healthful ways of coping with conflicts,
stress, and emotions.

Note: This is the third in a series of five activities dealing
with conflict management. It provides the children with
specific age-appropriate techniques for managing conflict,
and is an essential lead-in to the final activity in the series,
“Demonstrating Conflict Management Strategies.”

approximately 10 to 15 minutes to read and discuss each
conflict management strategy (may be done in several
sessions)

a pencil and one copy of the experience sheet, “Conflict
Management Strategies” for each child

Distribute the experience sheets to the children. Write
the words conflict management on the chalkboard. Define
both words separately; then define the term. Ask:

— How many of you have ever been in a conflict that was
really terrible, where you or someone else got hurt
physically, or had your feelings hurt badly?

— Have you ever been in a conflict that worked out well
for everyone?

170
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Conflict Management Strategies ——

(Continued)

Ask a few of the children who respond affirmatively to the second
question to describe those conflicts. Then analyze them briefly.
Point out instances in which the people involved used strategies or
behaviors similar to those described in the experience sheet.
Emphasize that by using these strategies, they showed respect for
each other—and for themselves.

Read each strategy aloud to the children while they read along
silently. Write the strategy on the chalkboard and define it. Dis-
cuss the strategy with the children—then give them opportunities to
practice it. Here are some suggestions:

* Active listening: Ask volunteers to practice making statements
(those listed on the experience sheet and others) that indicate
they are listening.

* “I’ messages: Think of several conflict situations and ask
volunteers to role play them. Help the actors formulate first
“you” messages (blaming, name-calling) and then “I” messages
(stating feelings, perceptions). Discuss the differences.

» Compromise: Brainstorm a list of compromise statements like
those listed in the experience sheet. Practice saying some of
them.

+ Taking turns: Describe a familiar conflict situation to the
children, e.g., two students want to use the class computer
as the same time. Allow volunteers to demonstrate different ways
of “taking turns,” such as flipping a coin, drawing straws, and
choosing a number between one and ten.

* Putting it off: Let several children practice making statements
that suggest putting off the resolution of the conflict until a later
time. Discuss the importance of keeping the commitment to
return to the conflict, rather than just forgetting about it.

* Getting help: Ask the children to remember times when they
used this strategy. Discuss one or two examples.

* Expressing regret: The difference between apologizing and
expressing regret is subtle even for adults, so spend some time
discussing this one. Then let the children practice making the
statements shown on the experience sheet.

[*h-.\
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Conflict Management Strategies

(Continued)

Discuss unacceptable and “last resort” responses to conflict.
List the words violence, tattling, and running away on the chalk-
board. Discuss each one. Here are some suggestions for things
you might say:

Violence: If someone becomes violent with you, you must either
leave the situation or defend yourself. However, violence usually
destroys any possibility of settling the conflict so that both people
are satisfied. By the way, saying cruel things to another person is
a form of violence.

Tattling: When you tell on someone, it is usually because you
want to get the person in trouble. Tattling never helps settle
conflicts; it only makes the other person mad. So, instead of
tattling, manage your own conflicts. [f you decide to ask for help,
remember that the help is for both you and the other person in the
conflict. ‘

Running away: If you are about to get hurt, leave the situation as
fast as you can. But don'’t get in the habit of running away from

| conflict. Respect yourself and the other person enough to stay and
try to settle the conflict. Say how you feel and what you think.
Listen. Use the conflict management strategies.

Conclude the activity. Thank the children for their active
participation.




One of My Goals Is . . .

App b3

Triads, Discussion, and Experience Sheet

Relates to:  Language Arts (reading, writing,

Objectives:

Time:

Materials Needed:

Directions:

and oral language)

The children will implement a plan of action for improving aca-
demic skills.

Note: This activity and its accompanying experience sheet are
particularly valuable when used in conjunction with a class project
or assignment that the children are given several days to complete
(see “Extension” section at the end of these directions).

approximately 25 minutes for the introductory activity and discus-
sion, 15 minutes for introducing and completing the experience
sheet, and 10 to 15 minutes for a follqw-up discussion

a pencil and one copy of the experience sheet, “My Action Plan”
for each child

Introduce the activity. In your own words, say to the children:
In whatever work we do, we always have specific tasks that need
to be completed. Some of these are big and some are small. They
become our job goals and objectives. Sometimes problems arise
as we work to achieve our goals. There are many ways to over-
come these problems. For instance, sometimes other people can
come up with solutions that we don’t think of ourselves.

Divide the children into groups. Randomly create groups of
three children each. Have them decide who will be A, who will be
B, and who will be C. (If one or two children are left over, assign
them as additional C’s in one or two of the groups.)

Explain the activity by saying: Person A, you are the “goal-
setter,” and will state a goal that you want to achieve. This goal
can be anything you would like to do, to have, or to become.
Person B, you are the “discourager.” Keep telling Person A
about all the problems, obstacles, and roadblocks that could make
it difficult to achieve the goal. Person C, you are the “encour-
ager.” Think of ideas and solutions to these problems and do
whatever you can to help Person A achieve the goal. After a few
minutes, I'll call time and tell you to switch roles. We will do this

until everyone has had a chance to be the goal-setter.
: . (Continued Next Page)
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One of My GoalsIs... -

(Continued)

Before beginning the activity, choose three volunteers and demon-
strate the rotation process and the interaction between the “goal-
setter”” and both partners. Provide examples of goal statements,
positive statements, and negative statements.

While leading the activity, circulate among the children and
encourage them to play their roles with enthusiasm. Allow about
5 minutes for each round.

Lead a discussion. After everyone has had a turn in each role,
gather the children together and ask these and other open-ended
questions:

— What obstacles or roadblocks were mentioned most often?
— What were some of the best solutions offered?

— Do you think goals help us be successful? How?

Give each child an experience sheet. Explain to the children that
one of the most important things they can do to reach any goal is

“to write it down. In addition, they should think about the steps
they will take to achieve their goal. Tell the children that the
experience sheet provides an outline that will help them both
formulate goal statements and outline objectives (steps).

Provide adequate time for the children to complete the experience
sheet. Invite questions from those who need clarification. (Note:
If you use this experience sheet in connection with a specific class
or individual assignment, the fellowing discussion is optional.
See the directions under “Extension,” below.)

Lead a follow-up discussion. After the children have completed

the experience sheet, encourage them to talk about what they

learned by asking these and other open-ended questions:

— What are some of the things that you wrote as your goals?

— What are some of the steps you'll take to achieve your goals?

~— What are some problems that you might encounter in achieving
your goals?

— What can you do to overcome any problems that stand between
you and your goal?

17 4 (Continued Next Page)




One of My Goals Is . . .

(Continued)

Conclude the activity. Thank the children for their participation.
Stress again the importance of having goals, and point out the
advantages of predicting problems/obstacles that might interfere
with meeting those goals.

Extension: If you are using this activity with a classroom project.
or assignment, have the children submit their experience sheets.
with their completed work. After the work has been evaluated,
return the experience sheets along with the evaluated work.

Lead a discussion. Give the children an opportunity to review
their work, or lead a total-class review, pointing out general class
successes and shortcomings. Then generate a discussion by

asking the following questions along with others you deem appro-

priate:

— How could you have come closer to reaching the goal you had
concerning this work? What steps would you add or change?

— What would you do differently if we were to do this assignment
again?

— What were some problems that you encountered that surprised
you?

— How did having a goal, defining the steps you had to take to
achieve it, and writing all of these things down, help you do a
better job? '

(
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Experience Sheet

N

My Action Plan

PERSONAL PLAN OF ACTION
Make a contract with yourself. Fill in the blanks on this sheet to help you reach the

goal you want to achieve.

CONTRACT: |, have decided
to work on and achieve the following goal:

The first step I will take to reach this goal is to:

Other steps I'll take include the following (number each additional step):

My target date for reaching my goal is:

> Today’s Date:

Signed by:
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App C1

"Piggybook'' ——— Listening and Discussion

Relates to: Language Arts (literature and oral
language)

. Objectives: | The children will identify personal behaviors required for success
in school and family sxruatxons and habits and behaviors that
hinder progress.

Note: This is the first of five activities dealing with good and bad
habits. It allows the children to begin identifying positive behav-
iors that can lead to success at school and at home, and neglectful
or destructive behaviors that can lead to unhappiness and failure.

Time: | approximately 20 minutes

Materials Needed: | A copy of the storybook, Piggybook, written and illustrated. by
Anthony Browne, New York, Alfred A. Knopf, 1986

Directions: | Gather the children together and read them Piggybook. In it,
Mrs. Piggott leaves a note for Mr. Piggott and the boys, telling
them that they are, in a word, pigs! She says that she is tired of
doing all the “unimportant™ household maintenance tasks without
any help. Clever illustrations underscore the basic feminist/
humanist/real life lesson about cooperation at home.

Read with drama and enthusiasm, frequently inviting the com-
ments and ideas from the chlldrcn regarding what will happen
next.

Lead a discussion. Here are some questions to ask the children.
Allow them to respond in a free-flowing discussion:
— Do Mr. Piggott and his children have a nice life in the first part

of the story?
— Does anyone help Mrs. Piggott with all the work she does to

make a nice life for her family?

—Whart does the family learn about itself after Mrs. Piggott
leaves?

— Did this story give you any ideas for things you could do at
your home to help out?

— What are some unhelpful things children do at home some-
times—things they should stop doing or never do at all?

— Are there things you could do at school—or stop doing—that
would help out here?

Conclude the activity. Thank the children for doing such a good
job of giving their attention, and sharing their ideas with the

group.
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App C2

Bad Chain Reactic)n;

.\\_/_

Good Chain_ Reaction

Two Chain-Writing Activities and
Discussion

Relates to: Drama and Language Arts (oral

Objectives:

Time:
Materials Needed:

> Directions:

language)

The children will describe how one person’s behavior can influ-
ence the feelings and actions of others.

Note: This is the first of four activities having to do with emo-
tional *“chain reactions.” In it, the children demonstrate how
feelings and behaviors—both negative and positive—tend to
perpetuate themselves.

approximately 30 minutes
magic marker and two large sheets of lined chart paper

Preparation: On chart #1, write: Johnny was walking home from
school when Tom, a sixth grader, ran into him and knocked him

over. Johnny...

On chart #2, write: Johnny was on his way to school when Tom, a
sixth grader, came up to him and said, “Hi Johnny. How's it
going?” Johnny...

Introduce the activity. Ask the children: Do you know what a
chain reaction is? Discuss examples. For instance, tell the
children: /t's a windy day. The wind blows through a window in
your house. It knocks down a lamp. The lamp falls on your cat,
who runs for the door. You come running in with a broom. The
cat hits the broom and knocks it out of your hand. The handle
falls on one of your bare feet. You hop around holding your foot,
and your brother sees you and says, " is that a new dance?” This
example of a chain reaction shows how the wind caused your
brother to think you were practicing a new dance.

fot
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Bad Chain Reaction; |
Good Chain Reaction ——— (continueq)

Elaborate. There are emotional chain reactions too. For ex-
ample, something happens that makes Maria mad. That causes
Maria to do something that Tom doesn’t like, and he feels bad. So
Tom reacts by doing something to Jerry and Jerry gets mad at
Chris—and so on. Have you ever had someone treat you badly
and then found out that the person did it because he or she was
treated badly beforehand? And then, after you were treated
badly, you felt like treating someone else badly t0o?

Explain the activity. Hold up chart #1, read it with the children,
and suggest that they help you write a chain-reaction story. Ask:
What should we have Johnny do? Help the children put the next
part of the story into words. As they dictate, write their sugges-
tions on the chart. For example, the story could continue with
Johnny being rude or hurtful to a second person, and that person
doing something to a third person, and so on, until six or seven
people have treated other people badly because they were reated
badly.

Read the finished story aloud to the children, while they read it to
themselves. Then read it in unison.

Next, ask the children: Are all emotional chain reactions bad
ones? Is it possible for one person 1o treat another person kindly
and respectfully, and that person, feeling good, to do the same
thing to someone else, who in turn, does the same thing to yet
another person? Have you ever had someone treat you so well
that you just couldn’t help but be nice to the next person you
talked to? '

Hold up chart #2, and ask the children to help you create a posi-
tive chain-reaction story. Make sure that the second story is as

long and well thought out as the first. After itis complete, read
the story aloud to the children, while they read it to themselves.
Then read it in unison.
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Bad Chain Reaction;
Good Chain Reaction (Continued)

Lead a summary discussion. Here are some questions to ask.the

children:

— Why do we do something mean to another person after some-
one else has been mean 1o us? :

— [f someone is mean to you, do you hgve to be mean to someone
else? ‘

— How can you stop a bad chain reaction?

— What makes a good chain reaction work?

Discuss the feeling of wanting to “get even.” Explain thatitis a
normal human urge, and while the feeling itself is not bad, acting

-on the feeling in a way that hurts an innocent person, is bad.

Suggest that bad emotional chain reactions keep going because the
people involved don’t think about what they are doing, or stop
themselves from acting badly toward innocent péople.

Good chain reactions work because “courtesy is contagious.” It is
fun to start good chain reactions and keep them going.

Conclude the activity. Thank the children for doing such a fine
job of thinking, speaking, and listening.
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The Occupation Forest

App C3

Experience Sheet and Class Mural

Relates to: ‘Art and Language Arts (reading

Objectives:

Time:

Materials Needed:

Directions:

and writing)

The children will relate knowledge of self to a variety of
occupations.

approximately 40 minutes of class tme

one copy of the experience sheet for each child, a long sheet of
butcher paper, and magic markers in various colors

Introduce the activity. Ask the children if they know what a
family tree is. Listen to their answers and expand upon their
ideas. For example, say: A family wree is a way of showing your
“roots.” It lists your parents, grandparents, great grandparents,
and so on, as far back you can go. It can also list sisters, broth-
ers, aunts, uncles, and cousins.

Each of us is going to make a family tree. But ours are going to
be different from most family trees. We’re going to make family
occupation trees. They will show our occupational “roots.” Then
we're going to put all our trees together to make an occupation
forest.

Distribute the experience sheet. Explain to the children how you
want them to complete it. Say: Take the experience sheet home
and ask your parents to help you fill it out. Remember, you don’t
have to put names on this tree, just occupations. The tree has
spaces for your mother’s occupation, your father's occupation,
and the occupations of your grandparents. It also has spaces for
the occupations of your aunts and uncles, if you have any. List
both paid and unpaid occupations. They are equally important.
For example, if your mother works at home taking care of your
family, list her as a homemaker or housewife. If your grandpar-
ents are no longer working, list the occupations they had when
they did work.
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App C4

Pressure on the Rise

Brainstorming and Discussion

Relates to: Language Arts (reading and
listening)

Objectives: | The children will identify sources and effects of peer pressure.

Note: This is the first of four activities having to do with peer
pressure. It should be followed by the role playing and discussion
activity, “Four Ways To Say No.”

Time: | approximately 30 minutes
Materials Needed: | chalkboard and chalk or chart paper and magic marker

Directions: | Write the heading “Peer Pressure” on the chalkboard or chart
paper. Gather the children together and, in your own words,
define the term. For example, say: A peer is someone who is like
you in many ways. Your peers are about the same age as you are,
1 they go to school like you do, and they like many of the same
things that you like. The other children in this class are your
peers. My peers are other adults who went to college and have
Jobs. For example, the principal and the other teachers in this
school are my peers.

Pressure is a type of force. For instance, when I push this door
open, or close this drawer, I do it with the pressure of my hand
(demonstrate). That's a type of physical pressure. The kind of
pressure we're going to talk about today, however, is not physical.
Instead, it comes from the words and actions of other people.
Peer pressure comes from the words and actions of your peers. If
someone in this class tries to get you to do something that you
don’t want to do, that's an example of peer pressure. If your
friend tries to get you to do something you might want to do, but
aren’t sure about, that's peer pressure, too. Sometimes peer
pressure is good, and sometimes it's harmful. Peer pressure is
good when it makes us consider things that are good for us—like
being friendly or playing fair. Peer pressure is harmful when it
tries to get us to do something that is wrong or unhealthy.

(Continued Next Page)




Pressure on the Rise (Continued)

* Write the following (or another) example on the board or
- chart:

+ Billy is supposed to go to the library after school and pick out
some books. Ted and Jeff try to convince him to play catch
instead. :

Discuss the example with the children. Use these and other

open-ended questions:

— Is this an example of good peer pressure or harmful peer pres-
sure? '

— If Billy says no, and the other boys accept his answer, is it still
peer pressure?

— How do you think Billy feels when his friends try to get him to
do something he's not supposed to do?

— What could happen if Billy gives in and plays catch instead of
going to the library?

— What could happen if Billy refuses to play with his friends?

— What would you say if you were Billy? What would you do?
What might happen if you said/did that? .

One at a time, list and discuss other examples of peer pressure.
Use some of your own, ask the children to contribute some, or use
the examples listed on the following page. Discuss each one with
the children, asking open-ended questions (like those above)
tailored to the example. When the children suggest ways of
responding to a harmful pressure situation, write them down on
the chart. Discuss how well each suggestion would work.
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Pressure on the Rise (Continued)

1
Peer-Pressure Situations;

* Mary wants to copy Angela’s answers on a test.

* Dennis tries to get Bruce to get up earlier, so he won't be late for
school. '

* Molly wants Chris to ride his bike with her to the park on a other
side of town, even though his parents told him not to ride that
far. -

* John wants David to smoke a cigarette.

* Judy tries to convince Michael to use hand signals when he rides
his bike.

* Kelly urges Melinda to wear her mother’s pearl necklace—
without permission.

* Paul tries to convince Tammy that school is boring and she
shouldn’t study so much.

* Jean and Lita think Janice is weird and urge Diane not to talk to
her.

* Diane urges Jean and Lita to invite Janice to play with them.

* Joey tells Manny that boys shouldn’t have teddybears and urges
Manny to throw his in the dumpster.

Conclude the activity. Emphasize that peer-pressure situations
can take many forms, both good and harmful. It is important to
recognize harmful peer pressure situations and know how to
handle them. Thank the children for their suggestions and partici-

pation




Is It for Men or Women?

App (6]

Experience Sheet and Discussion

Relates to: Language Arts (reading and

O.bjectiveS:

Time:

Materials Needed:

Directions:

oral language)

|
The children will:

—describe how work is important to women and men.

—describe how people are capable of performing many different
types of work and that occupations are not inherently male or
female. :

—describe the changing life roles of men and women.

approximately 15 to 20 minutes

a pencil and one copy of the experience sheet, “Is It for Men or
Women?" for each child

Introduce the activity. Distribute the experience sheets. Point
out the list of occupations and ask the children to consider each
one of themn carefully. Read the list aloud to the children and
define any unfamiliar terms.

Explain the task. Say to the children: You must pick ten occupa-
tions for women and ten occupations for men. Write a W beside
the occupations you decide are women'’s jobs and an M beside the
occupations you decide are men'’s jobs. Be prepared to explain
your decisions.

While the children are marking their choices, list the same twenty

; occupations on the chalkboard. When the children have finished,

tally the results. Take one occupation at a time and ask for a show
of hands from those who decided it was a man’s job, and those
who decided it was a woman'’s job. Record and label the totals
next to the job title.

i
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) Is It for Men or Women? —— (continuedq)

Lead a discussion. After the entire list has been tabulated, dis-

cuss the results. Depending on how the children divided the list,

ask several open-ended questions such as these:

— Why did doctor (mayor, banker, lawyer) get so many M votes?

— Has anyone in the class visited a woman doctor?

— Why did teacher (secretary, hair stylist) get so many W votes?

— Are there any male teachers at our school? _

—-Is there any job on the list that a woman can’t do?

— Is there any job on the list that a man can't do?

— Where do we get our ideas of what is men’s work and what is
women's work?

Conclude the activity. Thank the children for their valuable
contributions to the discussion.
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Experience Sheet

Is It for Men or Women?

Here are 20 occupations. Half of them (10 jobs) must be done by
women. Half of them (10 jobs) must be done by men.

Place a “W” in front of the jobs you think should be done by a woman.

Place an “M” in front of the jobs you think should be done by a man.
1. doctor |

teacher

cook

banker

lawyer

store clerk

mayor

history professor

W 90 N wn kR wN

secretary

©

manager of a grocery store
11.  police officer

12.  interior decorator

13.  hair stylist

14.  senator

15.  radio announcer

16.  model

17. cémputer operator

18.  nurse

19.  cashier

20. taxicab driver

189
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App C6

Do Jobs Have Genders?
Group Task and Discussion

Relates to: Language Arts (oral language)

Objectives: | The children will:

—describe how work is important to women and men.

—describe how people are capable of performing many different
types of work and that occupations are not inherently male or '
female.

—describe the changing life roles of men and women.

Time: | approximately 30 to 35 minutes

Materials Needed: | large sheets of chart paper and magic markers

Introduce the activity. Ask the children: Are there things adults
can do that children cannot do? Elicit examples of such things.
Then ask: Are there things that men do that women cannot do?
Are there things that women do that men should not do? Tell the
children to be thinking about these questions.

Directions:

)

Divide the children into two groups. Put all of the girls in one
group and all of the boys in the other group. Distribute the chart
paper and magic markers and have each group select a recorder.
Explain the task: [ want the girls group 1o make a list of things
that women do that men cannot do. [ want the boys group to make
a list of things that men do that women cannot do.

Have the groups work on different sides of the room. Allow about
ten minutes for them to develop their lists. Circulate and assist the

recorders with correct terminology and spelling.

Bring the groups together and ask the recorders to post their lists
so that they can be seen and discussed by the entire class. Invite
each group to challenge the other’s list. Encourage them to
defend their choices. Help the children apply reasoning and logic
to an evaluation of their choices, avoiding emotional competitive-
ness.
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Do Jobs Have Genders? ——— (Continued)

Lead a culmmatmg discussion. Ask these and other open- -ended

qucsnons

— What makes us think that some jobs are for men and some for
women? | _

i — Did you change any of your ideas about male or female roles
as a result of this activity?

— Do you think other people have ideas similar to ours?

— Are people changing their ideas about what men and women
can and cannotdo?

— What causes people to change their ideas?

Conclude the activity. Remind the children that they will have a
. great many choices when they enter the work world and that many
options will be open to them, regardless of whether they are male

| or female. Thank them for their cooperauon and thoughtful
contributions.

¢ Variation: To increase awareness of self-limiting ideas, have the
girls group list things men do that women cannot do, while the
boys group list things women do that men cannot do.
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Resource Books (Continued)
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York: Viking Kestrel, 1989.
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App D1
DAILY HELPERS

Grade

Kj1[2{a]afs]e

OBJECTIVE :
Students will describe a range of workers, classified as “producers of
products” or “providers of services.”

o Gurrigufum Ares

Lang. Arts/Reading MATERIALS

Math e drawing paper
¢ crayons

Health/Sctence e markers

Social Studtes

Art/Music

Library Skills ACTIVITY

Self-Concept

Interaction Skills

Growth & Change

Achievement

Work and Leaming

1. Have students list the people who help them each day (e.g., parents,
grocer, teacher, police officer, etc.).

2. Explain that work results in two things: products and services. Work
which helps us by making things for us deals with products Work
which helps us by doing things for us deals with “services.”

3. Have students draw a picture of someone working in one of the
occupations they named.

4. Allow time for student discusston of art work.

a. Ask students to determine if their pictures represent service or
goods workers. How can they tell?

b. Ask students if the workers in their pictures ¢an be male or
‘female. Discuss the changing roles of male and female workers.

Career Information

Responsibility

Needs of Soctety

COMMENTS
This activity can be used in conjunction with Activity 7. “Occupation

Groups.”™

N ;

'{ Deciston Making

Life Roles

Occupational Roles

Career Planning

PERFORMANCE INDICATORS

The elementary student will be able to:

8.2: Describe the products and services of local employers.

8.3: Describe the ways in which work can help overcome social and
economic problems.

11.2: Describe the changing life roles of men and women in work and

family.

EVALUATION
Students have identifiled men or women working in either service or

products occupations.

RESOURCES ’
Eddy, Arlene and Vera Gilerman. Career: A Handbook of Elementary

Classroom Ideas to Motivate the Teaching of Career Education. (Activity
Book)
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ECONOMIC BENEFITS OF WORK

App D2

OBJECTIVE
Students will identify economic benefits assoctated with work.

Grade

KL‘IZUT“le

MATERIALS

* toy cash register

* play money

e grocery store items (preferably empty containers)

Curricuiura: Aree:

Lang, Arts/Reading

Math

Health/Science

ACTIVITY

1. Set up a grocery store with toy register, play money and grocery items.

2. Identify things money can buy. Discuss the amount of work required to
earn money to purchase materials. Use the minimum hourly wage as a
basis. What can you buy from the store for one hour's work?

3. Compare what can be bought with 5 cents, 50 cents, 1 dollar, etc.

4. Discuss necessities that we can buy. and things we would like to have
that are not necessities.

5. Role play payday. Assume students have worked two hours at minimum
wage and pay them with play money.

6. Setup a grocery store in the classroom. Label empty grocery containers
with appropriate prices. Have students go to the grocery store and buy
items they need for breakfast (or some other situation).

7. Discuss how the more we work the more money we have to buy the
things we need and/or want.

Soctal Studies

Art/Muslic

Library Skills

Self-Concept

Interaction Skills

Growth & Change

Achievement

Work and Learning

Career Information

COMMENTS
The grocery store may be incorporated into other activities over several days

or weeks.

Responstibility

Needs of Society

PERFORMANCE INDICATORS

The elementary student will be able to: _

4.7: Describe how the amount of education needed for different occupational
levels varies. :

10.4: Describe how work roles compliment family roles.

Decision MakmL

Life Roles

Occupational Roles

Career Planning

EVALUATION
Students role-played grocery store experiences. Students discussed why
people work, what money can buy, necessary and luxury items and the
amount of work required to purchase goods.

RESOURCES
Charlie Brown's Career Education Program Work Is Important - Charlie
Brown. (Filmstrip)

Pelle's New Suit. (Book)
BEST COPY AVAILABLE
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App D3
THINGS | LIKE TO DO

Grade-

K{1{2]3]a]sTs

OBJECTIVE
Students will (dentify some of thetr Interests. , .

Lang. Arts/ Reading

Math

MATERIALS
* "I Feel Best When L..." activity sheet (on following page)

Health /Science

Social Studfes

Art/Music

Library Skills

Self-Concept

ACTIVITY

1. Have students form a discussion circle.

2. Tell the students that you are going to read three things to them that
they like to do. Afteryou read the three things, you will ask them to raise
their hands to show which they like best. The lists can be found on the
activity sheet on the following page.

3. From the items that students identified as preferences, ask them to
describe jobs in which they could use these interests.

Interaction Skills

Growth & Changﬁe

Achifevement

Work and Leaming

COMMENTS
The activity may be expanded by asking the student what they like best
about this activity. Other questions may also be used to expand the activity
such as:

a. "Do people do these things when they grow up?”

b. “Do people do these things as a job?"

Career Information

Responsibility

Needs of Soctety

PERFORMANCE INDICATORS

The elementary student will be able to:

1.5: Identify personal interests, abilities, strengths and weaknesses.
6.4: Describe the relationship of bellefs, attitudes, interests, and abilities

to occupations

Decision Making

Life Roles

Occupational Roles

Career Planning

EVALUATION
Students have {dentifled activities they like and jobs related to these

activities.

RESOURCES

Attitudes and Values Reproducible Activities. IAm Special. (Reproducible
Book)

Career Activity Books. Careers and Me. (Acttvi;y Book)

Career Classroom Activitles, Career Exploration Workbook. (VSC)

=
2
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} “I FEEL BEST WHEN |...”

a. do art work. a. paint a chair.
b. fix a broken toy. b. draw a picture,.
c. hit a ball. c. tell a story.
a. see a plant grow, a. buy new clothes.
b. feed my pet. b. buy candy.
c. watch smaller children. c. buy toys.
a. sing a song. a. play ball.
b. learn a new dance. b. play a card game.
c. play a musical instrument. c. work puzzles,
a. watch television.
' b. listen to the radio.
C. listen to records or tapes.
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App d4

RELATIONSHIP OF EDUCATIONAL SKILLS TO CAREERS

Qrade -

Kit]2[3[4a]s5]s6

OBJECTIVE
Students will recognize that basic educattonal skills are necessary both in
the classroom and {n occupations.

Health/Science

Social Studies:

MATERIALS _
Arrange to have various workers (parents, school employees. friends)
speak to the class about their occupations.

Art/Music

Library Skills

t——

Self-Concept

Interaction Skills

Crowth & Change

Work and Leaming

ACTIVITY

1. Have students listen to workers in different occupations explain the
duties they perform and the need for reading, writing and math skills in
performing these duties. :

2. After the workers have left, review with students the importance of
reading, writing and math skills on the job. .

3. Have students name five workers in other occupations who often use
these skills in their jobs:
a. 5 who use reading
b. 5 who use writing
¢. 5 who use math

4. Of the 15 occupations that students identified, ask students to identify
any occupation(s) that require only one of the three skills.

Career Information

Responsibility

Needs of Society

COMMENTS
Activity 25, “"Workers We Know" can be used as a follow-up activity.

Decision Maldng

Life Roles

Occupational Roles

PERFORMANCE INDICATORS

The elementary student will be able to:

4.1; Describe how academic skills can be used in the home and community.
4.3: Identify academic skills needed in several occupational groups.
5.5: Describe how current learning relates to work.

Career PlanninL

EVALUATION

Students listened to workers talk about thetr occupations and how they use
reading, writing and math skills in thefr jobs. Students formed groups and
discussed workers and how they use reading, writing and math skills,

RESOURCES
Career Activity Books. Careers and Me. (Activity Book)

Occupations Digest, Children's Dtctlonmy of Occupations. (VSC)

=
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App d5
WHO WE ARE INVENTORY

Grade.

Kﬁjz.jau[s 6

OBJECTIVE _
Students will increase awareness of and apprectation for self and others.

Lang. Arts/Reading

Math

MATERIALS
* “Who We Are [nventory” (acttvity sheet on the following page)

Health/Science

Social Studtes

Art/Music

Library Skills

Self-Concept

Interaction Skills

Growth & Change

ACTIVITY

1. The teacher or counselor reads the “Who We Are Inventory” or a
modifled one to the class.

2. After each statement have students raise their hands if the statement
applies to them. They may, of course, pass on any question, but they
should be encouraged to take a risk, raise their hands and see who else
in the class does the same. The leader can set the tone by also
responding.

3. Have students discuss what they learned about each other as a result
of this exercise.

Achievement

Work and Leaming

COMMENTS

Career Information

Responsibility

Needs of Soctety

PERFORMANCE INDICATORS

The elementary student will be able to:

1.5: Identify personal interests, abilities, strengths and weaknesses.
3.1: Identify personal feelings.

| Dectsion Making

Life Roles

Occupational Roles

EVALUATION
Students identified personal characteristics.

Career Plann!ng

RESOURCES
Attitudes and Values Reproducible Activities. I Am Special. (Activity Book)

Attitudes and Values Spirit Masters. Me, Myself and I. (Activity Book)

BEST COPY AVAILABLE
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CONOINL LN~

WHO WE ARE INVENTORY

[ ike candy with nuts.

[ ltke to stay up late,

[ have flown in a plane.

[ have been on a farm.

[ have been on a city bus.
[ have a pet.

[ like tangerines.

[ can climb a tree.

[ can roller-skate.

I have my own room.

. [like television.

[ wish [ were older.

[ wish [ could fly.

[ have nightmares sometimes.

[ am afraid of shadows.

[ am afraid of bugs.

[ have been to camp.

[ have seen the ocean.

[ have been to a different state.

[ am the oldest child in my family.

[ am the youngest child in my family.

I'am the middle child in my family
My grandmother or grandfather
lives with me.

[ like winter.

&3

25. [ like to go berry-picking.

26. [ have played in the snow.

27. [once won a medal.

28. [ have a secret hiding place.

29. [ choose my own clothes.

30. [have beenon a team.

31. [ have broken a bone.

32. [ have had an operation.

33. [have a great grandparent
who {s altve.

34. [ make my own breakfast.

35. [ know how to swim.

36. [ have caught a fish.

37. | like pizza.

38. [like spinich.

39. [ make models.

40. [ like to paint.

41. [like to jump in fallen leaves.
42. [ like McDonald’s hamburgers
better than my mother's.

43. [can ride a two-wheeler with

no hands.
44. [ watch cartoons on Saturday

mornings.
45. [ get an allowance for doing

family chores.

<o .
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A LOOK AT OUR COMMUNITY

App dk

i

OBJECTIVE
Students will examine the variety of jobs tn their community.

Grade:

K1 T2]3T<]s(s

MATERIALS
No materials are needed for this activity.

Lang. Arts/Reading

ACTIVITY

1. Have students brainstorm the different types of jobs in their
community.

2. Have students discuss male and female careers and their changmg
roles.

3. Have students discuss which careers they might be interested in, gtven
no restrictions regarding the career being designated as a male or a
female career.

Math

‘Health /Science:

Soctal Studies

Art/Music

Library Skills

Self-Concept

COMMENTS

Interaction Skills

Growth & Change

PERFORMANCE INDICATORS

The elementary student will be able to:

11.2: Describe the changing life roles of men and women in work and
family.

Achievement

Work and Learning

Career Information

Responsibility

Needs of Society

EVALUATION
Students compiled a list of male and female occupations in the community
and discussed changing roles in careers.

RESOURCES

Eddy. Arlene and Vera Gierman. Career: A Handbook of Elementary
Classroom Ideas to Motivate the Teaching of Career Education. (ActMty
Book)

Farnette, Cherrie, et al. At Least A Thousand Things To Do: A Career-
Awareness Activity Book. (Activity Book)

BEST COPY AVAILABLE
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Dectston Making

Life Roles

Occupationai Roles

Career Planning




A LOOK AT OUR COMMUNITY

App d6

I

OBJECTIVE
Students will examine the variety of jobs {n their community.

Grade:

kK1 T2T3T4TsTs

MATERIALS
No materials are needed for this activity.

ACTIVITY :

1. Have students brainstorm the different types of jobs in their
community.

2. Have students discuss male and female careers and their changing
roles.

3. Have students discuss which careers they might be interested in, given
no restrictions regarding the career being designated as a male or a
female career.

Lang. Arts/Reading

Math

Health/Science

Social Studies

Art/Music

COMMENTS

Library Skills

Self-Concept

Interaction Skills

Growth & Cha.nge

PERFORMANCE INDICATORS

The elementary student will be able to:

{1 11.2: Describe the changing life roles of men and women in work and
family.

EVALUATION
Students compiled a list of male and female occupations in the community
and discussed changing roles in careers.

RESOURCES ,

Eddy, Arlene and Vera Gierman. Career: A Handbook of Elementary
Classroom Ideas to Motivate the Teaching of Career Education. (Activity
Book)

Famette, Cherrie, et al. At Least A Thousand Things To Do: A Career-
Awareness Activity Book. (Acttvity Book)

Achievement

Work and Learning

Career Information

Responsibility

Needs of Sociéty

Life Roles

Occupational Roles

Career Planning

e’



App d7

| ossecTive |
Students will be able to identify good work habits.

GOOD AND POOR WORKING HABITS

Grade

MATERIALS
¢ chalkboard
* chalk

Kl1]2fala]s]s

- Curvioulum Ares::

Lang. Arts/Reading | ®

Math

ACTIVITY .

1. Make two columns on the chalkboard — one for good work habits, one
for poor work habits. .

2. Have students brainstorm good and poor work habits and list in
appropriate column. - ' '

3. Have students discuss good and poor study habits.

4. Have students discuss ways of improving study habits.

Health/Sclence

Social Studies

Art/Music

Library Skills

Self-Concept d

COMMENTS
Have students try to develop a new work habit for a week and then discuss

results.

Interaction Skills

Growth & Change

PERFORMANCE INDICATORS

The elementary student will be able to:

1.2: Identify how behaviors affect school and family situations.
12.2: Describe skills needed (n a variety of occupational groups.

Work and Leaming e

Career Information [

Responsibility

EVALUATION
Students explored good versus poor work and study habits and ways of
improving these habits.

Needs of Soctety

Deciston Making

RESOURCES
Career Acttvity Books. The Career Workbook. (Activity Book)

Career Classroom Activities. (VSC)

BEST COPY AVAILABLE

- 204

Life Roles

Occupational Roles ®

Career Planning L)




SKILLS FOR SUCCESS

App d8

OBJECTIVE
Students will recognize skills they learned tn school and will continue to
use as adults,

- MATERIALS
* magazine pictures depicting various careers

ACTIVITY : '

1. Discuss the importance of learning certain skills in order to participate
in life roles.

2. Display magazine pictures and stress the relationship between education
and career preparation. Discuss kinds of educational experiences
needed by the worker.

3. Have students select their favorite school subjects. Discuss jobs that

require this type of learning.

Have students name jobs that require skills similar to those that can be

performed by them.

Select skills that are a challenge, but will be learned in order that a

special type of work can be performed.

Have resource persons (principal. cook, teacher) come in and name

skills learned in primary school that they still use in their jobs today.

o 0 &

COMMENTS
The students may dramatize the following situations:
a. A man goes into a department store to buy shoes. No one can talk
during the transaction. What problems will he encounter?
b. A waliter takes orders for food from four people at a table. He can't
write. What problems will he have? '
c. A woman needs a job but can't read. What problems will she have?

PERFORMANCE INDICATORS
The elementary student will be able to:

4.6: Describe school tasks that are similar to skills essential for job
success. ‘
EVALUATION

Students tdentified skills learned in school that they will use in thefr
lifetime. :

RESOURCES
Career Acttvity Books. The Career Workbook. (Activity Book)

Career Classroom Activitles. (VSC)

(\:)
)
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Grade

K[1]2]a]a]s]s

Math

Health/Science

Social Studies

Art/Music

Library Skills

Self-Concept

Interaction Skills

Growth & Change

Achievement

Work and Learning

Career Information

Responsibility

Needs of Soctety

Decision Making

Life Roles .

Occupational Roles

{ Career Planning




- App d9
CHANGING OUR BEHAVIOR

Grade
E K[1]2]3]4]5]e OBJECTIVE
) Students will examine and modify their behavior, as necessary.
MATERIALS

Lang. Arts/Rndmg ° ¢ paper
Math * pencil
Health/Science
Soctal Studies ACTIVITY
Art/Music l. Ask the students to t.hlnk of something they would like to know how to
Library Skills do better.

2. Have the students identify their desired goals. (Teacher or counselor
can write it down for them.)

3. After goals are recorded for each student. discuss with the class a plan
- to change. Emphasize that the plan include the following:
Self-Concept d a. What they want to be able to do.
Interaction Skiils b. A plan to practice on the new behavior.
Growth & Change ° c. When they will know they can do the new thing.
- d. What will happen to them when they are able to do the new thing.
- 4. Have the students verbalize their plans (teacher or counselor can write
it down for them).
s 5. Make sure that each student has a gecal and a plan that is reasonable
Achievement L and possible.
Work and Learning | @ | | 6. Frequently ask students individually how their plan is working.
Career Information 7. Helpstudents revise their plans or goals at any time it seems necessary.
) Responsibility o
Needs of Society COMMENTS

Decision Making [

Life Roles

Occupational Roles PERFORMANCE INDICATORS
The elementary student will be able to:
Carcer Planning 3.4: Identify and select appropriate behaviors to deal with specific emotional
situations.
4.5: Implement a plan of action for improving academic skills.

EVALUATION
Students developed plans for achieving a desired goal.

RESOURCES
Attitudes and Values Spirit Masters. Me, Myself & I. {(Activity Book)

-~ -
~ .

\ BEST COPY[AVAILABLE




. Appd10

FOLLOWING DIRECTIONS

OBJECTIVE .
Students will practice basic listening skills. Kj1]2f3jfs [s]s

MATERIALS . - CumiculumAras:. .,
¢ paper ' Lang. Arts/Reading | ®
s pencils Math
Health/Science
ACTIVITY . Soctal Studies
1. Have individual students follow a series of directions. Increase the Art/Music
number of directions from one to three (e.g., walk to the front of the Library Skills

room, turn lights off and on, skip back to your seat).
2. Have students follow verbal instructions by drawing on their papers
according to your directions (e.g., make a large square on your paper,
_draw a circle inside the square, draw a line over the square, print the

first letter of your name on that line). Check students’ papers to see who Seif- Conccpt
completed them correctly. Discuss reasons for mistakes and how to Interaction Skills ®
improve. Growth & Change
COMMENTS
Instructor may begin activity by explaining that one of the most important ~
skills needed to do well on a test is to listen and follow directions. - AChi'-'VCmem
: Work and Learning [
. ] Career Information
PERFORMANCE INDICATORS Responsibility | ®
The elementary student will be able to: _ Needs of Society

1.2: Identify how behaviors affect school and family situations.
12.2: Describe skills needed in a variety of occupational groups.

EVALUATION Deciston Making

Students recognized and were able to follow directions. Life Roles
Occupational Roles

RESOURCES Career Planning

Follow Dfrections Carefully. {Activity Book)

0o
-
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RESPONSIBILITY

App dit

OBJECTIVE
Students will define responsibility and describe tasks at home and school
which demonstrate responstbility.

Grade

Ki1]2]3]a]s]s6

..... Ql . ~m Al‘
MATERIALS lan
§. Arts/Reading
¢ drawing paper Math
¢ crayons
"o pencils Hcalth/lSclence
Soctal Studles
Art/Music ®
ACTIiVITY Library Skills
1. Have students discuss the meaning of responsibility.
2. During discussion ask students to describe a responsibility they have
at home.
3. Ask students to identify some of thetr school responsibilities. b
4. Have students draw a picture of themselves performing one of their Self-Concept hd
responsibilities at home or at school. Interdction Skills
5. Have students tell the class about their picture. Growth & Change | ®

COMMENTS

This activity may be expanded by having students draw and discuss a
parent’s or other adult's responsibility. Also may discuss and draw
different adult career responsibilities.

Achievement

Work and Leam!ni

PERFORMANCE INDICATORS

The elementary student will be able to:

10.3: Describe how family members depend on one another, work together
and share responsibilities.

Career Information

Responsibility

Needs of Soclety

EVALUATION
Students identifled personal responsibilities and have made a picture of
themselves performing one of their responsibilities.

Decisfon Making
Life Roles L]

Occupational Roles

Career Planning

RESOURCES
Jasinek, Doris and Pamela Bell Ryan. A Family Is A Circle of People Who
Love Youw. (Book)

BEST COPY AVAILABLE




App di12

COOPERATION

Grade
K|1f2]3[a]s57s

OBJECTIVE ‘
Students will recognize how cooperation helps butld friendships.

MATERIALS
* “Freddie and Freda" activity sheet (on the following page) - Arts/Rea Te
» cardboard shape of boat ' :‘:‘:: /Reading
¢ 2 large cardboard rocks a
* 5 puppets Heallth/Scicnee
¢ chalkboard’ Social Studfes
¢ chalk Art/Music
Library Skills
ACTIVITY

1. Write the word “COOPERATION" on the chalkboard.
2. Ask: “Who knows what the word 1s?” and “Who knows what it means?”

3. Read the activity sheet on the following page and have students act it Self-Concept °
out using puppets for the parts: Freddie, Freda, Captain Cocoa. First Interaction Skills )
Mate Ting-A-Ling and Second Mate Ginger. 'Growth & Change

4. Have students discuss the questions on the activity sheet.
5. Sumrmarize with students how it takes teamwork and cooperation to go
- places. That'’s the way it is in the classroom — all classmates and the
teacher must cooperate in order to have a successful year and really go

. Explore

places! Achievement
Work and Leaming
: Career Information
COMMENTS Responsibility
Needs of Society

PERFORMANCE INDICATORS Decision Making | @

The elementary student will be able to: Life Roles

2.2: Demonstrate effective skills for interacting with others. - —IFal

2.4: Demonstrate group membership skills. Occupatio nd
Career Planning

EVALUATION
Students discussed the meaning of cooperation and portrayed a story
about cooperation using puppets. '

RESOURCES
Self-Concept Series. Cooperating. (Activity Book)

Communicating To Make Friends. (Activity Book)

Jotn. (Game)

209
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. ) ' FREDDIE AND FREDA

DIRECTIONS: Read the following story having students use puppets to act out the story.
You will need a cardboard shape of a boat, 2 large cardboard rocks and
5 puppets: Freddie. Freda, Captain Cocoa, First Mate Ting-A-Ling and
Second Mate Ginger. Then discuss the importance of cooperation and
teamwork {n accomplishing a task.

Freddie and Freda decided to go on a boat ride. They entered the boat but could not
budge, because they hit upon rocks. Freddie got out and tried to shove the boat but with
no success. He returned to the boat and told the captain. Captain Cocoa ordered the
First Mate Ting-A-Ling to push. When the First Mate fatled to move the boat, the Captatn
ordered the Second Mate Ginger to get out and push the boat. She also failed. Then the
Captain got out and tried to push the boat, but failed to do so. So. Freda suggested that
they all get out and push. With COOPERATION, the boat was pushed off the rocks, and
they all happlily drifted away.

What lesson did you learn?
What does cooperation mean to you?
What are your experiences with cooperation?
Do you know someone who is very cooperative?
Do you know someone who is not cooperative?
. : How can we help people become more cooperative?
) How are you rewarded for cooperating?
. How does it feel be cooperative?
How does it feel to work with someone who is cooperative?

D
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DIFFERENT KINDS OF DIFFERENCE

Appdi13

—
OBJECTIVE
Students will recognize and accept individuality in self and others.

Grade

»

K{1j2]3]4Ts

MATERIALS
No materials are needed for this activity.

Curricuhum Ares:

Lang. Arts/Reading

ACTIVITY

1 Have students line up on one side of the room.

2. Tell each student to cross the room, but each of them must go across

showing a different way of getting there.

Remind them to use a different way of getting there that is all their own.

Have each student cross, one at a time. They may hop, jump, skip, etc.

Discuss the idea that different solutions are not necessarily wrong

solutions. Stress that being different does not mean something or

someone is either bad or good — just different.

6. Discuss with students how it feels to be different. Is it okay to be
different? Is it okay for others to be different?

7. Have students repeat the exercise and discuss what happens the next
time.

ok W

Math

Health/Sctence L

Soctal Studies

Art/Mustc

Library Skills '

Sel{-Concept o

Interaction Skills

Growth & Change °

COMMENTS

. Exploral

Achievement

Work and Leaming

Career Information

Responsibility

PERFORMANCE INDICATORS

The elementary student will be able to:

2.1: Identify how people are unique.

2.4: Demonstrate group membership skills.

2.5: Identify sources and effects of peer pressure,

Needs of Soctety

Life Roles

EVALUATION

Students explored individuality in themselves and others by doing exercises
dealing with doing things in different ways. Students then discussed the
results.

Occupational Roles

Career Planning

RESOURCES
Communicating To Make Friends. (Activity Book)

R



Appdi4

MANNERS

_, = = || ossecnve
3 <J1]2]3]4]s]s Students will define the concept of manners and describe their importance
in social interaction.

s Avta/E 1 | MATERIALS

Lang, Arts/Rea )

e : = No materials are needed for this activity.

Health/Science

Social Studtes ACTIVITY

Art/Music 1. Have students define the concept of manners.

Library Skills 2. During this or future discussions, use the following topics and have

students give examples of good manners:
a. toward friends

b. toward parents

c. toward teachers

d. toward visitors

Interaction Skills 'Y e. toward the property of others

Growth & Change f. toward other students’ desks

g. toward borrowing
h. toward new students

i. toward school rules
3. Have students describe how they feel when people use good manners
Achievement toward them.
Work and Learning
Career Information
) Responatbility COMMENTS
. Use other situations such as the playground, the school bus, the store, the
Necds of Soctety movies, etc. May also draw a picture, discuss the drawings and post them

in the classroom.

PERFORMANCE INDICATORS
Uife Roles The elementary student will be able to:

1.2: Identify how behaviors affect school and famtly situations.
Occupational Roles
Career Planning

EVALUATION ' '
Students defined the word “manners,” gave examples of good manners and
expressed feelings resulting from good manners.

RESOURCES
Farnette, Cherrie et al. People Need Each Other. (Acttvity Book)

HO
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NONVERBAL IDENTIFICATION OF FEELINGS

Appd15

OBJECTIVE ,
Students will (dentify emotions through nonverbal cues.

Grade

K{1]2[3[4a]sT]s

MATERIALS Urrieutin
* magazines Lang. Arts/R P
¢ scissors 8 Arts/Reading
Math
* paste
» construction paper Health/Sclence
Soctal Studies
Art/Music L
ACTivVITY Library Skills
1. Provide students with magazines.
2. Have students cut out pictures of people showing a variety of emotions
and feelings. :
3. Ask students to paste their pictures on a sheet of construction paper.
4. Have students tell about their pictures identifying the emotions they Self-Concept o
think are being expressed. Interaction Skills
5. Display pictures in the room. Growth & Change | ®
6. Discuss reasons people show emotions. —

COMMENTS '
This activity may be accompanied by a health unit on feelings.

Achievement

Work and Leaming

PERFORMANCE INDICATORS

The elementary student will be able to:

3.4: Identify and select appropriate behaviors to deal with specific emotional
situations.

Career Informatton

Responsibiltty

Needs of Soctety

EVALUATION
Students identified nonverbal expressions of emotions through pictures.

reet Pistnin

Dectsion Making

Life Roles

RESOURCES
Freed, Alvyn M. and Margaret Freed. T.A. For Tots, Volume IT. (Book)

Occupational Roles

Career Planning

" ;
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App d16
UNDERSTANDING CHANGE

. Grade. .
OBJECTIVE K11I2]3141515
) ) Students will identify personal changes.

MATERIALS - :
e chalkboard ’ Lang Arts/Rea
e chalk Math =
* paper )
 penctl Health/Science ®
* crayons Studies

Art/Music

Library Skills
ACTIVITY '

1. Discuss with students how we grow and change (e.g.. from bables to
adults, we continue to gain skills in many things and learn to do things

differently). "9
2. Have students draw a picture of somet.hlng they did as babies, but do Self-Concept d
not do now. _ Interaction Skills
3. Have students use the other side of their paper to draw a picture of Growth & Change
something they can do now, but could not do as babies.
4. Students may show their pictures and describe the activities in each.
5. Teacher/counselor will make two lists on the chalkboard: “Things Done
As Babtes™ and “Things Done Now.” :
6. Have students discuss things they are able to do now, that younger | [Achievement e
children would be unable to do. Work and L
Career information |
. ' Responstbility
. ) COMMENTS Needs of Soctety
' Deciston Maklnl
PERFORMANCE INDICATORS Life Roles
| The elementary student will be able to:
1.5: Identify personal interests, abilities, strengths and weaknesses. 2:'::;:::?‘“
| Career Planning

EVALUATION
Students have described things they did when they were younger and
things they can do now that they are older.

RESOURCES
Attitudes and Values Spirit Masters. Al About Me. (Acttvity Book)

) BEST COPY AVAILABLE
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CAN YOU PREDICT THE FUTURE?

App di17

OBJECTIVE Grade
Students will explore past, present and future lifestyles. k{1]12[3T4T5Ts
MATERIALS Ciirtistium
* drawing paper Lang. Arts/Reading
* crayons
 markers Math
° pencus Healﬂ'l/Sc(ence ®
* “Can You Predict The Future?" activity sheet (on the following page) Soctal Studies ¢
N Art/Music
Lib Skills
ACTIVITY =
1. Pass out the “Can You Predict The Future?” activity sheet.
2. Talk with students about the ways things were done in the past and the
way things are done now.
3.- Have students imagine the topics of the acttvity sheet for the future. Self-Concept
4. Have students fill out the activity sheet. _ Interaction Skills .
5. Have students choose one of their future answers (more than one may Growth & Change
be used) and make a picture of it. : —
6. Allow time for class presentation of artwork and student explanations.
7. Activity sheet answers can be given as a class or in groups.
COMMENTS Work and Leamning | o

Activity 145, “Future Careers And Lifestyles” may be used as a follow-up to
this activity.

PERFORMANCE INDICATORS _
The elementary student will be able to:

2.7: Demonstrate awareness of different cultures, lifestyles, attitudes
and abilities.
EVALUATION

Students compared past lifestyles with present and future lifestyles and
llustrated a picture of one futuristic ftem.

Career Iniformation
Responsibility
Needs of Soctety °

Decisfon Making
Life Roles
Occupational Roles

RESOURCES
Ctrcles and Square Pegs. (Activity Book)
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Long Ago
Wash clothe; in stneam

Cooked over fire
Waﬂ;ed or rode horses
Lived in caves

Smoke signals

Write/draw with
rocks and sticks

Weapons of
rocks and sticks
Clothes of animal skins

Parents teach

Toys of rocks and sticks

CAN YOU PREDICT THE FUTURE?

Today In The Future

Washing machine

Stove/microwave

Automobile/ alrcraﬁ

Wooden/cement homes

Satellites/telephones

Pens, pencils, crayons

Missiles/nuclear boinbs-

Various man-made-

fabrics and cottons

Teachers, TV, computers

Manufactured toys

BEST COPY AVAILABLE




Grade

K{112]3]4]s5]s

App d19

FUTURE CAREERS AND LIFESTYLES

OBJECTIVE
Students will explore future careers and lffestyles.

Self-Concept ®
[nteracton Skills ®
Growth & Change

Achievement

Work and Learning ®
Career information L
Responstbility
Needs of Soctety ®

Deciston Making

Life Roles ®
Occupational Roles
CarcerPlanning | @

Ly : ] | MATERIALS
Lang. Arts/Reading | ® * drawing paper
Math ¢ crayons
Health/Science * markers

* “Can You Predict The Future?” activity sheet (on the page following

Soctal Studies Activity 143)
Art/Music'
Library Skills

ACTIVITY

1. Using the "Can You Predict The Future?" activity sheet. have students
imagine what career they would like in the future.

2. Have students draw a picture of their career choice.

{ 3. Have students imagine the type of lifestyle they would choose with their

new career (e.g.. leisure activities, home life, hours they work, what they
eat, etc.).

4. Have students explain to the class their pictures and their future
lifestyles.

COMMENTS

PERFORMANCE INDICATORS

The elementary student will be able to:

1.5: Identify personal interests, abilities, strengths and weaknesses.
12.2: Describe skiils needed in a variety of occupational groups.

EVALUATION
Students created a picture of a future lifestyle they would like and

explained it to their classmates

RESOURCES
Self Esteem Development: I Have The Power. (Cassettes)




Additional Resources

The following resources provide additional infor-
mation and activity ideas for use in your class-
room. They are referred to on the activity pages
throughout this book. The publisher or whole-
saler that distributes each resource is listed in
parentheses after each entry. You can find out
more about the resources by contacting the
companies at the addresses listed at the end of
this section. ‘

VvsC

The following resources can be obtained through
the Vocational Studies Center. For more informa-
tion, contact VSC at the University of Wisconsin
— Madison, School of Education, 964 Educa-
tional Sciences Building, 1025 W. Johnson Street,
Madison, WI 53706 or call 1-608-263-2929
and ask for VSC Publications.

Career Classroom Activitles. Teacher resource

material containing photoready copies of lesson

' plans, worksheets and acttvity sheets based
on the Wisconsin Developmental Guidance
Model.

Career Exploration Workbook. Student workbook
containing exercises and activities to help
students develop career awareness.

Children’s Dictionary of Occupations. Illustrated
reference that introduces students to work
and the variety of jobs available.

Metoo Career Cholces. Puppet kit designed to
develop career awareness using innovative
scripts and videos.

Occupations Digest. Written at the fifth grade
level, this digest includes occupational de-
scriptions, worker likes/dislikes,. starting
salaries and general outlock information.

Picking Your Path. Video explores occupations in
14 groups in a ltvely format featuring chil-
dren, a talking computer and The Professor.

ACTIVITY/REPRODUCIBLE BOOKS

Attitudes and Values Spirit Masters. Me, Myself
and [ and All About Me. (Opportunities for
Le .

Attitudes and Values Reproducible Activities. [
Am Special, My Special Feelings, Dealing With

~ Feelings and The Month-to-Month Me. (Oppor-
. tunities for Learning)

Career Activity Books. Careers and Me and The
Career Workbook. (Opportunities for Learn-
ing)

Circles and Square Pegs. (Opportunities for Learn-~-
ing)

Communicating to Make Friends. (Opportunities
for Learning)

Eddy, Arlene and Vera Gierman. Career: A Hand-
book of Elementary Classroom Ideas to Mott-
vate the Teaching of Career Education. (Social
Studies School Service, Educational Service,
Inc.) .

Famnette, Cherrie et al. At Least a Thousand
Things To Do: A Career Awareness Activity
Book. (Social Studies School Service, Incen-
tive Publications)

Farnette, Cherrie et al. I've Got Me and I'm Glad:
A Self-Awareness Activity Book. (Social Stud-
fes School Service, Incentive Publications)

Famette, Cherrie et al. People Need Each Other.
(Soctal Studies School Service, Incentive
Publications) ,

Follow Directions Carefully. (Opportunities for
Le

Games Children Should Play. (Opportunities for
Le

Griswold, Vera Jo and Judith Starke. Multi-Cul-
tural Art Prafects. (Social Studies School Ser-

. vice, Good Apple, c1982) -

Jackson, Alice. Learning Units tn Careers. (Social
Studies School Service, Instructo/McGraw-
Hill)
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Learmning To Think and Choose. (Opportunites for
Learning)

Listening Games. (Opportunities for Learning)

Listening and Following Directions Reproduc-
ibles. Who's Listening? (Opportunities for
Learning)

Mind Your Manners. (Opportunities for Learning)

Morrison, Kenneth and Marcia Thompson. Feel-
ing Good About Me — For Elementary School
Facilitators. (Social Studies School Service,
Educational Media Corporation)

Science Activity Packs. Energy. (Opportumues
for Learning)

Seif-Concept Series. Cooperating, Feelings. Ap-
preciating and Belonging. (Social Studies
School Service. Good Apple, ©1981-1985)

ASSESSMENT INSTRUMENTS

Quest. (Chronicle Guidance Publications, Inc.)

FILMSTRIPS

Leamning to Cope. (Opportunities for Learning)

Parables from Nature. Bushy the Squtrrel. Peppy
the Pup. Chucklie Chipmunk, Bruso the Bea-
ver, Bootsie the Lamb, The Busy Bee and
Speedy the Snail. (Opportunities for Learn-

ing)

BOOKS/BOOK SERIES

Aycox, Frank. Games We Should Play In School
(Soctal Studies School Service, Front Row
Experience, ©1985)

Berry, Joy Wilt. The Survival Sertes for Kids:
What to Do When Your Momor Dad Says...Get
Good Grades and Be Good. (Social Studies
School Service. Living Skills Press, ©1981-
1983)

Beskow, Elsa. Pelle’'s New Suit. (Harper & Row}

Bingham, Mindy. Minow. (Advocacy Press, ©1987)

Freed, Alvyn and Margaret Freed. T.A. for Tots:
and other Prinzes. Vol. I and II. (Opportuni-
ties for Learning)

Gazda, George M. et al. Real Talic Exercises (n
Friendship and Helptng Skills. (Social Studies
School Service, Humanics Limited;: ©1981)

Jasinek, Doris and Pamela Bell Ryan. A Famtly (s

a Ctrcle of People Who Love You. (Comp Care

Publishers)

Lee, Nancy and Linda Oldham. Hands On Hert-
tage. (Soctal Studies School Service, Hands
On Publications) .

Lenett. Robin and Dana Barthelme. It's O.K. to
Say No! (Restaurauon Books)

O'Netll. Mary. Hailstones and Halibut Bones:
Adventures in Color. (Doubleday. ©1961)

CASSETTES

Self-Esteem Development: That Special Person
Is Me. (Opportunities for Learning)

Self-Esteem Development: [ Have The Power.
(Opportunities for Learning)

GAMES

Can of Squirms. (Opportunities for Learning)
Join. (Social Studies School Service, Creative

Learning Systems)

PUBLISHERS/WHOLESALERS

Advocacy Press .
P.O. Bax 236
Santa Barbara, CA 93201

Chronicle Guidance Publications. Inc.
Aurora Street

P.O. Box 1190

Moravia, NY 13118-1190

Comp Care Publishers
2415 Annapolis Lane
Minneapolis, MN 55441

Doubleday & Co.. Inc.
666 Fifth Avenue
New York, NY 10103

Harper & Row
10 E. 53rd Street
New York, NY 10022

Opportunities for Learning, Inc.
20417 Nordhoff Street

Dept. 9H

Chatsworth, CA 91311

Restauration Books
150 S. Glenoaks Blvd.
Suite 9176

Burbank, CA 91510

" Soctal Studies School Service

P.O. Bax 802
Culver City, CA 90232-0802
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AppE1

MATCHING INTERESTS TO CAREERS

Grsde
OBJECTIVE k[1]2]afa]5]s
Students will relate hobbies and talents to prospective careers. -
MATERIALS ] b
* paper . Lang. Arts/Reading | ©
« pencil or pen : Math -
Health/Science
ACTIVITY Soctal Studies
1. Ask students to list their hobbtes. Art/Music
2. Have students list the two subjects they like best, and also the two Ubrary Skills
subjects they are best in.
3. Have each student list an occupation related to each chosen hobby.
4. Have students list an occupation related to subjects they are the best
in and like the most. _
5. Have students compare the careers related to their hobbies to careers Self-Concept °
related to favorite subjects. , Interaction Skills
6. Have students discuss the outcomes of their choices. Growth & Change
COMMENTS
Achievement ®
Work and Learning | o
Career Information ®
Responsibility
PERFORMANCE INDICATORS Needs of Soctety

'The elementary student will be able to:
6.3: Identify work acttvities of interest to the student. _
6.4: Describe the relationship of beliefs, attitudes, interests and abilities
to occupations.
12.2: Describe skills needed in a variety of occupational groups. Deciston Making

Life Roles °
) Occupational Roles
EVALUATION Career Planning °

Students compared their interests and abilities to career choices.

RESOURCES
Occupations Digest, Children'’s Dictionary of Occupations. (VSC)

Why We Work. (Filmstrip)




APP E2

WE ALL NEED SCHOOL SKILLS

OBJECTIVE K[112]3T4]sTs
) Students will identify academic skills used in occupations.

MATERIALS i ' Cutricujums Amis:
No materials are needed for this activity. Lang. Arts/Reading | ®
' | | Math '
ACTIVITY Health /Science
1. Goaround class. giving each student a chance to tell about one worker Soctal Studies d
in his or her family. (What job does the worker do? What school skills Art/Music
must he or she have to do the job?) Library Skills

2. Point out to students that the academic skills they are learning right
now are necessary for functioning in the adult and working world. (Can
anyone think of jobs that both men and women can hold?)

3. Have students discuss academic skills they are learning and how they
can be used in the jobs they discussed. Sel*Concept

4. Have students discuss the positions held by men and those by women Interaction Skills
and whether or not they could be interchanged. Growth & Change

COMMENTS

Achievement ®

Work and Learning e

Career Information ®

) : Responsibility

’ PERFORMANCE INDICATORS Needs of Soctety

The elementary student will be able to:

4.3: Identify academic skills needed in several occupational groups.

4.6: Describe school tasks that are similar to skills essential for job
success.

12.2: Describe skills needed in a variety of occupational groups.

EVALUATION
Students identified workers in thetir families and the skills they need for
their jobs.

RESOURCES
Career Activity Books. The Career Workbook. (Activity Book)

Career Classroom Activities. (VSC)
Gahris, Cindl. Career Education: Good Apple. (Activity Book)

BEST COPY AVAILABLE
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MATHEMATICS, CAREERS AND LIFESTYLES

APPE3

—
OBJECTIVE
Students will examine relationships between careers and lifestyles.

Grade

K[1[2[3I4[§jé

choose three jobs within that cluster.

3. Have students identify the lifestyle that goes with each of the jobs they
have selected.

4. Have students discuss how career choices can influence lifestyle.

5. Ask students to share with the class one of their selected careers and
how it relates to opportunities available tn the 1990s. Explatn geographical
location of the job, travel required with the job, income range, education
required, etc. :

6. Have students discuss advantages and disadvantages of the jobs
selected and whether they would still be interested in that job.

MATERIALS _
No materials are needed for this activity. Lang, Arts/Reading
Math °
ACTIVITY Health/Science
1. Have students research career clusters related to mathematics. Soctal Studies
' 2. After selecting a career cluster related to mathematics, ask students to ‘:;/ M“’s‘;’dﬂ’
rary

Self-Concept

Interaction Skills

Growth & Change

COMMENTS

board in their classroom. Resource people working in jobs identified by the
students may be invited to explain the lifestyles connected with theirjobs.

Achievement

Students may like to display the information about these jobs on a bulletin _

Work and Leamning

Career Information

Responsibility

PERFORMANCE INDICATORS.

The elementary student will be able to:

4.3: Identify academic skills needed in several occupational groups.

4.7: Describe how the amount of education needed for different occupational
levels varies.

5.1: Identify different types of work, both paid and unpaid.

Needs of Soctety

Decision Makin,

Life Roles

Occupational Roles

EVALUATION

Students will have selected three jobs related to math within a career
cluster and determined the lifestyles of those careers. From these three,
they will have selected one on which to report to the class.

Career Planning

RESOURCES
Occupations Digest, Children’s Dictionary of Occupations. (VSC)

Ourth, John and Kathie Tamarrt. Career Caravarn. (Activity Book)

4”"\ ,’)
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INTERESTS RELATED TO CAREER SELECTIONS

p—

OBJECTIVE :

students will discuss how personal interests are important constderations
when choosing a career.

Grade

K|l1[2]3f4]s]s

s

MATERIALS

« “Career Values” activity sheet (on the following page)
. chalkboar d

« chalk

Math

Health/Science

Social Studies

ACTIVITY
1. Onthe chalkboard, make three columns — headed by People, Data and

Things. Discuss how being aware of your interests and values will help _
you choose a career in which you will be happy and successful. Do you

like working with people, data or things?
2. Under each column ask students to write a career title that deals

primarily with that heading.

People Data Things

Clergy Brokers Mechanics

Nurses Engineers Architects
Salespeople Accountants Computer Technicians
Teachers Tax Assessors Pilots

Dancers Payroll Banker Truck Drivers

Mayors Builders Crane Operators

3. Have students check the requirements on the Career Values activity
sheet that they think are necessary for them to be happy and successful
in a career.

4. Have students discuss their responses from the activity sheet.

Art/Music

Library Sidlls

Self-Concept

Interaction Skills

Growth & Change

jp— i

Achievement

Work and Leaming

APP E4

Career Information

. Responsibility

Needs of Society

COMMENTS

PERFORMANCE INDICATORS
The elementary student will be able to: :
6.2: Identify occupations according to data, people and things.

EVALUATION

Students will have identified a variety of careers and categorized them
under people, data or things. They will have completed the Career Values
activity sheet identifying those items they feel are necessary to be happy
and successful in a career. '

RESOURCES
Why We Work. (Filmstrip)
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CAREER VALUES

Directions: Check those items that you think are necessary for you to be happy and
successful In a career. .

Help Society: Help improve the world.

Help Others: Be involved in helping other people in a direct way, either
{ndividually or in a small group.

Public Contact: Have daily contact with people.

Work with Others: Have close working relationships with a group and/or work
as a team toward common goals.

Friendships: Develop close personal relatlonshlps with people as a result of work
activities.

Competition: Engage in activities with clear Mn-or-lose outcomes and/or compete
against others. .

‘Make Decisions: Have the power to decide courses of action, policies, etc.
Recbgnmon: Be recognized for quality of work in some visible or public way.

Excitement: Expcrlence a high degree of (or frequent) excitement in the course of
routine work.

Adventure: Have work duties which involve frequent risk-taking.

Profit, Gain: Have a strong likelihood of accumulating large amounts of money or
other material gain.

Independence: Be able to determine the nature of my work without significant
direction from others.

Location: Find a place to live (town, geographical area) which is conducive
to lifestyle.

Time Freedom: Have work responsibilities which I can work at according to my
own schedule — no specific working hours required.

('\D ’
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APP ES

WHY DO PEOPLE WORK?

Grade B
Kl1]2]3[4]s]e]| | OBJECTIVE
Students will compare tdeas of why people work.
.
MATERIALS
¢ chalkboard
Math ¢ chalk
Health/Science * markers
Social Studfes ®
Art/Music ACTIVITY
Library Skdlls 1. Have students brainstorm and list on the chalkboard reasons why
people work. '

2. Have students list in order of importance flve reasons that they believe
are reasons why people work.

3. Have students break into small groups and discuss how they came to
select their choices.

COMMENTS

Self-Concept ®
Interaction Skills o
Growth & Change
Work and ! o
Career Information ®
Responsibility

Needs of Soctety ®

PERFORMANCE INDICATORS

The elementary student will be able to:

8.1: Describe how work can satisfy personal needs.

8.3: Describe ways in which work can help overcome social and economic
problems.

10.4: Describe how work roles complement family roles.

11.1: Describe how work is important to all people.

Life Roles ®
Occupational Roles ®
Career Planning

EVALUATION-
Students will have identified reasons why people work, selected those they
believe are the top five in importance and discussed these chotces with the

class:

RESOURCES- _
Career Classroom Activities. (VSCY

Why We Work. (Filmstrip)

* BEST COPY AVAILABLE
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WORKERS IN THE SCHOOL

APP E6

OBJECTIVE
Students will recognize characteristics that various categorles of school
workers have in common. _

MATERIALS
e chalkboard
e chalk

ACTIVITY

Have students make a list of different jobs in the school.

Discuss the school as a work setting.

Discuss characteristics of school workers (e.g., skills, attitudes, etc.).
Discuss stmilarities of characteristics of school workers,

Discuss how the work setting changes a job (e.g., food service in school
or in a restaurant, teaching in school or in a business).

Discuss how work for men and women is similar or different within the
school.

e

COMMENTS

PERFORMANCE INDICATORS

The elementary student will be able to:

6.1: Describe work of family members, school personnel and community
workers.

EVALUATION
Students will have listed jobs within their school and cuscussed the
similarities and differences in work characteristics related to these workers.

RESOURCES
Jobs for the '90s. (Filmstrip)

Grade
Kl1}2]3fa]s]s

s CUTIGUlum AP,
Lang. Arts/Reading | ©
Math
Health/Science
Social Studies
Art/Music
Library Skills

Self-Concept

Interaction Skills
Growth & Change

Achievermnent
Work and Learning | o
Career Information [
Responsibility ®
Needs of Soctety

Decision Making

Life Roles

Occupational Roles [
Career Planning ®

o
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APP E7

DECISIONS! DECISIONS!

Grade

Kltf2]3Ja]s]e

OBJECTIVE
Students will develop dectston-making skills.

.. CumieuluntAres . -

Lang. Arts/Reading

Math

Health/Sctlence

MATERIALS
* “Decistons! Decisions!” acttvity sheet (on the following page)
* pencil or pen

Soctal Studies

Art/Music

Library Skills

e

Self-Concept

interaction Skills

Growth & Change

ACTIVITY :

1. Discuss with students the following steps in arrtving at an “[DEAL"
decision:

I[dentify the situation

D = Describe everything that can be done
E = Evaluate what might happen

A = Act out a plan

L = Leamn from your dectsion

2. Ask students to complete the “Decisions! Decisions!® handout.
3. Discuss how students are responsible for making their own decisions.

Achievement

Work and Leaming

Career Information

COMMENTS
Students could discuss some of their decisions from the activity sheet and

what they could have done differently if they thought it was a bad choice.

Responsibtlity

Needs of Soctety

PERFORMANCE INDICATORS

The elementary student will be able to:

9.2: Describe what can be leaned from making mistakes.
9.4: Identify strategies used in solving problems.

Dectston Making

Life Roles -

Occupational Roles

Career Planning

EVALUATION
Students examined their decision-making skills and discussed how they
are responstble for their dectsions. }

RESOURCES
Dectston Making For Success In Life Series. (Acttvity Book)

BEST COPY AVAILABLE




DECISIONSI DECISIONSI

1. In Column 1, list three situations in which you had to make a choice today.
2, In Column 2, describe what choices you made.

3. In Column 3. gtve the reasons for your choices.

4. In Column 4, tell whether you think you made the right choices. Explain why.

Situation Choice Made | Reason Evaluation
1 2 3 4

Optional: Think ahead to a decision you may need to make tomorrow. Write a paragraph
about how you think you can best handle the decision.

‘.\»./
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HOW TO IMPROVE YOUR STUDY HABITS AND GRADES

APPE8

Grade
OBJECTIVE
K[ 3{4]s]s
Students will tdentify good study habits. 11l2]3]4] -
MATERIALS CumloulumAros: - -
* "How To Improve Your Study Habits and Grades" activity sheet (on the Lang. Arts/Reading | ®
following page) Math : °
Health /Science L
1. Have students discuss why it is tmportant to organize ttme (leisure and | | AT/ Mustc
study). Library Skills
2. Explain and discuss “How To Improve Your Study Habits and Grades”
activity sheet. _
3. Have students discuss the handout, including whether or not they
think these ideas would be useful to them.
4. Have students discuss their weak and strong areas of study and ways Self-Concept hd
to improve their weak areas. Interaction Skills
Growth & Chaﬂgg

COMMENTS
Students should demonstrate their study habits at school and home.

PERFORMANCE INDICATORS
The elementary student will be able to: .
4.5: Implement a plan of action for improving academic skills.

5.4: Demonstrate an understanding of the fmportance of practice, effort.
and learning. '
EVALUATION :

Students explored their study habits and ways to improve them.

RESOURCES
Big Book of Study Skills. (Activity Book)

Developing Good Work and Study Habits. (Filmstrip)

- Gall. Meredith and Joyce Gall. Study For Success. (Book)

Leaming To Learn. (Filmstrip)
Where There’s A Will There's An “A.” (Video Cassettes)

BEST COPY AVAILABLE

S

Achievement

Work and Learning

Career Information

Responsibtlity

Needs of Soctety

Deciston Maldng

Life Roles

Occupational Roles

Career Planning




At School:

Nog ok LN~

At Hdtne:

-

Bs 0N

HOW TO IMPROVE YOUR STUDY HABITS AND GRADES

Listen carefully to be sure you understand all assignments.

Write down in one place all your assignments and their due dates.

Do assignments when they are given. Don't fall behind. Use your school
study time wisely. _

For long-term assignments, do a little each day. Don’t wait until the last
minute.

Ask the teacher for help if you don't understand the work.

“Join in class discussions. They will increase your knowledge.

Ifyou miss a class or assignment, check with your teachers immediately upon
your return to find out what you missed.

Set a regular time to study. Schedule this around your other acttvities, but
stick to the chosen time.

Pick a quiet place, free from distractions, in which to study.

Organize all the materials you will need before you begin.

Do the hardest work first and save the easier work for later.

Have a calendar at your study area. Mark the due dates for tests, projects,
reports and research. Remember to look at your calendar daily and plamx

accordingly. -

YOUR WORK SHOULD SHOW IMPROVEMENT.
GOOD LUCK!

.
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HOW TO LISTEN

APP E9

OBJECTIVE _
Students will identify appropriate ways of listening.

Grade

Ki1]2][3fa]sle]

MATERIALS -
¢ “How To Listen” activity sheet (on the following page)

ACTIVITY :

1. Discuss why it is important to listen (to become well informed, to save
time, to respect others).

2. Discuss "How to Listen” worksheet. _

3. Ask two students to face each other. When the teacher/counselor says
“begin.” both will begin talking — one will recite the Pledge of Allegiance
while the other wiil discuss a topic of interest to him or her.

4. Discuss with the class what they observed in the role-play activity.

COMMENTS

PERFORMANCE INDICATORS
The elementary student will be able to:
4.5: Implement a plan of action for improving academic skills.

EVALUATION .
Students explored reasons and methods for effective listening through
discussion and role playing.

Achievement ®
Work and Leamning | @
Career Information
Responsibility ®
Needs of Society

RESOURCES
Communicating To Make Friends. (Activity Book)

Schrank, Jeffrey. Effective Commumication. (Cassettes)

BEST COPY AVAILABLE
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HOW TO USTEN

Now is the time to learn to listen. Each year as you progress in school, yod will be gtven more
and more orally communicated information which you must remember.

Never forget, everyone knows something that you don't know. Very few, perhaps none, of the
people you know will ever put their informatfon into a book foryou toread. Their information
will never come to you if you won't or can't listen. -

Here are a few suggestions for better uétemng,

l. Be pi'cpared to listen when the speaker begins. Usually the main idea comes at the
beginning: if you miss it, you may not understand anything that follows,

2. Watch the speaker. If you are trying to watch television or a classmate making paper
boats, or the formation of clouds, you cannot give your full attention to the speaker.,

3. Try to listen for directions. If you don't listen properly, you may lose a lot of time doing
ten prpblems instead of the tenth problem.

4. Besure to take notes. It is impossible to take notes without listening. By forcing yourself
to take notes, you will train yourself to listen at the same time.

5. Don't let yourself wander down side péths with your thinking. How often have you
blushed in class when you found out the question you asked had been answered afew
minutes before and you had not heard it?

6. Tryto listen thoughtfully and with understanding. If you don't understand the point the
speaker i3 trying to get across, ask questions. Sometimes these questions will have to
wait until the speaker s finished. In that case, take notes so you can ask and intelligent
and appropriate questions.

Write as manyfabts as you can remember from the most recent lesson your teacher gave yous

o
o
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RATING CHART FOR STUDY HABITS APPE10

OBJECTIVE
Students will evaluate personal study habits.

MATERIALS
* "Self-Rating Chart For Your Study Habits® activity sheet (on the

following page)
¢ percil or pen

ACTIVITY

. Distribute rating chart and have students complete it.

Have each student tally resuits and explain ratings to the students.
Have students form groups and discuss each question and their rating.
Have students discuss ways to help improve their score.

Review evaluations with individual students for additional feedback.

AhLON~

COMMENTS

Administer the rating chart at the beginning of a unit and at the conclusfon -

~of at least four units of studying. Discuss any changes that have occured.

PERFORMANCE INDICATORS

The elementary student will be able to:

1.5: Identify personal interests, abilities, strengths and weaknesses.

5.4: Demonstrate an understanding of the tmportance of practice, effort,
and learning.

EVALUATION
Students evaluated their study habits and discussed their results.

RESOURCES
Developtng Good Work and Study Habits. (Fiimstrip)

- BEST COPY AVAILABLE
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Hi QumiayRiny AT
| Lang. Arts/Reading
Math
Health/Sctence
Soctal Studies
Art/Music

Library Skills

Self-Concept L

Interaction Skills
Growth & Changg ®

Achievement ®
Work and Learning ®
Career Information
Responastblity

Needs of Soctety

Decision Maldng d

Life Roles
Occupational Roles

L Career Planning




Read each of the

describes yourself,
Almost Very
Always [Somettmes| Seldom
1. Do ydu make a schedule of your study time?
2. Do you follow it?
3. Do you write down each day’s assignments?
4. Do you review the last lesson before you
start the next?
5. Do you begin your work at once without
wasting time?
6. Do you do your homework before watching
T.V. or participating in soctal activities?
7. Do you stick to each lesson until it is- A
finished? _
8. Do you keep your mind constantly on your
 work without daydreaming?
9. Do you read difficult parts of your lessons a
second time? .
10. Do you make written outlines or take written
notes when you read your lessons?
11. Do you complete every assignment?
12. Do you look up all new words in a dictionary or
glossary?
13. Do you study in a quiet place at home?
Total
Scoring:

SELF-RATING CHART FOR YOUR STUDY HABITS

following questions carefully and put an °x" in the column that

For each “x" in the Almost Always column, gtve yourself 10 points.
" For each "x" in the Sometimes column. give yourself 5 points.
For each “x" in the Very Seldom column, gtve yourself O points.

110 - 130 = Good study habits. Keep up the good work!
90 - 105 = Satisfactory study habits. Try to tmprove specific areas of weakness.
Below 90 =

g

Poor study habits. Seek help from others to prepare a plan for improvement.

D

(V)
Ui
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GOAL FOR MYSELF APPET

Grede:

K[1[5T5[41516

OBJECTIVE
Students will recognize the importance of goal setting in using ume and
energy effecttvely.

MATERIALS
* "Goal For Myself” activity sheet (on the following page)
* pencil or pen

Math °
Health/Sctence ®
Social Studies L]
Art/Music L]
Library Skills ®

Sell-Concept ®
Interaction Skills

Growth & ClnnE

Work and Learning ®
Career Information
Responasibility
Needs of Soctety

ACTIVITY

1. Have students discuss the concept of goals. Look up dictionary definitions.
2. Discuss the following questions:

What does the word “goal” mean to you? -

Can you think of any games you play that have goals?

What do you have to do to reach those goals?

Have you ever set a goal for yourself outside of a game — like a goal
to get certain work done?

What are some situations in which you might set a goal (e.g.. school
tasks, home chores)?

f. We often use the word “obstacle” to refer to these things that keep
us from reaching a goal. What are some of the obstacles you must
overcome to get to bed on time or to get your homework done?

3. Ask the students to think of a skill they would like to work on.

4, Have them set a goal for accomplishing that skill and fill out the acttvity
sheet on the following page. '

5. Have students discuss the goal they selected. Is it realistic and achievable
and in what length of time?

pooe

o

Decision Making o
Life Roles

COMMENTS
Find a student who would volunteer to help another to reach his or her goal

with encouragement, support, notes, actual assistance, etc.

Occupational Roles
Career Planning ®

PERFORMANCE INDICATORS
The elementary student will be able to:
5.4: Demonstrate an understanding of the 1mportance of pracuce effort

and learning.

EVALUATION
Students will have identtfied and discussed different kinds of goals and set

a goal to improve a skill for themselves.

BEST COH

RESOURCES
Attitudes and Values Reproduclble Acttvities. Goal Getters. (Activity Book)

Circles and Square Pegs. (Activity Book)

Y AVAILABLE




GOAL FOR MYSELF

.WORKING COPY:
The goal [ would ltke to reach this week {s:

(Examples: reading a book, doing a certain number of math problems, writing a two-page
story, finishing a science project)

I will work on the goal:

(Examples: everyday from 2:00 to 3:00 p.m., every other day. all day Wednesday)
The obstacles which might get in my way 'are:

(Examples: listening to other kids talk, not organizing my time well, not liking to read,
getuing stuck on a word or problem) -

If I get stuck or need help, I will:

On Friday I will share with my classmates whether or not | reached my goal.

FINAL COPY:
The goal I would like to reach this week is:

I will work on the goal:

The obstacles which might get in my way are:

IT T get stuck or need help, I will:

On Friday I will share with my classmates whether or not [ reached my goal.

Y
s
Nl

-\_J'l
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LEARNING STYLE SURVEY

Grade

K{1}2[3]4]5]s

Curriculimn Area:

Lang. Arts/Reading

Math

Health/Science

Soctal Studies

Art/Music

Library Skills

OBJECTIVE
Students will recognize that people differ in the ways they learn best.

MATERIALS
* “Learning Style Survey" (on the following pages)
s pencil or pen

Self-Coneept

Interaction Skills

GCrowth & Changre

Achfeverment

Work and Leamning

Career Information

Responsibility

Needs of Society

Decision Making

Life Roles

Occupational Roles

Career Planning

BEST c(fe_v_ AVAILABLE

ACTivity :

1. Tellthe students that they are going to participate in an activity that will
encourage them to think about themselves and ways they may differ
from others.

Explain that everyone may differ in the way they learn best but that no
one way is better than another.

Stress that there are no right or wrong answers for this exercise.
Have students complete the Learning Style Survey by ranking the
activities in each category.

The leader/teacher may wish to spend some time explaining the
ranking process if this kind of procedure is unfamiliar to the students.
When all Learning Style Surveys have been completed, students may
choose to voiunteer their responses in a class discussion.

® o s P

COMMENTS
This activity is also excellent for acquainting the teacher with the learmning
styles of indtvidual students. The teacher can use ranked preferences to see-

if a pattern emerges.

PERFORMANCE INDICATORS

The elementary student will be able to:

1.1: Describe positive characteristics about self as seen by self and
others.

Identify how behaviors affect school and family situations.

Identify personal interests, abilities, strengths and weaknesses.

1.2:
1.5:

EVALUATION
Students will have completed a learning style survey and discussed thetr
preferences in learning styles.

RESOURCES
Dunn, Rita and Kenneth Dunn. Educator’s Self-Teaching Guide to
Individualiztng Instructional Programs. (Assessment Instrument)

{0
4o
Jgo




LEARNING STYLE SURVEY

For each question, put in the sequence that {s most appropriate for you. (Number 1 for
the response you feel most strongly about, Number 2 for the next response you feel most

strongly about, and so on.)

1. ‘| like my lessons when they:
. are casy

are fun

are hard

make me think

2. Ilike to work best:
— alone
with one meqd
with the teacher’s help
—— in a small group

— in one big group

3. When studying. I find it hard to:

— understand the opinions
of others

—. tXxpress my own opinion
in writing

do written wprk

make charts or do
projects

—__ understand the pictures,
slides, films

__ learn new words

express my thoughts out loud

. Which do you enjoy doing the most?

— reading

—— drawing or making
things

watching films 6r
filmstrips

listening to my lessons on
tape

doing worksheets

writing the answers to
questions

listening to the
teacher all period

asking questions

working in a small
group

working with one friend

working in a large
group

working alone

working only with the
teacher

talldng about {deas
in class

listening to other
students share their
{deas

reviewing past lessons

Y



5. Ilearn the most from: 8. [do well in school when I:

reading . read

doing projects with memorize all the facts
others in the book

watching films and slides 4 am able to think of a

lot of good examples
—.— listening to the tdeas of
my classmates . take partin class

discussions
——- asking questions :
— Vrite
listening to the teacher
explain things try to be as quiet as
possible
— taking part in small group
discussions write the answers to
questions
— Wwriting answers to : -
questions have my own opinion
Y
/ —— agree with the teacher
6. I like it best when:
a few boys and girls 9. Sometimes ! feel:
do most of the the talking
: e—— Smart
the teacher does _
most of the talking — dumb
~— When we all get to mixed-up or confused
talk if we want to
—_ Scared
7. Sometimes I wish: ——. important
we could learn lessons —_ unimportant
more slowly
" e We could learn lessons
more quickly
neither, cun'en. t pace is

Just right

BEST COPY AVAILABLE
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WE ALL HAVE CHOICES

Grade .
Kl1f2]3]4a]s]s

OBJECTIVE A
Students will examine alternative ways of expressing feelings.

Math
Health/Science

MATERIALS
* "How Should [ Respond?” activity sheet (on the following page)
¢ pencil or pen

Social Studics
Art/Music
Library Skills

ACTIVITY

1, Have students complete the “How Should I Respond?” acttvity
sheet. -

Discuss the students’ responses to the activity sheet.

Discuss reactions to situattons that indicate feelings (both posittve and
negattve). :

Discuss consequences of different responses to the same situation. (Go
through each situation.)

Discuss how the way we respond is our choice and that by that choice
we also choose the consequences.

g &~ LN

COMMENTS

PERFORMANCE INDICATORS

The elementary student will be able to:

2.2: Demonstrate effective skills for interacting with others.

2.3: Demonstrate skills in resolving conflicts with peers and adults.

EVALUATION
Students will have discussed different responses, the consequences of
each response and how we choose our response with the ensuing

consequences.

RESOURCES
Attitudes and Values Reproducible Activities. Dealing With Feelings.

(Reproducible Book)

BESTCOPY AVAILABLE
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T \ HOW SHOULD | RESPOND? -

N

DIRECTIONS: The following sentences provide possible ways of reacting to a situation.
Think of possible responses to the situation. Choose the alternative you think is best and
consider what the consequences of the choice might be.

1. Another student calls you dumb.
You should:
A. Say °I'm smarter than you."
B. Ignore the person.
C. Plan to get even with the person.
D. Or

2. Your teacher said you were doing much better at your school work.
You should: ’
A. Smile.
B. Feel embarrassed.
C. Or

‘3. You find out that your little brother left your tape player on and the batteries are dead.
You could:
A. Say nothing and decide to put your things away in the future.
B. Tear up something of his.

> C. Tell your mother what a brat he is.

’ D. Or

4. Your best friend is invited to a party and you weren't invited.
You could: _ -
A. Say °I didn't want to go anyway."
B. Tell her or him you'll be mad if he or she goes when you can't.
C. Ask if you can go too.
D. Or,

J




MAKING PERSONAL DECISIONS

OBJECTIVE
Students will identify examples of personal decistons.

MATERIALS
No materials are needed for this activity.

ACTIiVITY . ,

1. Discuss the meaning of decisions and consequences.

2. Have students give an example of a personal decision they have made
recently.

3. Have students discuss why they made the decision the way they
did.

4. Have students identify some alternattves to the decision and what
might have been the consequences of those alternattves.

5. Create a level of awareness within the discussion as to the importance
of personal attitudes and values and how they affect an indtvidual’s
decistons.

6. Dtvide students into groups of four to five and have them engagein a
decision-making discussion on a current concern. (It may be a personal;
school, community, state or national concern.)

COMMENTS

PERFORMANCE INDICATORS
The elementary student will be able to:
9.7: Describe how decistions affect self and others.

EVALUATION
Students will have related an example of a recent personal decision and
identified other choices they had and what those outcomes may have been.

RESOURCES :
Attitudes and Values Spirit Masters. Deciston Making. (Activity Book)

Draze, Dianne. Options: A Guide For Creative Decision Making. (Activity
Book)

Making Decistons: You Can Learn How. (Filmstrip) '
Quest from Chronicle Guidance Publisher. {Assessment Instrument)
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Grade

Kitlafafalsis

g T . Currieutum Aﬂ.:-::f,:_: o

Lang. Arts/Reading.

Math

Health/Science

Soctal Studfes

Art/Music

Library Skills

Self-Concept

Interaction Skills

Orowth & Change

Achievement

Work and Leaming

Career Information

Responsibility

Needs of Soctety

e DlEnn|

Decision Making

Life Roles

Occupational Roles

Career Planning _

S



RULES: WHO NEEDS THEM?

APPE1S5

OBJECTIVE
‘Students will examine the need for rules and laws.

MATERIALS

¢ paper

¢ pencils

¢+ “Rules: Who Needs Them?" discussion questions

ACTIViTY

1. Have students sit in pairs with one sheet of paper and two pencils.

2. Have students draw two vertical lines on thetr paper.

3. When finished, tell the students they are to begin at the signal and the
first pair finished wins the game.

4. Give the signal to begin. (Students will realize they do not have the
necessary information to proceed.)

5. Have students discuss the need for laws and rules. (Provide reinforcement
for students who follow group discussion rules. Encourage listening
and accepting other opinions.)

6. Have students respond to the list of questions on the following page to
guide the discussion.

7. Conclude the acttvity by asking students why it is important to follow
rules and obey laws.

COMMENTS A
Sorne questions may require additional research and could be discussed in
greater detail at another time.

PERFORMANCE INDICATORS
The elementary student will be able to:

2.4: Demonstrate group membership skdlls.

7.1: Describe the importance of personal qualities (e.g.. dependability,
promptness, getting along with others) to getting and keeping jobs.

EVALUATION

Students will have identified several reasons why we need rules and laws at
home, school and in the community.

RESOURCES
Attitudes and Values Spirit Masters. Values Sptrit Masters. (Activity Book)

Berry, Joy Wilt. The Survtval Series for Kids: What To Do When Your Mom
or Dad Says...Don’t Hang Around With The Wrong Crowd. (Book Series)

What Would You Do? (Activity Book)

BEST COPY AVAILABLE
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Grade

Kl1]12]3faf5]8

Lang. Arts/Reading

Math

Health/Science

Soctal Studies

Art/Music

Library Sidlls

Self-Concept

Interaction Skills

Growth & Change

Achievement

Work and Learning

Career Information

Responsibility

Needs of Society

Decision Making

Life Roles

Occupational Roles

 Career Planning




RULES: WHO NEEDS THEM?

Discussion Questions

1.
2
3
4
5.
6
7
8

10.
11.
12
13.

14.

15.

Why weren't you able to play the game?

At what other times do we need rules and laws?

List some of the rules we have in school, at home and in the community.

What happens when a person breaks a rule at school? At home? In the community?
Who makes the rules at school? At home? In the community?

How do you show respect for authority? ,

Give examples of a time when it would be all right to break a rule or law.

;I;.ell why you think a person might take something from a store without paying for

What are the law.s regarding shoplifting in our community?

What happens to shophﬁerﬁ?

What are the laws about school attendance?

What happens to students who cut class?

What do you think is the most tmportant rule we have in school? Give reasons for

- your choice.

&

What 1s the most tmportant rule in your home?

What is the most tmportant law in our community? Give reasons for your choice.

e




WHAT DO | KNOW ABOUT MYSELF? APPEIG

| OBJECTIVE T ZT(;‘I.'* an
) Students will examine self through a self-appraisal questionnaire.
| ¢ "Self-Appraisal Worksheet" (on the following pages) ' Lang. Arts/Reading | ©
¢ pencil or pen Math
. Health/Science
ACTIVITY Social Studfes
1. Have students flll out.the "Self-Appratsal Worksheet." Art/Music
. Have students discuss the worksheet. ' Library Skills

2
3. Have students discuss their goals for junior high school.
4. Have students identify things they can do to prepare themselves for

junior high. KNGO ec
Self-Concept d

COMMENTS Interaction Skills
Worksheet should be kept in student folder. This activity can be repeated Crowth & Change | @

at a later date to evaluate progress.

PERFORMANCE INDICATORS MMMMt i
The elementary student will be able to:
1.5: Identify personal interests, abilities, strengths and weaknesses. Work and Leaming
3.2: Identify ways to express feelings. ' Career Information
} Responsaibility
! Needs of Soctety

EVALUATION

Students will have completed the “Self-Appraisal Worksheet,” shared their
answers and discussed their goals for junior high school. They will have
identified ways to prepare for junior high.

DecisionMaking | ®
Life Roles

RESOURCES ' OGocupational Roles
Attitudes and Values Reproducible Activities. Goal Getters. (Activity Book) Carcer Planning

Circles and Square Pegs. (Activity Book)
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SELF-APPRAISAL WORKSHEET

Name: Date:

[ feel most independent when

I feel best about myself when

I can solve my own problems best when

I would most like to tmprove

My good habits are

about myself.

Habits [ would like to change are

In my free time, I like best to

My favorite books this year are

My favorite TV programs are

I cooperate best with others when

1 like to talk to my friends about

My career goal is to became a

I get angry when

I like to be by myself when

I feell can be honat when

247
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The school subjects I like best are

1 feel the subjects I don't do as well as I could inare

The subjects | don't like are

I would like to learn more about

My goals for intermediate school are

I think the most important thing in my life is




APPE

PERSONAL TIME PIE
Grade

K{1[2f3[4]5]6] | OBJECTIVE
Students will describe how their time 13 spent during one day.

MATERIALS

Lang Arta/Reading | @ | | o “Categories of Activities” activity sheet {on the following page)
Math * pencil or pen
Health/Science
Social Studtes
Art/Music A -
1. Have students estimate the number of hours or parts of an hour in a
Library Sidlls typical day they spend in the suggested categories on the following
' activity sheet, .
2. Have students make a pie graph using their responses to the category
questions.

w_c — o | | 3- Have students discuss in groups the relationship between the amount

of time spent on an item of interest and success in that acttvity. Also,
Interaction Skills hd talk about areas in which students have been unsuccessful. These
Growth & Change areas could include low interest areas or areas in which skills were not
developed.
o — =4 | commeNTs

Work and Leamning | ® Students could compare their graphs with each other.

Career Information
Responsibility PERFORMANCE INDICATORS

Needs of Soclety The elementary student will be able to:
1.5: Identify personal interests. abilities, strengths and weaknesses.

Deciston Maldng Students will have constructed a pie chart showing the amount of time they
Life Roles ] spend on certain activities and discussed any relationships between time
Occupational Roles spent and success attained.
Career Planning
RESOURCES
Attitudes and Values Reproducible Activities. The Month-To-Month Me.
{(Reproducible Book)

BEST COPY AVAILABLE
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CATEGORIES OF ACTIVITIES

Estimate how many hours or parts of an hour you spend on each of the following areas
during a typical school day. Your estimates will not be exact, but they should add up to
24 hours. Make a pte chart using the circle at the bottom of this page.

How many hours do you spend:

sleeping

at school

working (at a paying job)
watching television

doing household chores
eating

doing homework

playing (games, sports, etc.)
reading

miscellaneous activities

-
N

N

N
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POSITIVE ROLE MODELS

Grede

K{1]12f3]4]s]s

——

OBJECTIVE
Students will identify positive role models who have chosen healthy,
productive lifestyles.

Lang. Arts/Reading

Math

Health/Sctence

Soctal Studtes

Art/Music

Library Skiils

MATERIALS

* paper

¢ pencil or pen
¢ chalk

¢ chalkboard

Self-Concept

Interaction Skills

Growth & Chmge

2

Discuss what a role model is.

Discuss people who win our admiration and respect and become our
role models.

Brainstorm a list of people the class members admire.

Dtvide the class into pairs and have the students interview each other
about the role model of their choice.

Share the results in a conversation circle,

g s b=

Achievement

Work and lnnﬁng

Career Information

Responsibility

COMMENTS
Have students identify reasons they admire these people — qualmes and
characteristics they possess, posmons they hold, etc.

Needs of Soctety

PERFORMANCE INDICATORS
The elementary student will be able to: ,
1.3: Describe how behavior influences the feelings and actions of others.

Decision Making

Life Roles

Occupational Roles

CamerPh.nxurgL

EVALUATION
Students will have defined “role model” and identified some individuals who
for them represent this description.

RESOURCES
What Would You Do? (Activity Book)

BESTCOPY AVAILABLE
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-Additional Resources

The following resources provide additional {nfor-
mation and activity ideas for use in your class-
room. They are referred to on the activity pages
throughout this book. The publisher or whole-
saler that distributes each resource is listed in
parentheses after each entry. You can find out

~more about the resources by contacting the
companies at the addresses listed at the end of
this section.

vsC

The following resources can be obtained through

the Vocational Studies Center. For more informa-.

tion, contact VSC at the University of Wisconsin
— Madison, School of Education, 964 Educa-
tional Sciences Bullding, 1025 W. Johnson Street,
Madison, WI 53706 or call 1-608-263-2929
and ask for VSC Publications.

Career Classroom Actlvtties. Teacher resource
material containing photoready copies of lesson
plans, worksheets and acttvity sheets based
on the Wisconsin Developmental Guidance
Model. :

Career Exploration Workbook. Student workbook
containing exercises and activities to help
students develop career awareness,

Children's Dictlonary of Occupations. Illustrated
reference that introduces students to work
and the variety of jobs available.

Occupations Digest. Written at the flfth grade
level, this digest includes occupational de-
scriptions, worker likes/dislikes, starting sala-
ries and general outlook information.

BEST ©  + AVAILABLE

ACTIVITY/REPRODUCIBLE BOOKS

Attitudes and Values Spirit Masters. Me, Myself
and I, All About Me. Decision Making and
Values Sptrit Masters. (Opportunities for
Learning)

Attitudes and Values Reproducible Activities.
Dealtng With Feelings, Goal Getters and The
Month-to-Month Me. (Opportunities for Learn-
ing)

Blig Book of Study Skills Reproducibles. (Oppor-
tunities for Learning)

Career Activity Books. The Career Workbook.
(Opportunities for Learning)

Circles and Square Pegs. (Opportunities for
Learning)

Communicating to Make Friends. (Opportunities
for Learning)

Decision Making for Success in Life Series. Per-
sonal Skills, Soctal Skills and Swvival Skills.
(Social Studies School Service, Educational
Insights, ©1985)

Draze, Dianne. Options: A Guide for Creative
Decision Making. (Social Studies School
Service, Dandy Lion, ©1982) ’

Eddy, Arlene and Vera Gierman. Career: A Hand-

. book of Elementary Classroom Ideas to Mott-
vate the Teaching of Career Education. (Social
Studies School Service, Educational Service,
Ine.)

Famette, Cherrie et al. At Least A Thousand
Things To Do: A Career-Awareness Actvity
Book. (Social Studies School Service, Incen-
tive Publications)

Farnette, Cherrie et al. I've Got Me and I'm Glad:
A Self-Awareness Activity Book. (Social Stud-
tes School Service, Incentive Publications)

Farnette, Cherrte et al. People Need Each Other.

. (Social Studies School Service, Incentive
Publications)



Follow Directions Carefully. (Opportunities for
Learning)

Funes, Marilyn and Alan Lazurus. Popular Ca-
reers. (Social Studles School Service. Learn-
ing Well, ©1983)

Gahris, Cindi. Career Education. (Social Studies
School Service, Good Apple. ©1983)

Games Children Should Play. (Opportunlties for
Learning)

Griswold, Vera Jo and Judith Starke. Mult-
Cultural Art Projects. (Social Studies School
Service, Good Apple, ©1982)

Hastings, Jill M. and Marion Typpo. An Elephant
{n the Living Room. (Social Studies School
Service, Compcare, ©1984)

Jackson, Alice. Leaming Units tn Careers. (So-
cial Studies School Service, Instructo/
McGraw-Hill)

Leaming to Think and Choose. (Opportunities for
Learning)

Lipson, Greta and Jane A. Romatowski. Ethnic
Pride. (Soctal Studies School Service, Good
Apple, ©1982)

Ourth, John and Kathie Tamarrl. Career Cara-
van. (Social Studies School Service, Good

Apple)
Science Activity Packs. Plants & Animals.
(Opportunities for Learning)

Self-Concept Series. Choosing and Cooperating.
(Social Studies School Service. Good Apple.
©1981-1985)

What Would You Do? (Social Studies School
Service. Educational Impressions, ©1987)

You + Me = Us. (Opportunities for Learning)

ASSESSMENT INSTRUMENTS

Dunn, Rita and Kenneth Dunn. Educator’s Self-
Teaching Guide to Individualizing Instructional
Programs. (Parker Publishing Company. Inc..
©1975)

‘Quest. (Chronicle Guidance Publications, Inc.)

BOOKS/BOOK SERIES

Aycox. Frank. Games We Should Play In School.

(Social Studies School Service, Front Row
Experience, ©1985)

Bennett, Willilam. What Works — SchoolsWithout
Drugs. (U.S. Department of Education)-
Berry, Joy Wilt. The Survival Series for Kids:

What to Do When Your Mom or Dad Says. . .

Don’t Hang Around With the Wrong Crowd.

(Social Studies School Service, Living Skills
Q °ress. ©1981-1983)

Changing Years Sertes. My Joumnal of Personal
Growth. My Relationships With Others. My
Changtng Body and My Choices and Dect-
sions. (Opportunities for Learning)

Dictionary of Occupational Titles. (National Labor
Market Resources, U.S. Department of Labor)

Food, Fitness. and Health (Opportunities for

" Learning)

Krementz, Jill. How It Feels When Parents Dt
vorce. (Social Studies School Service. Knopf
©1984)

Occupational Outlook Handbook. (National Labor
Market Resources)

Newman, Susan. You Can Say No to a Drinkora
Drug. (Social Studies School Service, Per-
igree, ©1986)

Parkinson. Robert A. Growing Up on Purpose.
(Social Studies School Service, Research Press,
©1985)

Rattray. Jamie et al. Get High on Life Sertes —
Kids and Alcohol, Kids and Smoking, and Kids
and Drugs. (Social Studies School Service,
Health Communications)

Seixas, Judith. Alcohol: What It [s, What It Does.
(Social Studies School Service. Greenwillow)

Spinoff. (National Labor Market Resources)

CASSETTES

Schrank, Jeffrey. Effective Commumnication. (Soctal
Studies School Service. Learning Seed. ©1985)

FILMSTRIPS

Alcohol: What Do You Know? (Sunburst Commu-
nications, ©1984)

Charlie Brown's Career Education Program. You
May Be Moving. How Do You Want To Live?
and Letsure Time Is Important. (Social Stud-
fes School Service. Random House School
Division)

Dealing With Failure. What (s Failure? and Life
After Fatlure. (Opportunities for Learning)

Developing Good Work and Study Habits. How
To Study, Followtng Dtrections, Opening New
Doors, Looking Up Facts and Information, What
To Do When You Fail, and Oral Reports: How
To Talk Out Loud. (Opportunities for Learn-
in

Dcvelg:nng Seif-Confidence. The Talent Show:
Mr. Avery's School. Mom and Dad, and The
Best You Can Be. (Soctal Studles Schood
SeMce. Learning Tree)
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The Group and You: Handling the Pressures.
How Groups Work and Three Problems.
(Sunburst Communications. ©1984)

Jobs for the '90s. Where You FitIn, The Doers and
the Thinkers. The Creators and the Helpers.
and The Persuaders and the Organtzers.
(Sunburst Communications. ©1986)

Learning to Cope. (Opportunities for Learning)

Learning to Learn. Study Habits, Taking Notes.
Reports and Prolects, and Taking Tests.
(Opportunities for Learning)

Making Decisions: You Can Learn How. Why
Make Decistons? and Dectstons Step-By-Step.
(Sunburst Communications)

Relationships and Values: What Really Matters?
Friendship: Caught (n the Middle. (Opportu-
nities for Learning)

Who Am I? Looking at Self-Concept. WhatIs Self-
Concept and Four Steps to Changing. (Sun-
burst Communications, ©1984)

Why We Work. (Soctal Studies School Service.
Learning Tree)

GAMES
Can of Squirms. (Opportunities for Learning)

POSTERS

Learning About Careers. (Social Studies School
Service, Marvel)

Leamning Environment Bulletin Boards. The Com-
munity. (Opportunites for Learning)

Living Together in America. (Social Studies School
Service, David C:3ok)

USOE Chart of C&. eer Clusters. (National Labor
Market Resources)

Valuing Yourself: 22 Ways to Develop Self-
Esteem. (Opportunities for Learning)

VIDEO

Olney. Claudel V. Where There's A Will There's
An A: How To Get Better Grades in Grade
School. (Chesterbrook Educational Publish-
ers, ©1989)
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Large Group Guidance Activities

Activity 3.12 APP F1

Coping with Stress at School:
Using Relaxation and Imagery
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Grades 4 to 12

To help students learn better study techniques, relaxation techniques
when anxious, and to be better-prepared and less anxious about taking
tests, and so forth. '

Have copies of “Muscle Relaxation” and the “Simple Form of Relaxing”

handouts available for each student; newsprint, and felt tip pens.

You might say: A lot of people get nervous and feel anxious when they are
about to take a test. What is anxiety? (Let someone define this for the
class.) We tend to get anxious about tests from four concerns: (Have these
written on the board prior to beginning this activity.)

1. Concerns about how others will view us if we do poorly.
2. Concerns arising from threats to our own self-image.

3. Concerns about future security.

4. Concerns about not being prepared.

These concerns can trigger bodily reactions such as not being able to sleep or
eat before a test. Also, test anxiety can disrupt your thoughts while taking a
test so you can’t concentrate well or you blank out what you’ve studied. Today
we are going to do two activities that will help us relieve our test anxiety so we
can do our best on the tests we need to take.

Next, divide the class into small groups. Tell each group to come up with
four or five ways in which students can be better prepared for tests so
that they will feel less anxious going into the test. Give themn an example
from the list and then move around the room from group to group
helping them come up with ideas—ask them to brainstorm, to be
creative! Have them write their answers on large newsprint (using felt tip
pens) and tape them up on the wall. After frve minutes, have each group
explain their papers. The list of ways to be better prepared will most
likely include some of the ideas below:

‘1. Make sure you know what kind of test you’r‘eltaking (multiple
choice, essay, etc.).

2. Take good, clear notes during class.

3. Make an outline of the chapters the test will cover.

4. Explain the information you need to know into a tape recorder
using your own words. Play it back while you are gettmg ready for
school, and so forth.

5. Begin studying earlier, not just the night before—stop
procrastinating!

6. Take study breaks to exercise.

7. Mnemonic devices. (You may have to explain this one.)

I iafiig

8. Learn to relax. ~JJ
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Section (! Academic Survival Skills

Activity Il You might say: One of the most irthportant ways to relieve test anxiety is by
leaming to relax. Relaxation can be achieved by using your imagination. We
are going to try to use our imagination today to leam to relax.

Ask the students to become comfortable in their ¢hairs and to close their
eyes. Tell them to listen carefully while you read (and to picture in their
mind) what you are saying. However, ask them not to focus on your
words, i.e., just hear what you say and not to concentrate on your words.
Read the following, pausing several seconds between sentences giving
students time to bring the images to mind.

Close your eyes, settle back in vour chairs and imagine that you are in
the cockpit of a spaceship preparing for take off. Take a slow, deep
breath, inhaling through your nose as you imagine yourself breathing
pure oxygen in the cockpit. Hold your breath for a moment and imagine
the power you feel as the spaceship takes off. Exhale slowly as you relax
knowing that your space flight has begun and visualize your lungs
emptying out. Feel your chest and body relax as you sink deeper into your
chair. Take another deep breath of the pure oxygen, inhaling through
your nose and visualize your lungs filling up. Then exhale slowly. Now,
let yourself breath normally and let the "air breathe you.” Become aware
of your body. Feel your feet and legs. Imagine thein becoming very heavy
as the force of gravity pushes yoi: down. Imagine your back and
shoulders, arms, hands and head becoming very heavy. The force of
gravity has made them too heavy to lift. As your spaceship proceeds into
Ay space, imagine what it would be like to move into outer space. Imagine
/ ' yourself drifting weightlessly. Imagine the deep, pure blue color of space
all around you. Imagine how the earth looks far off in the distance,
getting smaller and smaller as you relax more and more. Imagine stars
and planets moving past you in the distance. Now, imagine yourself
moving into a space of bright white light. You are approaching a star. As
you draw closer, you are surrounded by its glow. Imagine feeling warm
and comfortable as you relax in the glow of the star. If disturbing
thoughts or feelings enter your mind as you enjoy the feeling of being
surrounded by the warm bright light of the star, allow them to pass by
you just as you imagine planets and stars passing you by on this voyage.
Let these thoughts and feelings fade into the distance, leaving them
behind you in the same way that you imagine a comet disappearing over
the horizon. Now, slowly open your eyes. '

\\—/.

Have a few students share their experience with the class and use your
best facilitative counseling skills —do not give untimely advice, do not
interpret, and so forth. Then, tell the students: You can use this technique
yourself. You may want to create another image which may relax you, such as:
imagine yourself horseback riding along the beach, water-skiing on a calm,
.beautiful lake, skiing down a frosted white mountain, floating in a boat in a
calm lake, floating over the beach in a large blue bubble, and so forth. When
should you use your imagination to relax? (the night before the test, that
mcrning before you go to school, a short imagery trip right before the

' test) Sometimes it helps to imagine taking the test and doing well on it. That
is, see yourself calm, confident and doing well! Then, give each student a
copy of the fantasy you just had them experience. You might say: Today

BESTCOPY AVAILABLE 256
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Large Group Cuidance Activities

we have discussed ways to be mnore relaxed and prepared for tests. We have
come up with specific ways to study (refer to the lists on the wali) and we
have learmed a way to relax through imagery. Then, give the students the
“Muscle Relaxation” and the “Simple Form of Relaxation” handouts.
Suggest that before they take a test in the upcoming week that they try
doing the “Muscular Relaxation” and the meditation exercise from the
handouts.

Muscle Relaxation

Begin by finding a spot on a bed or chair and getting really comfortable.
Tell yourself, “1 am going to relax completely and let all my tension just
float away.”

1. Take a deep breath and hold it (count backwards from 5 to 0).
Exhale slowly letting yourself become like a warm, wet rag-doll all
over as you relax. Repeat to yourself.

2. Tense your right arm and hand and make a fist. For 20 seconds,
keep the arm tense and every other body muscle relaxed. Breathe
regularly and slowly. Then slowly, relax that right arm. Notice that
it feels loose, limp, and heavy. Repeat the “tensing” for 20 seconds.

3. Do the same with the left arm. Notice how the tension flows out
when you release it. Repeat the tensing for twenty seconds and
relax. Spend a minute letting your whole body relax.

4. Focus attention next on your right leg. Tighten as many muscles as
you can. Hold the tension making sure that all other muscles are
relaxed and that vou are continuing to breathe regularly. After 20
seconds, release the tension. NOthE the relief as the tension flows
away.

5. Repeat for the left leg.

6. Now tense your left arm and right leg. Keep all other muscles
relaxed. Hold them for 20 seconds. Then relax. Let your whole
body drift into deep, deep relaxation.

7. Now tense your right arm and left leg. Hold the tension. Be sure that
you're breathing regularly and that all other muscles are relaxed.
Release all tension and let relaxation flow in to take its place.

8. Now contract the muscles in your lower back and arch your back.
Hold this tension for 20 seconds. Release the tension. Notice how
relaxed your body feels.

9. Now shrug }'/our shoulders as if vou are trying to touch your ears.
Hold this until you feel an aching in your shoulder muscles. Allow
your shoulders to move down, way down, and feel the relaxation.
Check to see if all your muscles are heavy and relaxed.

10. Now push vour head back on vour chair or pillow. Contract those
muscles in the back of your head and neck by pushing against the
chair or pillow. Keep all other muscles relaxed in your arms, legs,
and back. Now release the tension letting your neck muscles
completely relax as deeply as you can.

Qs
~dJ
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Section Ml Academic Survival Skills

A Simple Form of Relaxation

Find a comfortable place wheré you won't be disturbed for 10 to 20
minutes and follow these directions. Once a day works best.

l. Sit comfortably and quietly.

2. Tell yourself that you are gomg to use the next 10 to 20 mmutes to
relax yourself.

‘3. Surrender the weight of ybur body, allowing the chair, or floor to
© support you. '

4. Close your eyes, gently cutting out all visual distraction.

5. As you inhale, repeat to yourself: “I AM...

6. Asyou exhale, repeat “RELAXED.” Practice this. Repeat several
times.

7. Continue to breathe normally—not trying to change it in any wav.
Just visualize it happening and continue to repeat: “I AM” with
inhalation; “RELAXED” with exhalation.

8. As your mind wanders, gently bring it back to the awareness of
your breath as it enters your nose and back to your statement; “I
AM RELAXED.”

9. Continue doing this for as long a time as you have established (15
) to 20 minutes minimum).

10. To conclude, discontinue the phrase and slowly stretch your hands
and feet, your arms and legs, your whole body.

11. Open your eyes a sliver at a time—like the sun coming up in the
morning and continue on your way.

BEST COPY AVAILABLE
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CONF11
AND ME

Answer each question as honestly as you can.
The purpose of this exercise is to see how you
handie conflict situations.

CONFLICT SITUATION WHAT | USUALLY DO HOW | FEEL

When someone calls my
mother a name . . .

When someone blames me for
something | didn't do. . .

When someone pushes me or hits
me for no reason. . .

When someone steals my pencil
or money. . .

When someone “puts me down’ or
makes fun of me. . .

When someone teils me to do
something | don't want to do. . .

When someone talks behind my back
and says things that are lies. . .

N OO~ WIDN] -

WRITE “A" IF YOU AGREE OR "D" IF YOU DISAGREE WITH THE STATEMENTS BELOW:

As long as there are people, there will be conflict.

A conflict can be as small as an argument or as large as a war.
_— In aconflict, there will always be a winner and a loser.

____ Contlicts between individuals or nations can sometimes be resolved in ways other than violence and war.
When | get angry |
amnot ______ satistied with the way | now solve conflicts.
( @ would wouldnot ___ like to learn wqyg\tj soive conflicts.
ERIC =Y
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In a tug of war, there is a winner and a loser. ltis a \
contest to determine who is physically stronger.
Wouldn't life be simple if we could

deal with all conflicts like a

tug of war? But the

' w4 Strongest person in a
conflict is not

R

{

%

f
Q

®

V7,

always right and
the bully in a
fight does not
always win fairly.

4
o) - S

When we are angry,
we often perceive
the other person as an
enemy or opponentin a
contest. Like a tug of war, we
think of either winning or losing.

It is difficult to remember that we
both have the problem — not
“me against you" but both of us tied up
together with a common problem to be
worked out.

REMEMBER. . .
When there's a ..
conflict to be solved, '; ,
you're BOTH responsible pyyA

for finding a solution. N Y
WA\

( >
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PUTTING IT TOGETHER

Read the foilowing situations. Tell how you would deal with them.
SITUATION AS AN “ENEMY” | WOULD AS A “FRIEND" | WOULD

Someone:
calls you a name

o
N
ool L]

Ll el el Ll

pushes you

takes your pencil

gets in front of you
in tine

steps on your foot

//'/////I///I///////I’/’I///I’t._ Rl Cl el el il el el el

Do you treat “enemies” differently from friends? Why282-

O YOUR CHALLENGE! o List three ways you could turn an enemy into a friend.
PIITITI I I T g I I I I ITIIITI I/ I IIIIII I IS I TSI ETISN 2ol
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have the same
/ee//'ngs even

RULES
FOR FIGHTING FAIR

1. Identify the problem.

2. Focus on the problem.
s
3. Attack the problem, not the person.

4. Listen with an open mind.

et

5. Treat the other person’s feelings with respect.

4

‘ 6. Take responsibility for your actions.

"/ In a tug of war or a boxing match it's you against me

with rules for fighting fair. However, a real conflict situation
should not be like a tug of war, but you and me together
against a common problem.

Blaming \§ 5
won't do
any good

3 it's difficult to fight fair when we are fighting mad. We feel threatened S
and often our angry emotions block our good judgments. Fortunately, there are rules
we can learn to fight fair in a real conflict situation. By learning these rules we can become

capable conflict soclvers and be more caring people.
Remember, the goal of fighting fair is to make everyone a winner!
WHAT DO YOU WIN?

There is better understanding. There is a feeling of trust.
Feelings are brought into the open. Everyone feels good about the solution.
People respect each other. No one is hurt, physically or emotionally.

PUTTING IT TOGETHER:

Solve the following conflicts, first unfairly and then fairly.

SITUATION UNFAIRLY FAIRLY

Two kids want the same book.

Someone calls your friend a bad name.

You want to go to the movies;
your mom wants you to do chores.

BEST COPY AVAILABLE
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YOUR CHALLENGE!
)
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BRINGING (p THE Py o BOSSING
' ® THREATS

PUSHING, HITTING, E
- PUT-DOWNS

1 L\ST N

gLAM
Everyone likes to be treated with respect. Yet .
when we are frustrated and angry, we sometimes T L YOUQ BEHAV’O
forget to fight fair. Study the FOULS. How do they ¢4 ‘ Q
make you feel? '

Do you think that the other person feeis the CHARACTERS: Lisa and Jane, classmates.

same way? The girls haven't compieted their science projec:
which is due today.
ow do FOULS affect a conflict? Lisa: It's your fault. You were always too
‘ busy to do anything.
Jane: When you blame me, | feel mad. We
A referee makes sure thateveryone follows the are both responsible for the project
rules and is treated fairly. When you are having a Lisa: How could | do the project when

conflict you are the referee. It is your
responsibility to make sure that you follow the
rules for fighting fair.

PUTTING IT TOGETHER

BE A REFEREE! Read the folilowing scenes.
Underline words and actions which show
FIGHTING FAIR. Circle words and actions which
show FOULS. 1

you didn't give me the materials?
You always want everything for
yourself and you never share.

Jane: Blaming isn't going to get our
project done. Let's ask the teacher if
we can bring it in tomorrow.

Lisa: Okay. I'il come over right after

school.

CHARACTERS: Jose and Alberto, teammates.
Alberto and Jose are playing baseball. Alberto

keeps missing the ball. \
. . s CHARACTERS: William and Leroy, good friends
Jose: What's the matter with you? Why \ \ o ) .
can't hit the ball? l William wakes up late. His mom yells at him. He
antyou N , e . M\ \\ arrives at school without his homework. Leroy
Alberto:  Shut up, stupid. You're not so ! m o .
perfect yourselt greets him with a friendly slap on the shoulder.
yourselt,
Jose: (pushes Alberto) Who you calling stupid? William:  Keep your hands to yourself!
Alberto: I'm telling. (rubs his arm) Leroy: Hey, man. I'm sorry. | only wanted to
ose: You tell and you're dead after school. say hello. What's wrong?
' on
<04

YOUR CHALLENGE!
© ,.write the first skit so that either Jose or Alberto uses the Rules for Fighting Fair. Share.

Copyright © 1985 Grace Contrino Abrams Peace Education Foundation, Inc.



When resolving a conflict. it is important to remember:

You both have teelings and 1t 1s dithicult to You both have a point of view and neither of you
communicate when you feel angry, hurt, ts 100% right or wrong.

’{"ghtened. sad. Everyone 1s not out to get you. Solve conflicts

You both have the problem and both must work ~ as a friend. not an enemy. .
together to resoive it. Fight fair.

Many conflicts can be resolved by simple strategies. Learn them, use them. Soon they will become an
“automatic” part of your behavior.

0O.K., tomorrow
. you can go SHARE

first. People's feelings become
more important than things.

You go
first today.

CHANCE

; \‘ e , Es Luck decides who wins. Both sides
must agree to accept the "flip of
TAKE TURNS %Q ’ . the coin,” the "draw of the straw,”

Everybody wins. etc.

COM}PROMISE | ' CHANCE POSTPONE
Both give up something ' Put off resolving the conflict until
and both get something. COMPROMISE you are more in control.

POSTPONE

or me it's a pleasure “‘
to let you go first all

the time. o
"

I'am going ) O.K., go
ahead.

APOLOGIZE
“I'm sorry” doesn’t mean “I'm wrong."
HUMOR It lets the other person know that you are
A good laugh works sorry about the situation. AVOID

miracies. Remember . .
to laugh at the problem Sometimes it's not worth
and not the person. the bother. Lgt the other
GET HELP person have it.
People who may be counted on for
a fair decision include friends,
parents, teachers, religious leaders,

YOUR CHALLENGE!

List three conflicts that students your age have. Make cartoons to solve each conflict using some of the above

strategies. ~
"N
U3

ERIC .
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All the strategies in the world won't help you resolve
conflictifyoudon't communicate in caring, non-threatening,
language. Language is the most eflective way that
humans have to express their needs; yetianguage
often blocks communication. Language can escalate
or de-escalate a conflict depending on how it is used.

Is it possible to communicate effectively when
you are frustrated and angry? Psychologists say yes.
Ditticult, but possible.

CREATIVE J
COMMUNIC]

HERE ARE SOME SUGGESTIONS TO HELP YOU | | t"
PRACTICE NON-THREATENING COMMUNICATION SKILLS.

WHEN SOMEONE . . . TRY . ..

name calls or puts you down............... John,* | don't like it when you call me a name.
Do you want to tell me what's wrong?

calls your mother a name...... ceres.........Mary, | feel angry when you call my mother a
name. If | did something to you, please tell me
about it.

PUSHES YOU . iivirnaernneerenersssorsonssnscnnas William, | don't like being pushed. Please stop.

blames you for no reason ................... Rosa, I'm sorry that you feel that way. What
can we do to work things out?

tells a lie about yOU.........ceevvenneen....... RObert, | feel bad when you say things about
me that aren't true. Please tell me why you are
angry.
*Using the other person 's name gives a feeling of respect and opens communication

PUTTING IT TOGETHER

_ Try your skiit at using “I CARE" language for each of the following:

Mom blames you for something your brother/sister did

Friend dares you to do something dangerous

Older brother/sister teases you

Family member “snoops” in your things

Teacher blames you for talking too much

YOUR CHALLENGE! 268

With a classmate create a puppet skit using one of the above situations.

Copvright © 1985 Grace Contrino Abrams Pesce Educstion Foundation, inc.



ot T mow mONEY-|
: 2 masT OF ALl
YOU HavE TO
CALM OOWN

L COOKIE AND
" 6 TERQ'BLE’ £O ~E )
Ex ANDER AAR HaVING
A‘;fc,@gsr AQGU"“"".Y
THEY VE EVER HAD™

CHILOQENT
m'r,’ ﬂwn, ——
UsTEN TO Ll

Permissjo
Putting It Together " Eanted
Select one of the following situations and write a script for a puppet play. Use i Care” language in your dialogue.
. George is watching his favorite TV program. His brother changes the channel.
. Grace's parents are always giving her too many chores and she feels that she has no time for herself.
. Matt and his friend can't decide what to do. The friend always wants his way.
. The school bully threatens to beat up Dennis, the new kid. after school. .
. Rochelle's classmate grabs her pencil. saying that it is hers. BEST COPY AVAILABLE
Robert said some mean things to his friend. Now he’s sorry and wants to make up.
. Anna wants to taik to her mom, but her mom always seems to be too busy.
. Mark’s friend just found out that Mark said some things about him. The friend demands to know why.

o~
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APP G4

BEHAVIOR MEANS We often hear our teach2rs ird pa-ents speak aboul
our behavior We know that tnere are umes when our
behavior causes them to be unhappy with us.

And there are times when their behavior
causes us to be unhappy.

When our behavior clashes with
our family, friends, or classmates,
we end up frustrated, angry,
or fighting.

Check your definition with a dictionary.

It's not my fault-that's
just the way I am.

WHAT DO YOU THINK?

Is our behavior innate - something we are born with - or do we learn it?
~Canwe change the way we behave? LET'S INVESTIGATE!

How important were the following sources ‘
in shaping your behavior?

f Put an X in the column you think best
describes the bebhavior.

BEHAVIOR LEARNED INNATE h / Circle one number in each category.
Breathing
Biting your nails .

- Low High
Yawning
Helping someone Family 1 2 3 4 5
Pitching a ball School 1 2 3 4 5
Blinking Religion 1 2 3 4 5
Drawing on walls Friends 1 2 3 4 5
Eating COffectly Comics 1 2 3 4 5
Fig'h.ting Video Games 12 3 4 5
W”"”9 a poem Books/newspapers 1 2 3 4 5
Sneezing ‘ Movies 1 2 3 4 5
Na.me calling Television . 1 2 3 4 5
Lying Music 1 2 3 4 5
Stopping at red lights

. _ List the three sources in order of importance
Was it difficult to decide where to that you think had the most influence in
put some of the behaviors?.Why?
k shaping your behavior: Any others? )
™ ™
2068
+  YOUR CHALLENGE! Do you have a behavior that you would like to change? How might you do it?

Q

Copyright © 1985 Graca Contrino Abrams Pesce Education Foundaton, Inc.
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Do you always behave the
same way, no matter where you
are? Do you always eat the same way — athome, in a
restaurant, or in the school cafeteria? Is the way

you talk to your friends different from the way
you taik to your teacher?

When are behaviors appropriate
or inappropriate?

Let's find out. ) = -

Complete the chart by piacing a ¢check in the column where you think the behavior beiongs:

A = Appropriate | = Inappropriate D = Depends

BEHAVIOR A 1 1 D
Lying , PUTTING IT TOGETHER )
g'um'ng class Oid you have trouble deciding in which

nging - column to put some behaviors?
Combing hair
Running in the hail
Taking out the garbage Did some behaviors depend on other things?
Throwing a rock at a dog Explain.

Reading a book

Cursing at someone

Chewing gum

Borrowing without permission
Spitting water at someone
Talking back to parents Are there some behaviors which are always
Hitting someone appropriate?

Coltecting toys for poor kids

Did any of your classmates disagree about
where a behavior shouid go? Why?

List some appropriate classroom behaviors:

How do they help the learning environment?

List some inappropriate classroom behaviors:

How do they hurt the learning environment?

INAPPROPRIATE BEHAVIOR CAN CAUSE CONFLICT. WHY DO YOU THINK THIS IS SO?

269
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YOUR FACE IS A M|
“OF YOUR FEELINGS'

DIRECTIONS: Draw facial
expressions to fit the following situations.

At the dentist Q

Surprise birthga Y party

ol
gay of et
ast
§
3
; ch 7.‘94/}7
,als YOU' lun Alone at home, watching
So’meone sté a scary movie

l: M C Copyright @ 1985 Grace Contrino Abrams Peace Education Foundation, Inc.
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My family has just finished dinner. Robert IS watching television. Anna has
begun her homework. | am on the telephone. Suddenly my Mom explodes, “"How
come all of you become so busy when it's time to do the dishes? Every nightit's the
same old story.”

lrespond angrily, "From the minute you get home from work, you begin picking
on me!" . i

Sound familiar? When other people’s anger is directed towards us,”we often
respond inthe same way. Why isitthat another’s angry leelings bring out our own?

Do you think it is possible to respondto an angry personinacalmand courteous
way? What effect might that have on an angry person? Let's go back to the story
and analyze the conflict.

PERCEPTION OF THE PROBLEM:

FEELINGS:

1ICT:
IDENTIFY THE CONFL Mom ’___.———————/
- Mom I
- — hey——
// Terty

I

angry with Yy
contributing‘

think! What is
7 How canyouy

ou. STOP and
othe prob|em

REMEMBER: wh !
making the person ang
nelp the situation?

en other people aré
y? How are you

PUTTING IT TOGETHER:

Complete the following chart as honestly as you can

—

ANGRY PERSON WHY SHE/HE GETS ANGRY HOW | CAN HELP s
WITH ME THE SITUATION <

parent

brother/sister

teacher

friend

classmate

other _
YOUR CHALLENGE! 271

Write an ending for Terry's story, so that the conflict ends in a constructive manner. BESTCOPYAVA"-ABLE

Q
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UBSERDING
CONFLICT

DIRECTIONS: - 45‘ -

Keep a record of conflicts you observe over the nexttwo or three days. Trytobe as
accurate as you can. Report only what you see and hear.

CONFLICT 1 CONFLICT 2 CONFLICT 3

WHO is
involved?

WHERE?

(classroom,
playground,
home, etc.)

WHAT is being
done or said?
(actions, woras)

HOW does the

conflict end?

(constructively,
destructively)

-

v,

,‘ -
YOUR CHALLENGE! < (2

Select one of the conflicts and suggest -other ways that it could have been resoived.

Q Copyright © 1985 Grace Contrino Abrams Peace Education Foundation. Inc.




TRAPPED O\ ESCALATOR

At times a simple conflict can get out of
hand and end in violence. It can happen so
quickly that we wonder what we said or did
to cause such an eruption. Sometimes the
tone of our voice. the expression on our
face, the way we stand, and how we use our
hands (our body language) give a message
that may escalate a conflict.

"THE DANCE"

Tammy and Lori were best friends. They
did everything together. They loved to taik
forhours on the phone, or go to each other’s
houses and listen to their favorite records.

One day a new boy. Alfredo. entered the
class. All the qgirls liked him and each one
tried to get Ai's attention. Tammy and Lori
talked about Al a iot.

The trouble began at the Valentine's Day
dance. Al kept asking Tammy to dance with
him. Lori sat with herarms tightly folded and
stared at them.

Toward the end of the evening, Tammy
went over to ask Lori if she was having a
good time. Lori stood stiffly without looking
at Tammy and walked away.

Tammy shrugged her shoulders saying,
“What's your probiem?”

The next day at lunch, Lori sat with some
girls at another table, away from Tammy.
They were giggling, with their heads close
together.

Tammy stormed across the room with her
hands on her hips. She demanded to know
what Lori was telling the girls about her.

Lori laughed and replied. "It's for us to
know and for you to find out.”

With her fist clenched, and eyes glaring,
Tammy moved toward Lori. Lori shook her
fist and called Tammy a name. The other
girls at the tabie were all laughing. One of
the girls whispered, “Don’t let her push you
around Lori.” Tammy lunged forward and
shoved Lori.

Complete the chart and discuss.

APP G7

spat
escalates

Reprinied with permisswon of The Migmi Her

By AL MESSERSCHMIDT
Herald Staff Writer

The argument began more than tw(
years ago over several cats — cats tha
were using the lawn of Raul and Glady:
Viltres as a litter box.

The argument escalated Aug. 10 intc
shouts and curses over a wet, dirty rug —
rug that was dripping water on the lawn o
Julio Gutierrez.

The argument exploded Aug. 10 wher
Gutierrez, the cat owner, grabbed a single-
barrei shotgun, pointed it at the Viltres
house and fired twice. Gutierrez missed
Raul Viitres, but blew out a window of the
neighbor’'s home and peppered the ceiling
with shot.

A six-member Circuit Court jury se
Tuesday — after 80 minutes of deliberation
— that Gutierrez was guilty of reckiessly
displaying the shotgun.

What began with an argument over a cat
and turned into a two-year feud between
neighbors ended with a one-year jail
sentence for Gutierrez.e

PUTTING IT TOGETHER:

What was the original conflict?
What actions escalated the conflict?

Suggest ways that either family could have
changed the direction of the conflict.

YOUR CHALLENGE!

What kind of world would this be if
everyone used threatening words and
actions to “get their way”? Discuss how
those behaviors would effect the home,
classroom, playground, community and
world.

ORIGINAL CONFLICT |'ESCALATORS'OF THE CONFLICT WORDS / BODY LANGUAGE / FEELINGS i
TAMMY O~y
—
LORI
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CHAVEING

In“The'Dance.” Tammy and Lori said and
Jid mean things because they lacked the
skills necessary to deal constructively with
their hurt feelings. The girls’ words, actions,
and body language escalated the conflict,
Non-threatening words, actions, and body
language could have changedthe direction
and de-escalated the conflict.

Fortunately, because we are intelligent
human beings with the ability to make
choices, we have the power to change
directions,

How couid each person have helped to
change the direction of the conflict?

Lori
Tammy
Alfredo
Girls

YOU ARE IN CONTROL

Just think! You now have the knowledge
and understanding to change the direction
in a conflict so that it doesn’t hurt you or
others.

Use Rules for Fighting Fair and | Care

guage to change the direction of the
conflict in The Game.

Changing direction in a conflict is not
easy. Like all skills, it takes a ot of practice.
Here are more situations for you and a
partner to act out. Take a role and try your
skill. Then switch roles. Good luck!

Steven, age 16, wants to borrow the car.
His dad thinks he is using it too much.

Marcia’s mom can't stand her clothes all
over the floor. Marcia says her room is her
own business.

Susan feels that she is always getting
blamed for things that David does. David
thinks Susan gets away "with murder.”

. YOUR CHALLENGE

rite other '‘Changing Directions’
stories to give classmates to act out,

')

RECTIoNS

THE GAME

Last inning

of a tie game,

the ball comes

to you. You

drop it.

Team-mate

gives you

a dirty look.

You glare ' ( )
back.

Team-mate
calls you

a name.

You say, ,
"Who are you
calling that?"
Team-mate -
comes closer:
"You Stupid!”
You come I
closer with
fists ( )
clienched.

Team-mate

grabs your

shirt.

You shove

him.

PUTTING IT TOGETHER

Role-play the story using
non-threatening words,
actions and body language
to change the direction of
the conflict.

IToxt Provided by ERI
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What can you do when you see something that is causing a problem? You can take
responsible action to help solve the problem. Here's how:

APP G8
. . . N
? GET ORGANIZED @ o o L 9 J
Find people who share BRAINSTORM IDEAS ‘:
your concerns. List all ideas even wild What methods are we
6" and crazy ones. going to use?
Pick the ones that might
2 work. Information fact sheets
DEFINE THE PROBLEM Discuss possible . Letters to the Editor )
What do you want to o, consequences. Posters te
change? ¢ Identify your Marches/demonstrations
Why is it causing a spokesperson. ” Petitions :
problem? To whom? Come up with an action Speakers
Be specific. Write it down. o‘: plan. Contacting elected officials "
Role-play your strategy. Press conferences ¢
g Radio/television/press
GET THE FACTS . : ‘c.?verage
Study all sides of the ¢ vigils a

issue. Who is responsible
or in a position to make

changes? What has
already been done? * DO IT!
Implement the plar

STEPPIYG INT0

ACTION:

)
‘e
‘o
[

EVALUATION .
How effective were you this time? BEST COPY AVAILABLE

You may have to continue this process several times. Continue ..
with ditferent strategies until you are successful. ~ (9
Remember that the democratic process can only work when

citizens have the courage to face conflict fairly and deal
constructively with change. Our worid needs more people lik:

you!
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i ke B B BE S TR T e N R P oAt S A S S

Evaluate your progress. Are
you in control? Every few
weeks, take a look at your
goals. Are YOU satisfied? Are
" 1 acaring human being?

jigtatatargigighaiaioiaigigignand

WORK “WITH"
OTHERS AND NOT
"AGAINST" THEM

FIND GO EASY WITH
CONSTRUCTIVE CRITICISM. SAY
WAYS TO RELEASE CARING THINGS
ANGER AND MEAN THEM

CONCENTRATE ON
DOING THINGS
WELL

TALK OVER YOUR These suggestions wili help
HURT FEELINGS you feel good about yourself. DO SOMETHING
WITH PEOPLE YOU Think of others that you think FOR SOMEONE
TRUST will be helpful. ELSE

1.. Did this unit help you to understand yourself and others better? Explain.

2@ Which conflict management strategies have you found to be the most effective?
a)
b)

hg Which strategies have you found the most difficuit to use?
a)
b)

4.. What methods have you found to be most effective in handling your anger constructively?
a)

. = b)

l.\j This unit helped me most in the following ways:

278
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APP H1

“Developing Listening Skills”

A Counselor Activity

Overall Purpose:

Use this activity to introduce important communication concepts,
and to give students an opportunity to learn and practice skills
associated with active listening.

Materials:

One copy of the experience sheet, “Active Listening,” for each
student; chalkboard and chalk; several topics written on the board
prior to the session (see suggestions below)

Directions:

Tell the students that today they will be practicing one of the
most important communication skills they will ever learn —
Active Listening. Write the term on the board, underline the
word Active, and ask the students how they think active listening
differs from the kind of listening they do all day long, every day.

Accept all ideas and begin to facilitate a discussion about the

importance of listening. You might ask the students how they feel

when someone really listens to them, and what it feels like to be

interrupted or to realize that the other person didn’t hear a word

they said. In the course of your discussion, make the following

points about listening:

* Good listeners are rare.

* In most conversations, people are more concerned with what
they want to say than what the other person is saying.

* Good listening requires focus, concentration, and energy.

¢ To really listen, you have to keep an open mind and heart.

¢ Listening all by itself is the most effective way to help another
person solve a problem or make a decision.

Distribute the experience sheets. Go over the steps to active
listening.

a1
‘v(\} &8




Four Steps to Active Listening

1. Look at the person who is talking.

2. Listen carefully to his or her words.

3. Notice the feelings that go with the words.

4. Say something to show that you have been listening.

Discuss specific behaviors involved in each step. For example,
point out that listening to the words requires thinking about and
understanding their meaning from the speaker’s point of view.
Noticing feelings involves paying attention to the speaker’s tone

. of voice, facial expression, and posture, and empathizing —
imagining what it would be like to be in the speaker’s shoes.
Saying something back not only proves that you are listening, it
helps the speaker clarify his/her thoughts and allows you to check
to make sure you are “getting the message.”

Demonstrate with a volunteer. Ask a student to join you in the
front of the room and to talk for a couple of minutes about
something that is important to him/her. Instruct the class to
watch carefully and notice what you do. Allow the demonstration
to continue long enough for you to give four or five active listening
responses. Then thank the volunteer and ask the observers to
describe what they saw. Clarify the process and answer
questions.

Have the students form groups of six. Ask each group to choose a
topic from the board. In your own words, give the groups these
instructions:

One person at a time will speak to the topic for 1 minute. When it
is your turn, before you speak, you must give an active listening
response (restate or paraphrase) what the person before you said.
Look at the person when you do this. If you are the first person to
speak, you will restate the contribution of the last person.

Time the 1-minute intervals and signal when it is time to switch.
(The clear but unobtrusive tone of a chime or bell works well for
this purpose.) After every student has had a turn to speak, signal
the students to stop. Briefly ask each group how it went,
clarifying further, as needed. Then, if time allows, have the
groups choose a second topic and repeat the procedure.

Conclude the activity with a summary discussion.

280
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Discussion Questions:

What was the easiest thing about active listening.

What was most difficult?

How did it feel to be listened to?

Why do people so seldom stop and really listen to each other?
How do you think active listening helps people solve problems?
How does this process relate to listening at school, for example,
listening to the teacher and understanding assignments?

7. What do you need to work on in order to become a better
listener?

Ok N

Variations:

For more concentrated group practice (with older students), have
one student at a time discuss a concern, while the other members
of the group take turns giving active-listening responses to the
student who is speaking. To equalize practice, the responders
should be instructed to take their turn in order, going around the
circle clockwise. Remind the speakers to pause after every few
sentences so that the next listener can respond. Give each
speaker about 5 minutes to talk. Then signal the groups to
change speakers.

Discussion Topics:

What I'd like to do this weekend

A skill I'm trying to improve
Something I'm worried about

My hardest subject in school

The best time I ever had with a friend -




©| “Active Listening”

- Student Experience Sheet

What is Active Listening? It's when you listen very carefully
and try to understand the ideas and feelings of another person from his
or her point of view.

Four Steps to Active Listening

1. Look at the person who is talking.

2. Listen carefully to his or her words.

3. Notice the feelings that go with the words.

4. Say something to show that you have been listening.

Try to uhderstand the
meaning of the words.

LOOk. at the. person 4 Listen to the words.
who is talking. : g

Restate the words:
“You're saying
that...”

Describe feelings:
“You seem to be
feeling...”

Listen for feelings.

282 BEST COPY AVAILABLE




APP H2

“Responding Assertively to

Peer Pressure”
A Counselor Activity

Overall Purpose:

To involve the students in defining peer pressure, generate
relevant examples of peer pressure situations and styles, and
apply and practice specific assertive behaviors geared to those
situations and styles.

Materials:

Chalkboard and chalk; one copy of the student experience sheet,
“How to Handle Bullies, Chicken-Callers, and Other Peers Who
Pressure You!” for each student (handed out by the teacher as
reinforcement)

Directions:

Begin by asking the students if they have ever heard the term,
peer pressure. Write the term on the board and ask the students
to tell you what each word means. When you have established

~ that one’s peers are people the same age or grade, and that
pressure is force or strong influence, ask the students to define
the entire term. Write the definition on the board.

Next, ask the students: I'n what kinds of situations might you feel
pressured by your peers to do something that you don't feel okay
doing?

List on the board ideas that the students generate. They are
likely to include:

® pressure to use alcohol and other drugs

pressure to skip school

pressure to do something or go somewhere that is “off limits”
Pressure to ignore, tease, or put down another student
pressure to laugh at something that isn’t really funny
pressure to “go along” with the misbehavior of others
pressure to cheat on tests or share homework




Point out that there are different styles of peer pressure. In your
own words, explain:

Depending on the circumstances and who’s doing the pressuring,
peer pressure takes different forms. If we can recognize a style, we
can respond in the most effective way.

Ask two students to help you role-play each of the following styles,
using peer pressure situations from the list you have generated on
the board. Set up each scenario and coach the actors through it.
Allow the actors to continue their exchange for as long as it
remains instructive. Try out different responses and ask the
audience to rate their effectiveness. Dialogue suggestions are in
italics below.

The Broken Record

This person repeats the same thing over and over, trying to wear

down your resistance. Your challenge is to outlast the person,

restating your refusal just as persistently.

Person A: Oh, come on, one little drink won’t hurt. Let’s do it,
come on! )

Person B: No, I don’t want to. I'm too young to drink alcohol.

Person A: Geez, just a little. Come on.

Person B: No, I'm not going to do it.

The Yes, But-ter

This person likes to debate. He or she starts by challenging you

with the question “Why not?” and, when you state your reason,

tries to talk you out of it. Instead of endlessly arguing with such a

person, suggest that he/she go ahead and do whatever it is alone.

Person A: Why not?

Person B: Because I'm supposed to be in school.

Person A: Yes, but school is boring. The beach is fun.

Person B: I can go to the beach on Saturday. Today is a school
_ day.

Person A: Yes, but Saturday the weather won'’t be so good.

Person B: Then I'll wait till it is good. If you think skipping

school is such a good idea, go by yourself.

+4 &




- The Chicken Caller

This person tries to trick you into proving that you're not afraid

by calling you a chicken. Don’t fall for it! There's nothing wrong

with being reluctant to do something that’s bad for you.

Person A: Don't be a chicken. It's fun at Greg's house.

Person B: Greg’s parents aren’t home. I'm not supposed to be
there. )

Person A: Since when is the chicken so afraid of his parents?

Person B: Yes, I'm afraid. Idon’t want my parents mad at me,
and I don’t want to be restricted. I'm not going.

The Bully

This person makes physical threats. He or she may threaten to

start a fight or to hurt you in some way, and may hit or push to

prove the point. Don’t put up with physical abuse. Ask an adult

to intervene. If no adult is nearby, leave the situation

immediately.

Person A: Ifyou sit with Amy, you'll be sorry.

Person B: Ilike Amy. She’s my friend and I like to sit with her.

Person A: If you don't want to get beat up, stay away from her
(pushes B). . _

Person B: You can’t push me around. I'm going to tell Ms.
Macias.

The Coercer

A person who tries to coerce you often uses bribes or threats
related to your relationship or friendship. These people are
usually bluffing. Since a real friend does not try to control you,
stand up for yourself. Show that you have a mind of your own.
Person A: If you don't let me copy your homework, you're not my
friend. _
Person B: I worked hard on my homework and I don’t like giving
it away.
Person A: You don’t want me to get in trouble do you? If you
were really my friend, you'd want to help me!
Person B: No. And this doesn’t have anything to do with
friendship. :

> I . 48




The Ridicule_r

This person puts others down in an effort to get his/her way. Like
‘ the kid who yells, “chicken,” the ridiculer hopes that you'll go

along in order to prove that you're an okay person. Don't get

hooked! You are okay, and you don't have to prove a thing.

Person A: You're such a bore. Playing a trick on Robert will be
fun.

Person B: [t’s not my idea of fun.

Person A: What a goody goody. You're just trying to act superior.

Person B: Yeah, maybe not wanting to hurt someone is superior.
Count me out.

The Reassurer

This person pretends to take all the responsibility, calming your
fears and reassuring you that everything will be all right. Keep in
mind that no one can guarantee a good outcome when what you
are doing is wrong or dangerous. You have to look out for
yourself.

Person A: If we open the window the smoke will go outside.
Person B: My mom can smell smoke a block away. She’ll know.
Person A: Don’t worry. I do this at home all the time. Trust me.
Person B: No. If you want to smoke, you'll have to leave.

Conclude the activity with a general discussion focusing on
assertive behaviors. Ask the following questions or others that
seem relevant based on the role plays. Leave the experience
sheets with the teacher to pass out at the end of the day or the
following day for reinforcement.

Discussion Questions:

1. Why do people try to pressure each other into doing things?

2. What kinds of things can you say to yourself when someone is
pressuring you to do something that is wrong or dangerous?

3. If you have doubts about doing something, but aren’t sure it’s a

bad idea, what can you say or do?

Why is it important to learn to stand up for yourself?

What are some other kinds of situations where you can practice

being assertive?

ov b
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Variations:

Make copies of the seven scenarios given here as examples.

Distribute them to the students so that they can read their parts.

Be sure to encourage variations and embellishments.

With primary-grade-students, omit the labels and concentrate on
teaching simple assertive behaviors. The familiar “Four Ways to
Say No” works well.

1. Say no.

2. Say no and give a reason.

3. Say no and suggest something else to do.
4. Say no and leave.

e
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“How to Handle Bullies,
Chicken-Callers, and Other

{77

Peers Who Pressure You
Student Experience Sheet

Fill in the cartoon bubbles with the words you want each person to say.
Make these kids stand up for themselves!

The Yes, But-ter

your par-
ents’ wine.

Here, have
a cigarette.




The Bully

Sean can’t
go with us
cause [ say

I'll give you
five bucks
for your
answers!

Let’'s
sneak into
the movie.

, The Ridiculer
You're such :

a softie.
8l Grass is

great stuff!
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